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Educational leadership and Michel Foucault: A scoping review
of contributions and impact

Friday, 5th July - 16:30: (Auditorium) - Theatre

Dr. Richard Niesche (UNSW Sydney), Dr. Denise Mifsud (University of Bath), Mr. Adam Bongers (UNSW Sydney)

There has been a significant amount of interest in the work of Michel Foucault and its use in the field of educa-

tional leadership. In this paper we attempt to provide an overview and scoping review of these contributions to

educational leadership and consider its ongoing utility. Specifically, we explore the particular approaches and

Foucauldian ideas that have been most used, the countries and regions from which this work has emanated,

the scholars undertaking this work, and the benefits and limitations of the work as a whole. We ask what the

impact of this work has been and then shift the focus to where this work can go that has not already ben ex-

plored. Is there a future for the use of Foucault’s ideas in educational leadership and what might this work look

like? There has been little mapping and reviewing of this body of work and in this paper, we begin a detailed

genealogical process to explorewhat is known, what knowledge has been produced, bywhom, inwhat contexts,

what gaps theremight be in the knowledge base, andwhat future lines of inquirymight tackle moving forward.

We consider Foucault ideas to have ongoing utility in a field that needs a rigorous engagement with criticality.
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The search for contingency: Using Foucauldian analytics to
negate the present

Friday, 5th July - 16:50: (Auditorium) - Theatre

Dr. Andrew Wayne Wilkins (Goldsmiths, University of London)

The Foucauldian project has always been about not just ‘what is’ but ‘what could be’. To studywith Foucault is to

insist on the contestability of things and the possibilities of challenging, even moving beyond what governs the

present. Using a Foucauldian genealogical approach, for example, means to study ideas and thought systems as

the ‘exteriority of accidents’ (Foucault 1998, 146); or viewed another way, as conditioned by various invasions,

ploys, omissions, and silences.

Yet some education researchers appear to use Foucault to pursue structuralist arguments about the reproduc-

tion of power or the constitution of subjects by said power, typically framed using tropes of ‘power/structure’,

‘biopolitical management/security’ or ‘discipline/knowledge’. Foucauldian studies of school leadership and

management studies are replete with such tropes, for example. While such studies are important, they risk

reducing agency to a residual effect of power as well as carry within them implicit arguments about the con-

stitutive effects of said discourse; worse, they start from an ‘assumption of or bring to bear a perspective of

coherence or rationality or planned order’ (Ball 2021, 5).

In this paper I reflect on why it is important to use Foucault to displace rather than affirm any presumptions

of structural coherence and determination in studies of educational leadership or management. This includes

using Foucault as an interpretative strategy, rather than amethodology per se, to think through context-sensitive

readings of power and agency that hopefully capture the contingency of education policy futures. This includes

a focus on documenting those dynamic spaces and practices inwhichmultiple entities hold together and operate

(or not) across multiple differences and contradictions to produce different kinds of ‘volatility, precariousness

and mutability’ (Brenner et al. 2011, 237).

In this sense, the analytics of Foucauldian theory is more important than ever as we try to make sense of social

change in ways that avoid reductions of said social change to tidy expressions of wider relations and systems

of power. To do so necessitates a certain kind of analytic engagement that allows for contingency by acknowl-

edging that the formation of things always occurs through the continuous management of tensions and the

problematic alignment of seemingly irreconcilable differences.
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Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

Performance and Development Reviews (PRDs) as a regime of
governance and process of subjectification.

Friday, 5th July - 17:10: (Auditorium) - Theatre

Dr. Stephen Day (Division of Education, University of the West of Scotland)

This paper offers a critical perspective on leadership and management in higher education by exploring the

process of performance review and development (PRD) as a form of governmentality. Data, in the form of re-

flections and corresponding email exchanges between the reviewer and reviewee are used to illuminate the

processes of subjectification that normally characterise such exchanges, where persons are arbitrarily placed

on either side of a line that nobody drew. The paper will challenge the ‘governmentality’ that is implicit in

conventional forms of academic discourse. The ethical relation between the reviewer and reviewee is framed

using Foucault’s trident where the process of performance review and development (PRD) and the correspond-

ing interactional and interpersonal spaces are problematized and critiqued from a sceptical stance. Within the

interactions, before during and after the review meeting, the fault lines between leadership and management

in higher education in the context of a particular dyadic relationship are explored to trouble the notions and

distinctions between leadership and management.
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Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

A Foucauldian Analysis of Culturally Relevant and Social
Justice Leadership for Refugees

Friday, 5th July - 17:30: (Auditorium) - Theatre

Dr. Deniz Orucu (The University of Nottingham), Prof. Khalid Arar (Texas State University)

This paper aims to deconstruct culturally relevant leadership (CRL) and social justice leadership (SJL) frame-

works in refugee education using the Foucauldian lens, based on extensive research on refugee and newcomers’

education and its leadership. CRL and SJL are frequently discussed frameworks in addressing diversity (Arar

et al., 2019; Khalifa, 2018; Lopez, 2016) as is the case with marginalized and vulnerable groups such as refugees

and newcomers. The volatile state of war, social unrest, and natural disasters lead to the rise of refugee influx,

which reify the unique position of schools being able to form conditions of equity, high academic expectations,

and social in/justice in contexts where there is a demographic transformation (Liou & Hermanns, 2017). Hence,

in this paper, through the enunciative Fields of Foucault (Foucault, 1972); the field of memory, the field of pres-

ence andfield of concomitance, while all accompanied bydiscontinuities and ruptures ; wedeconstruct theways

in which Culturally relevant and social Justice Leadership frameworks could be adopted in refugee educational

contexts. The way the Foucauldian lens on enunciative fields will be utilized draws on our proposition that im-

plementing social justice policies in schools and that existing educational leadership theory (mostly developed

in “Western” societies) cannot simply be adopted without revisiting and contextualizing into other societies.

Rather, a critical form of educational leadership is needed that grounds educators’ work in their cultural and

social heritage and enables them to understand and carry out their responsibilities in the local educational

field. In doing so, we base our discussion to our own ontologies, epistemologies and social fabric. The concept

of SJ is not a new concept, as it is inherent to major religions and philosophies of the world (Oplatka & Arar,

2016). Philosophy, psychology, sociology, and environmental studies and other disciplines can all contribute

to a more comprehensive, complex understanding of the relevant phenomena and the issues involved. There

is no one best way to understand, capture, and represent our societies. Instead, it requires an ontoepistemo-

logical exercise (Waite & Arar, 2020) while in a post-modern view of the world, one can notice that identities

become more complex, lucid, and following the people in move phenomena, there is the shift from homogenic

nations to cultural liquidity and diversity (Arar & Örücü, 2020). Along with the imperialistic efforts to establish

a common sense, identity would stay in competitive stories and cultural contexts (Waite & Arar, 2020). There-

fore, the subjugated level of knowledge in Foucault’s genealogy terms, which is “knowledges that exist at the

local and specific level which cannot be explained or understood by mainstream discourses of leadership and

management,” is to be carefully addressed. There are toomany gray areas regarding the policy, leadership, and

praxis in refugee and newcomers’ education leadership leading to stark encounters between power relations

and systems structures. A thorough discussion will take place over the three fields pertaining to CRL and SJL

during the session.
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Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

Leading Early Years in Primary School Settings: Learning
from the lived experiences of Nursery and Reception teachers

Friday, 5th July - 16:30: (Creation) - Theatre

Dr. Viki Veale (St Mary’s University)

Provision for 3 to 5 year olds inmaintained Early Years settings in England is led by qualified teachers. For those

new to the profession, this couldmean that they find themselves in a unique position of being both a novice and

an expert simultaneously.

This individual presentation explores the complexity of the unique position occupied by Nursery and Reception

teachers, sharing the lived experiences of five professionals navigating early years leadership in school based

setting.

While Nursery and Reception teachers are among the highest paid Early Years professionals, the shared narra-

tive developed through this study is that theymay also be the least well prepared for the realities of professional

practice and enjoy limited opportunities for continued professional development.

This individual presentation draws on the tacit knowledge of Early Years leaders in schools to provide evidence

informed insights into how they could be better supported and empowered to positively influence the lives of

children and families.

7



Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

From Effective Leadership to Professional Confidence and an
Enhanced Provision in Early Childhood Education and Care

Friday, 5th July - 16:45: (Creation) - Theatre

Mr. Lewis Fogarty (Brunel University)

This talk builds on the understanding that good leadership in Early Childhood Education and Care (ECEC) is

showing personal characteristics of empathy, open-mindedness, and being solution-focused, drawing on a range

of up-to-date knowledge to navigate tensions between all stakeholders’ interests and needs, to promote profes-

sional confidence in all, as well as contextually relevant development in the widest possible sense. This has

developed from Doctoral research speaking with individuals working in the sector at all levels, capturing mul-

tiple dimensions of leadership.

From this collection of data, a more comprehensive understanding of effective leadership and how to develop it

can be proposed and it is suggested that this centred on the notion of professional confidence embedded in the

definition of good leadership. This talk will present a collection of stories of professional confidence in action

and connect this to effective leadership.

Having professional confidence is being aware of the injustices and confusions in ECEC, and actively correcting

them through thoughtful and skilful advocacy for collective action, working towards a better future for the

ECEC workforce and children. This new understanding of leadership in ECEC can be transformative for the

sector as a whole and the individuals within it, ultimately resulting in enhanced provision for children in their

foundational years of education and care.
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Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

Lessons for early years leadership: policy development

Friday, 5th July - 17:00: (Creation) - Theatre

Dr. Lizbeth Bullough (Institute of Education (IOE), UCL)

In England the context for professional learning and more specifically the early years sector is complex and

the diversity of terminology and qualification with constant change, both confusing and unhelpful (Nutbrown,

2021). The Covid 19 pandemic highlighted both the importance of early years and the challenges facing the

sector (Pascal et al. 2020). Subsequently, there have been several policy initiatives to address aspects of the is-

sues raised. These include the sector being incorporated within the government’s response to teacher retention

and recruitment which is affecting much of Europe (Nutbrown, 2021). This response, known as “The Golden

Thread” (DfE, 2022) sees professional learning as a continuous thread from initial qualification and has created

new early years professional learning opportunities as a response. This paper critically reviews the English

policy making in early years professional learning through the framework of the National Professional Qualifi-

cation of Early Years Leadership (NPQEYL). It analyses the design and implementation of these programmes as

aligned to the process of enacting government initiatives, with a view of offering lessons for future policies on

professionalisation through leadership professional learning

References:

Department for Education (2022) Delivering world-class teacher development. Policy paper. March 2022: DfE

Nutbrown, C., (2021) Early childhood educators’ qualifications: a framework for change, International Journal

of Early Years Education, 29:3, 236-249, DOI: 10.1080/09669760.2021.1892601

Pascal, C., Betram, T., Cullinane, C., Holt-White, E., (2020) Covid- 19 and social mobility impact brief #4 -early

years. Research Brief . July 2020: Sutton Trust
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Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

A Review of the Research on Women in K12 Leadership: A
look back and path forward

Friday, 5th July - 16:30: (Inspiration 2/3) - Theatre

Dr. Jennie Weiner (University of connecticut), Dr. Kerry Robinson (University of North Carolina - Wilmington)

In the United States, women remain underrepresented across the administration pipeline, despite holding al-

most 80% of teaching positions. While research considering this phenomenon and women’s paths towards, and

experiences in, education leadership more broadly is growing, there are questions regarding both how repre-

sentative this work is of women who hold other marginalized identities or the degree to which the orientation

of such work serves to reify gender discrimination and/or gendered racism. Instead, per our initial review, the

research tends to focus on only two identities (race and gender), and primarily for women who identify as ei-

therWhite or Black. Additionally, much of the work is either atheoretical and does not necessarily speak to how

institutional discrimination shapes women’s k-12 leadership paths or it tends to reinforce notions of women’s

“special” orientation to leadership without considering how such orientations may act as a form of benevolent

sexism.

This paper aims to provide greater insights regardingwhere the field is on these issues andwherewe need to go.

Specifically, this literature review traces the research on women in educational leadership in the United States

from the first edition publication of Charol Shakeshaft’s (1987) book,Women in Education Administration, until

the present day using two other reviews to anchor the approach. We choose this book to anchor our timeline as

it is, to our knowledge, the first major work centering female educational leaders in the research on educational

administration and served to open up the field for others researching this topic. Our guiding questions were:

(1) What are the major theories driving this research and how have they evolved over time? (2) To what extent

have more expansive and critical perspectives including intersectionality been incorporated into this work?

(3) To what degree have these studies included women of color and/or those of other minoritized identities

(e.g., Queer, non-native English speaking, immigrants, etc.)? and, (4) What methods are most often utilized over

time? We build on the work of Adkison (1981) and Yeakey et al. (1986) who wrote comprehensive reviews of

the research on women in educational leadership and follow a similar methodology. With that said, we take a

more comprehensive approach to ensure women of varied racialized, ethnic and other identities are included

in the review. This is a work in progress, though our inclination based on the current literature is that there is

much work to do and that it will include a call for a more expansive view of how we conceptualized leadership

for equity, diversity, and social justice. Our goal is to gain a deeper understanding of the current state of the

research and to identify where we might continue to press forward regarding greater inclusivity of women of

varied identities and backgrounds and the incorporation of more critical perspectives.

11



Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

A gendered analysis of organisational socialisation:
theorising the post-colonial educational leadership landscape.

Friday, 5th July - 16:45: (Inspiration 2/3) - Theatre

Dr. Pontso Moorosi (University of Warwick)

This paper theorises the organisational socialisation experiences of 58 men and women school principals in

post-colonial sub-Saharan African contexts through the gender structure theory (Risman, 2018). Organisational

socialisation is understood as a process whereby norms, cultures and behaviours are learnt within organiza-

tions, thereby influencing school principals’ leadership identity. Underpinned by the gendered lens, the paper

will argue that sub-Saharan African men and women principals’ experiences of organisational socialisation

are influenced by a hierarchy of normative traits and behaviours that position and places men and women

differently in society and in schools as workplaces. Through the gendered lens this placement reveals a

complex interplay of the “gendered substructures” shaped by gendered identities and gendered organisational

practices” (Acker, 2012). There are variations between different schools, across different generations and

across different national contexts, which bring to the surface, the intersecting power systems of patriarchy

and post-colonialism and how they shape the school organisational landscape. By theorising the post-colonial

educational leadership landscape in the sub-Saharan African context, the paper offers a new perspective to

understanding gender and cultural representation in educational leadership. This analysis bears significant

implications for school leadership development.

References

Acker, J. (2012). Gendered Organizations and Intersectionality: Problems and Possibilities. Equality, Diversity

and Inclusion: An International Journal, 31(3), 214–224.

Risman, B. J. (2018) Gender as a Social Structure. In B. J. Risman, C. Froyum, W. Scarborough, (eds.),

Handbook of the Sociology of Gender, Handbooks of Sociology and Social Research, Springer, Cham. (19-43)
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12



Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

Gender, culture and workload in accessing educational
leadership: exploring certain barriers

Friday, 5th July - 17:00: (Inspiration 2/3) - Theatre

Dr. Saeeda Shah (University of Leicester (Retired))

How gender (♀ ♂) is constructed in societies and cultures has implications for women’s professional journeys

and career trajectories. This presentation draws ondata fromaBritishAcademy funded three-year project titled

‘Mapping Women Academics’ Careers in Pakistan’ to explore the career journeys and experiences of Muslim

women academics. It was a qualitative study, using a semi-structured survey followed by loosely structured

interviews. The sample includedwomen academics from twowomen-only and two co-educational universities.

The surveywas administered to all women academics in the four participating universities, making up a total of

874 women academics; 490 completed questionnaires were received. For interviewing ten women academics

were selected from each university, making up a total of forty interviewees at different stages of their careers,

from assistant professors to full professors, working in different leadership roles.

This presentation avails the interview data that was rich and hugely fascinating. It unveiled how these women

struggled with the challenges of functioning in the public sphere in a conservative Muslim society while also

balancing culturally and religiously prioritized responsibilities of their personal and domestic roles as Muslim

women. The presentation focuses specifically on women’s struggle with work/life balance, religious teachings,

given gender norms, internalized values, cultural practices, and unacknowledged domestic workload as some

of the factors with possible implications for their progression to leadership roles. It also discusses gas-lighting

factors influencing their thinking and attitudes while downplaying their potential and the possibilities for in-

terrupting and disrupting the dominant gendered discourses around leadership.
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Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

Biopolitics and the field of educational leadership

Saturday, 6th July - 09:00: (Auditorium) - Theatre

Prof. Helen Gunter (University of Manchester)

Biopolitics is a plural field that is concerned to provide conceptual understandings and explanations about

the body and relationality within an organisation. In this paper I will provide a historical overview of the

debates and concerns, but I will give specific attention to the notion of the sovereign leader, and domination

over bodies within the nation state. In doing so I intend to relate this to the conference theme through thinking

about the purposes in the ELMA field, and I will do this by examining data and theorising from over forty

years of research into education policy regarding the promoted model of efficient and effective leader roles in

educational organisations. Specifically Iwill examine how the sovereign domination of the leader, doing leading

and exercising leadership is constructedwithin policy in relation towhich bodies are determined to be educable

or not. For example, the segregation of the provision of and access to school places is legal in England (and in

other national systems) based on selection and secession in regard to wealth (fee paying/taxpayer funding),

beliefs (faith/secular), biology (girl/boy/co-educational), and intelligence (testing/open access), and while racial

segregation is illegal in the UK it is a feature of how education policy works. A consequence of this segregation

is how markets have been introduced, whereby the headteacher as CEO is responsible for (a) keeping children

out of that school who are not deemed educable in regard to the brand; and (b) organising children who are

deemed to be educable into the school in ways that do deliver the brand. The paper will raise important issues

for how the ELMAfield thinks about its purposes, and how segregation is approached in relation to the research

and practice of educational leadership.
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Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

Thinking critically about who Educational Leadership is for:
Exploring barriers to parents’ experiences of becoming and

being school governors

Saturday, 6th July - 09:20: (Auditorium) - Theatre

Dr. Joanne Doherty (The Manchester Institute of Education, University of Manchester)

The purpose of this paper is to critically explore andmake sense of the changing roles and requirements of par-

ent governors and their (re)positioning in educational leadership within a neo-liberal policy context. It argues

that the marketisation of schools has played a part in re-shaping these roles. Accordingly, parent governors are

being co-opted as leaders, yet their participation is dependent on the possession of certain values and skills,

which are often exclusionary and challenge the idea of leadership for the inclusion of communities. Drawing

on initial analysis of current research exploring the barriers that parents face in becoming and a being a parent

governor, this paper supports previous research that has highlighted the underrepresentation of certain groups

within school governance and specifically barriers to some parents becoming a parent governor. The barriers

and challenges faced by parents in being school governors have also been highlighted, including the profes-

sionalization of school governing bodies and the changing nature of the role of governor which is increasingly

prescribed by neo-liberal and neo-conservative policies and adherence to the requirements of organisations

such as Ofsted.

Data from interviewswith parents across a range of primary and secondary schools allowedme to explore these

barriers further and hear stories of the selection of parents with specific skills and values and the marginali-

sation of parents on governing bodies and their roles (perceived and actual) in decision making. Participants

in this study reflected on how they were discouraged from challengingdecisions at a school level that were

informed by market-oriented and/or centralised policies, a phenomenon that Young (2016) describes as ‘pre-

scribed criticality’ or even ‘non-decision making’. Their stories imply that ‘passivity’ (Young, 2017) in decision

making is valued and challenges to managerial decisions based on the pressures they face from external forces

are not. Within this paper I explore further the way in which parent governors are guided towards ‘asking

the right questions,’ which can ultimately lead to them being co-opted into managerial processes and to the

marginalisation of critical voices within governing bodies.

This paper provides a space in which we can critically explore the question of ‘Who is educational leadership

for?’ It does so by drawing together parents’ experiences of becoming and being a school governor and situates

these experiences in a particular political and temporal context. As such it examines the barriers to governance

and the under-representation of some groups in the context of the pressures school leaders face to implement

certain decisions, which are inevitably shaped by policies that encourage competition between schools and

where performativity takes priority over inclusivity. It suggests holding values that do not fully align with

policy driven decisions may be implicated in the underrepresentation of some parents in school governance

and ultimately educational leadership.
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‘Critical Friends?’: An examination of the relationship
between headteachers and Chairs of Governors in English

secondary schools.

Saturday, 6th July - 09:40: (Auditorium) - Theatre

Mr. Philip Rowe (University of Nottingham)

Few relationships in English school leadership are as important as that between the headteacher and the Chair

of Governors. This can potentially be an entirely fruitful, high-functioning co-created partnership; alternatively,

it can be fractious and inharmonious, potentially catastrophic not just for the school but also for the individuals

involved. Literature on the subject is limited and focused more on the rationale for the relationship than on its

practice.

My research involved the study of eight relationships of headteachers and Chairs in English secondary schools,

in both the state-funded and independent sectors, to examine how such relationships are forged and developed

to identify indicators of successful ways of working. I adopted a Relational Theory perspective, specifically

developing Leader-Member Exchange Theory (LMX) to focus on a relationshipwhere both parties possess leader

and follower identities. I followed a hermeneutic phenomenological methodology due to a desire to investigate

the participants’ lived experience of the relationship alongsidemy own (frommyprior career as a headteacher).

The paper finds that the less successful relationships are marked by distrust, dysfunction and personal dis-

tress; the more successful are often replicated elsewhere with other senior leaders, leading to a more united

and purposeful leadership team. The principal finding is that these relationships involve a complex interplay of

operational insight and strategic collaboration but this only emerges and evolves through sophisticated and sus-

tained communication within a context of trust and respect. The term ‘critical friend’ therefore does not reflect

the high level of support that both parties can give to each other nor the capacity for considerable professional

and personal commitment.

The paper concludes with the hope that LMX, and Relational Theory in general, can be utilisedmore extensively

in order to highlight the role that positive and healthy relationships can play in improving school leadership

and the lives of school leaders.

The ambition for the research is for it to be used by both headteachers and Chairs, and their respective associ-

ations, to provide guidance and training to assist in the formation and development of these relationships for

the good of their schools and their own wellbeing.
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The Pros and Cons of Becoming and Being an Irish Primary
School Principal: A View from the Inside

Saturday, 6th July - 10:00: (Auditorium) - Theatre

Ms. Anna Mai Rooney (Oide Ireland)

Introduction
This paper explores the benefits and challenges of being in the role of the Irish Primary School Principal. It

examines how these benefits and challenges affect those beginning in Principalship and thosemore established

in the role. Finally, it explores the potential of leadership professional learning and the Irish education system

to enhance or inhibit the development of leadership capacity at these key stages of leadership.

Rationale
This paper is a synopsis of a research project to be submitted by January 31st 2024 in partial fulfilment of the

requirements for the Doctorate of Education at the author’s institution.

The Irish education system is currently challenged by low numbers of applications to leadership roles, particu-

larly the role of Principal. A significant contributing factor is the negative perception of the role that prevails in

the media and from Principals themselves as they struggle with the everyday requirements of the role and the

external accountability and performativity demands made on them and their school communities. Despite this

perception, many Principals express their enjoyment of the significant benefits of Principalship. In the interest

of building leadership capacity in the Irish system and encouraging aspiring leaders towards Principalship, this

study highlights these benefits, and suggests effective distributed leadership, a focus on professional learning

for the person of the leader, a deeper understanding of the challenges of early Principalship and the potential

of the system to further support Principals and mediate the many challenges they encounter.

Methodology
In this empirical study, the researcher conducted 15 semi-structured interviews using pre-determined, open-

ended questions developed from the following indicative themes:

1. The benefits and challenges of the role of Irish Primary Principal

2. The person of the leader and the affective domain of Principalship

3. How people entering into the role rationalise Principalship

4. The early days of Principalship

5. Support for Aspiring Leaders

6. The impact of Professional Learning

7. The potential of the system to enhance or inhibit the development of leadership capacity

The data was analysed using thematic analysis (Braun and Clarke, 2022).

Findings
The findings provide a strong sense of the role’s complexity and the importance of achieving balance between

the benefits to be enjoyed and the challenges to be overcome. The paper highlights the urgency ofmediating the

negative perception of the role that prevails, to encourage those aspiring to Principalship, and to sustain those

more established in the role. It advocates for effective distributed leadership and the development of the person

of the leader, in addition to the system’s role in supporting school leaders through dialogue, collaboration and

a deeper understanding of the challenges involved.
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Gender writes: Young people and leadership

Saturday, 6th July - 09:00: (Agamemnon) - Theatre

Prof. Kay Fuller (The University of Nottingham), Ms. Sophie Potter (The University of Nottingham), Ms. Alia Khan

(Anonymous), Ms. Claire Price (WomenEd)

If, in a democratic society, we lead in education for the benefit of learners, as children and young people or

adults, it is important to find out: 1) what learners understand about leadership, and 2) what opportunities

they have to exercise it; 3) what they understand about gender equity in education and leadership in education.

Our ESRC funded project responded to international calls to:

• ‘Achieve gender equality and empower all women and girls’ (SDG #5 Gender Equality); specifically to: ‘Ensure

full participation in leadership and decision-making’ (Target 5.5, The Global Goals; also G7 Gender Equality

Advisory Council, 2021).

It responded to English education policy (DfE, 2019), from 2022:

• ‘Schools should be alive to issues such as everyday sexism, misogyny, homophobia and gender stereotypes

and take positive action to build a culture where these are not tolerated, and any occurrences are identified and

tackled.’

Schools must teach children:

• ‘…[S]tereotypes based on sex, gender, race, religion, sexual orientation or disability, can cause damage…’.

Our inquiry developed from earlier research by the first author, that draws on multiple feminist perspectives

e.g., intersectional feminism, Islamic feminism, digital feminism, to explain data from three projects, including a

project with Jill Berry, about theWomenEdmovement in its early years. WomenEd, now a charity representing

43K+ Twitter followers worldwide, began as a social media-based network for women serving and aspiring

leaders.

With members of WomenEd, our project aimed to (1) build a knowledge base about young people’s attitudes

towards gender justice and leadership, and carry out (2) an online survey, a creative writing project (with The

Poetry Society), and focus groups in two schools to generate new knowledge. The project produced an anthology

of young people’s writing. The two secondary schools were chosen to reflect social and economic challenges

faced in post-industrial landscapes and multi-ethnic inner-city communities. Such schools served disadvan-

taged communities affected disproportionately by Covid-19.

This project was timely. It aligned with G7 GEAC recommendations that gender policies should be influenced

by women leaders, particularly during and post Covid-19. It allowed the first collection and analysis of data

that connects women’s leadership with CYP attitudes to gender justice and leadership using a creative writing

methodology.

Here we report findings from the anonymised participants who took part in the online survey and focus groups.

We argue that children and young people’s responses demonstrate they want to learn more about leadership.
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Women Educational Leaders in Pakistan: carrying the ‘double
burden’, and implications for health and well-being

Saturday, 6th July - 09:20: (Agamemnon) - Theatre

Dr. Saeeda Shah (University of Leicester (Retired))

Many research studies have highlighted professional women’s workload, arguing that often their career
progression to senior roles is hindered or delayed by added domestic responsibilities. The level of re-
sponsibilities may vary across societies and cultures, however these certainly have implications for ca-
reer trajectories. Research is increasingly emphasising employers’ role and organisational environment
in supporting women professionals to manage workload. However, there is another aspect of workload
or ‘double burden’ which has not receivedmuch attention, and that is its implications forwomen’s health
and well-being.

This presentation debates the issue of women’s ‘double burden’ with specific reference to health andwell-being.

It draws on data collected from a British Academy funded three-year project, researching with women aca-

demics at different stages of their career in four public universities in Pakistan. The primary focus was to

investigate their career trajectories and the factors influencing their career journeys. The data generated by

qualitative interviews was dense and in spite of being guided by the research themes, it unveiled aspects of

workload that suggested how their health and well-being was impacted by this double burden.

Wellbeing is defined as the state of being healthy, happy, and comfortable, both physically and mentally (NHS

2014). Women’s double burden also emerged during the COVID-19 pandemic, when increased domestic and

caregiving responsibilities in the homes across societies caused higher rates of mental ill-health including de-

pression, anxiety, stress, and fatigue. According to a Japanese study, levels of stress-related illness are nearly

twice as high for women compared to men (Sato, 2022). It is increasingly being acknowledged that double-

burden has implications not just for career progressions but also for women’s health, happiness and wellbeing,

a major disadvantage being lack of time to rest/relax and to attend to their health needs as pointed out by some

participants:

• I hardly get any sleep – at the most 3/4 hours.

• I have no time to relax … I have developed high blood pressure.

• When I leave university I cook for my family … I do multiple jobs.

• I manage but at the cost of my health because I even ignore visit to my doctor… I need to go to doctor but

I postponed many time.

• Whenever I go back home after 4:00 pm all the tasks which are supposed to be performed by me they

are there.

• It is tough, extremely tough I must say, remaining awake whole night with two small children and then

reaching on duty at 7:30am.

• There is hardly any time for me to rest. Work, children, home … All the time I am rushing around.

Obviously, some of these responsibilities and activities are culture-specific. The participants mentioned the

socio-cultural attitudes, religious teachings and their responsibilities as good Muslim women in carrying this

double burden to the best of their abilities. However, the health and well-being related issues raised by these

findings underline the need to research and address these serious issues which can impact mental and physical

health of not just individuals but also of families.
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University)

The present literature review is undertaken within a context of concerted efforts aimed at diversifying the

knowledge base of female leadership in the education field. Much of the research in the field has been done

in Anglo-American and European contexts (Arar & Oplatka, 2015). While this is necessary to help build the

knowledge base, it fails in providing a diversified base that addresses the idiosyncrasies of women leadership

in different societies. Despite research efforts, scholars have raised concerns about women leadership in the

Arab world being under-theorised and lacking a conceptual understanding grounded in sociocultural contexts

(Arar et al., 2013; Oplatka, 2006). To this effect, the study conducts a systematic literature review using Scopus,

Web of Science, and Google Scholar databases to identify published research written in English and published

between 2000-2022. The review identifies the key features of this literature while also highlighting the main

themes via a critical analysis. Findings of the review are discussed considering both the international and the

more culturally relevant literature to help develop a critical understanding of women leadership practices and

conceptualisations within the Arab context. The review concludes with insights for researchers, policymakers,

and practitioners in the region.
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This paper explores how women in higher education leadership across the world reflect on the impact of inter-

sectionality in understanding, apprehending, and enacting their work. It features research investigations from

women leaders in England, Ireland, and the United States who collectively have researched women in educa-

tional leadership in over a dozen countries. Their work instantiates the role of women in imagining, promoting,

and affecting higher education leadership. The studies and theory serve to inform leadership principles and

practices globally through their confirmation of and challenge to present perspectives (McNae & Reilly, 2018;

Synder, 2000; Yosso, 2005). They explore howwomen leading education in international contexts serve to create

socially just and equitable universities that honor the many intersections that others and they experience. The

studies’ autoethnographic foci are situated in intersectionality theory. Gender is not a single analytical frame:

race, migration, status, history, religion, social class etc., affect one’s experience as a woman (Showunmi & Ka-

parou, 2017; Moorosi et al., 2018 ). Furthermore, for many women of color, feminist efforts are simultaneously

embedded and woven into their efforts against racism, classism, and other threats to accessing equal opportu-

nities and social justice (Mahmood & Reilly, 2018). The scholars use reflexivity as themeans to acknowledge and

establish ours voices in our work and thereby challenge structural obstacles to our success (Hughes & Penning-

ton, 2016; Pham, 2011; Pham &Mohamad, 2020; Wall, 2006). The first study provides insight into the challenges

and successes of a US-born woman leader of color in her work across the continents as well as a deeper ex-

amination of the use of autoethnography to provide authentic voice to the intersections of race/ethnicity and

gender for individuals often marginalized. It provides a deeper perspective on both self and society, process

invites deep inquiry about, reflection on, and scrutiny of our lives. The second study explores race and gender

in the context of higher education, analysing the experiences of Black women in academia to create a better

understanding of what it is to be Black and a woman in contemporary British society. A closer examination of

higher education reveals the extent of the racial trauma endured by Black women and the resultant decline in

their wellbeing. The third study reflects on the experiences of a white Catholic female academic, who transi-

tioned from the role of post-primary teacher to teacher educator who observes and researches women leaders.

Her story is one of insider versus outsider status (Merriam et al., 2001), in which she reflects on how social,

cultural, and historical practices inform the labour of women’s lived experiences whose lives are not tidy. The

three scholars’ collective experiences as women leaders researching women in educational leadership globally

and in serving in these roles provide an expansive view of the progress, successes, and challenges that women

face broadly, and how the intersections of race and ethnicity, along with other factors, affect their work in civil

society specifically.
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The purpose of this paper is to present an enacted local learning ecosystem of a Scottish primary and nursery

school as a model for the future of the development of the national education system. This is to rethink school

leadership and central reform efforts as systems learning rooted in school communities. I write as teacher and

head teacher. I frame the practice of myself, teaching colleagues and the school as an organizational entity as

research, inquiry and systems leadership.

From themillenniummajor social, normative and technological changes in society promptedmatching changes

in education. In Scotland, a series of linked reforms ran as a coherent entity for a decade and a half from 2002.

These were ‘Assessment is for Learning’ harmonizing assessment of, for and as learning and ‘Building the Cur-

riculum’ from 2006 framed around four interlinked capacities of children’s potential of confidence, responsi-

bility, contribution and learning. During this period I was class-committed as head teacher of a small Scottish

rural primary school.

Education is formative of changes in society as much as responding to them. The reform effort focused on

collaborative and inquiry-based learning to promote the goals of contribution, responsibility and confidence.

We moved away from curriculum as a product model to curriculum as a framework. The changed nature of

learning products and outcomes were so great involving the children in participative and constructivist modes

that we came to see that they were building knowledge as much as acquiring it. We realigned the focus of our

school-based approaches to this conceptual and theoretical framing.

We came to perceive that the complex pathways of practice and theoretical developmentwere being stultified by

prescriptive forms of audit and target-driven approaches from the outgoing curriculum and pedagogic models.

Some of thesewere imposed inwhatwe came to discernwere incompatible initiatives by a range of governance,

audit and curriculum bodies in Scotland.

In response we came to define our theoretical and conceptual grounding more precisely and linked to estab-

lished models of noted curriculum developers worldwide. At times this caused stark contradictions and even

conflicts. As widely noted across Scottish education the outfall of this tendency was over-bureaucratization and

prescription causing confusion.

We set out an alternative pathway of school development linked to national development. We adopted an ap-

proach of Building Knowledge for Life, also incorporating learning and personal and social development. The

curriculum was no longer a corpus to be delivered but a framework within which we could function to pro-

mote the four capacities. This led to active theoretical, conceptual and methodological development at school

level and then to markedly different forms of practice, including assessment and evaluation, to enable the four

capacities.

I demonstrate the view from enacted experience that such an approach could productively guide the next stage

of Scottish school education development drawing on the local learning ecosystem of 2002-16. It could rekin-

dle a national programme of enhancement and innovation focused and drawing on practitioner school-based

experience and innovation as central system interlinked organizing priority.
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This project aims to track the changes that have taken place in Multi Academy Trusts (MATs) in England in the

last few years. Smaller MATs have been ‘re-brokered’ into larger ones and Stand Alone Trusts (single schools)

have been brokered into MATs, sometimes against the wishes of local school leadership teams and always at

the direction of the Department for Education (DfEs) Regional Directors (RDs).

This research is a small-scale qualitative study with ethical approval from a UK university. Although data has

not been collated at the time of BELMAS Abstract submission, we envisage having unpublished data to report

at the BELMAS conference in July 2024. The work wishes to examine any challenges that leadership teams have

faced with this process in their own schools by interviewing senior deputy heads; heads; exec heads; CEOs; and

recently retired senior staff from a range of MATs in England.

Schools that convert to Academy status through their own choice are called ‘converter’ academies, sometimes

though these schools are ‘enforced converter’ as a consequence of anOfsted outcome or a poor financial position

and because the local DfE Regional Board therefore recommend it. This type of ‘system leadership’ is one that

is usually difficult for local school leaders to object to in any form, as the decision that has been made is usually

outside the control of their own school and Trust Board (or Governing Body).

This research aims to unpick the challenges faced by leaders to any changes in school structural arrangements

(ie enforced or converter brokerings). The object here is to explore the decision-making process and context

from the perspective of these academy leaders.

There is a lack of wider system knowledge available on the conversion process into academy trusts, as these

oftenwork closelywith the national DfE, and the personwho leads the 8 Regional Boards, known as theNational

Director. Some MATs now run more than 100 schools, so their central team, can work across many of the DfE’s

8 regions, and many Local Authorities (LAs). At present there is a dearth of empirical work in this area.
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In a number of countries education systems have developed newmodes of school organisation and governance,

whereby autonomous schools are run by overarching organisations, such as Charter Management Organisa-

tions in the US or Multi-Academy Trusts in the UK.

This new governance form is becoming a major or even the major part of the system in a number of countries,

but we as yet have few overviews of what effectiveness and quality mean in the governance and leadership

thereof. In this paper we will look at the existing research and literature in four countries, the UK, the US,

The Netherlands and Sweden, which have comparable (though by no means identical) middle-tier governance

arrangements.

A literature review was undertaken using both academic and ‘grey’ literature to look at the characteristics of

high quality and effective trusts (using the English term). We grouped the evidence under five main categories:

expert governance, quality of education, workforce resilience and wellbeing, efficiency and effectiveness, and

public benefit and civic duty (CST, 2022).

Findings suggest that, firstly, the evidence base is neither particularly large or of particularly strong quality,

though there are useful quantitative and qualitative studies from the UK, US and Netherlands in particular.

Key findings are:

1. The role of trustees is central to strong trusts. This entails effective oversight and accountability, and requires

a strong and broad skills base within boards, encompassing at least educational knowledge, finance, HR and

legal.

2. As well as oversight and accountability, a key role of the trust is to provide support and professional de-

velopment to their schools. This means fostering collaboration and mutual learning, and drawing on internal

strengths to develop high quality CPD.

3. Quality of education is fostered by an emphasis on improving the quality of teaching. While there is a con-

tinuum in terms of the level of centralisation of functions within trusts, overall more successful trusts pro-

vide school leaders the tools and space with which to exercise instructional leadership in their schools.

4. A question that occurs in some of the literature, but that is key from an equity and social justice perspective,

is the extent to which trust governance interacts with the local system (schools, civic organisations, social and

health services, local government, community). This civic duty is an imperative for trusts, but is not always

present with some taking an inward-looking or even adversarial role with local systems. This lack of moral

purpose is more likely to exist in trusts which fail.

We discuss the implications of these findings for research and practice.
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The purpose of this paper is to develop and explore a typology of the roles’ parents play for ‘modern’ school

governance in a corporatised field of education. Such a typology seeks to describe and illuminate the corpo-

ratisation of this relationship. This paper draws on data generated from a wider doctoral study which is an

ethnographically informed case study concerned with Multi-Academy Trust (MAT) governance and the role of

parental engagement for governance accountabilities.

Neoliberal education policies have constructed leadership and governance as managerialist and corporatised

practices. This conceptualisation requires those in positions of educational leadership and governance to opera-

tionalise state-mandated corporate practices to secure the position of their school orMATwithin the edu-market

as a commodity. Mostly parents have been positioned as objects of such governance practice.

Within this paper I am concerned with how policy and practice entanglements construct the roles parents play.

I argue that ‘modern’ governance has positioned parents as enablers and products of corporate activity.

This study is located in three MATs in England. I generated data beyond the meta-narrative of the parent role

for educational leadership and governance through narrative interviews, walking story tours and observations

of events involving parents. Initially data was analysed using a voice-centred relational approach to identify

firstly the plot and characters, secondly relationships and thirdly for social, cultural and political context, to

explore the types of roles parents play for educational leadership. Thinking with Bourdieu’s concepts of field

and capital, these types were revisited to understand their relational position in the field.

Early analysis has revealed a number of types of parent roles deployed as tools that can be organised in a ty-

pology of six types that can be used to describe their features. These six types: supporter, monitor, provider,

mediator, civic knowledge expert and partner. This analysis challenges the conceptualisation of the parent sim-

ply as a consumer. Using Bourdieu’s concepts of field and symbolic capital parents are positioned into one of

more role types acting as tools in governance and leadership activities. Furthermore, a hierarchy is illuminated

across types legitimated through the field’s corporate logic of practice. This corporatised framing of modern

governance creates a toolbox of parent roles to be operationalised by leadership to secure public accountabili-

ties.

This paper offers both an empirical and conceptual contribution to knowledge building on prior studies ex-

ploring the role of parents for school governance and leadership. These mostly are normative, with a techno-

utilitarian framing. By problematising the corporate framing of the parent role in the field of educational lead-

ership I have been able to illuminate how parents are tools in a corporate toolbox used to compete in an edu-

market. Thinking with Bourdieu’s concepts of field and symbolic capital reveals the hierarchical nature of this

toolbox. This typology offers both a heuristic and analytical constructs to ask questions of the field and use in

analytical thinking across cases to understand how parents are constructed and the roles they plays in the field

of educational leadership.
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The COVID-19 pandemic led to disruption of studies in the conventional universities for upward of eightmonths

due to closure of spaces . However, some educational leaders led their universities to engagemeaningfully with

learners using digital tools online during the lockdown.The move now is towards blended learning where uni-

versities usemixedmode of teaching using traditional face to face and digital technology. Concerns raised in this

study is on how well Educational Leaders are motivating academic staff to imbibe the change and influencing

learners’ creativity and interests in digital transformation. The study is premised on the theory of transforma-

tional leadership as central to re-imaging the future of learning in universities in Nigeria. The study employs a

mixedmethod qualitative and quantitative research design. The sample are 60 academic staff from two univer-

sities; one public and the other privately owned located in the Federal Capital Territory of Nigeria. Findings of

the study indicated that the educational leaders have been fairly effective in motivating academic staff to build

their capacities for digital transformation. Therewere a number ofmilitating factors that include academic staff

resistance to change, inadequate access to technology, limited capacity building opportunities and inadequate

resources. Suggestion were made to enhance academic staff digital skills and developing the competencies the

youth in skills and talents in the face of the changes, graduate unemployment, and employability.

Keywords: Transformational leadership, future of learning

30



Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

Crises and Complexity: Leading Early Childhood Education in
Times of Crisis

Saturday, 6th July - 09:20: (Creation) - Theatre

Dr. Leanne Gibbs (Charles Sturt University)

Over 1.5million children, frombirth to five years of age, attend an early childhood education (ECE) setting every

day in Australia. Throughout 2020 and 2021, children’s attendance was disrupted and sometimes prevented

by natural disasters, devastating bushfires, and a global pandemic. Over this time, early childhood education

settings provided care and education for the children of essential workers, online support for children and

families and integral community support during recovery from the pandemic and climate disasters.

However, key policymakers, members of government and the community frequently overlooked early child-

hood education. Although education’s critical role in children’s developmental trajectories and supporting com-

munities in times of change is clear (Heckman, 2011), early childhood education was often excluded from polit-

ical narratives and the communication on funding and operational changes. Unprecedented demands created

personal and professional challenges, but leaders continued to perform and thrive in their roles.

This paper describes a qualitative study exploring perspectives and the enactment of leadership in early child-

hood education settings in challenging times. The study investigated the dispositions (made up of knowledge,

skills, and values) of sixteen Australian early childhood education leaders who led the workforce, policy imple-

mentation, and practice throughout times of crisis. Additionally, the complexity of the leadership role and the

ECE setting and sector were explored.

The Dialogic Café method, used for the study, created a dynamic, emergent environment for sharing knowl-

edge and experiences. The method is participatory and reveals innovative ideas and questions for analysis and

in-depth exploration of research questions. In the Dialogic Café, participants pose their questions, following a

provocation, that form the basis for critical dialogue (Gibbs et al., 2020). Complex adaptive systems and com-

plexity leadership theory (Uhl-Bien & Arena, 2017), characterised by emergence, interdependence, disruption,

and unexpected outcomes, provided an ontological foundation and interpretive lens for the study.

The findings illuminate the challenges for leaders of early childhood education sites and identify the skills,

knowledge and fundamental values that enable services to continue to operate in critical circumstances.

The study’s findings are instructive for policymakers, political decision-makers, organisations and leaders not

just in Australia but worldwide due to the common features of leadership enactment in times of crisis.

The dialogicmethod enabled the co-design of the research and the opportunity to deeply listen to the experience

of ECE leaders, revealing innovations and guidance, particularly for policy decision-making and implementa-

tion, and leadership practice. This paper calls for more significant consideration of the complexity of early

childhood education and respect for those who lead services supporting communities’ resilience and the well-

being of children and families. The depth of emotional labour performed by ECE leaders in times of crisis was

an important finding in this study and must be a prime consideration for the sustainability and well-being of

ECE leaders.
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COVID-19 presented leaders in higher education (HE) with complex and pressing challenges that required an

adaptable and agile response. During the pandemic, questions were raised about the opportunities to rethink

teaching and build on innovations, in addition to changing perspectives of online learning. Concurrent with

this were concerns for staff well-being and resilience, working and living with a protracted period of disruption

and elevated uncertainty. The value of educational leadership to enable adaptation and innovation has been

established with increased calls, globally, for compassionate approaches from HE leaders.

In this study we focused on exploration of ways of thinking about and practicing leadership, at a Scottish Uni-

versity, over a 10-month period; a time when education was significantly disrupted by the COVID-19 pandemic.

We used Complexity Leadership Theory (CLT) as a conceptual lens. CLT has been found to be useful in exam-

ining leadership functions, accepting the collective nature of leadership and in settings that are complex. In

this presentation we focus on findings that relate to the connections between enabling leadership functions and

compassionate leadership.

Using a duoethnographic methodology, the study explored educational leadership in HE at a time of crisis from

the perspective of two associate deans for learning and teaching. Data were generated by recording reflective

conversations and collecting other artefacts (for example, written reflections) associated with week-to-week

leadership thinking and practice. This novel approach enabled reflective dialogue to be captured, to support

understanding of leadership thinking and practice over time. We drew on the leadership functions of CLT to

support qualitative data analysis.

The findings demonstrated the dominance of the enabling leadership function (of CLT) and compassionate lead-

ership practices.

• The enabling function relates to practices which act to interface between operational and en-

trepreneurial leadership; this included significant networking, inter-personal work, sharing ideas and

disseminating knowledge.

• The compassionate leadership practices relate to being available and responsive to colleagues and taking

action to support others and to be active in self-care.

Integrated with these practices was emotion work, managing feelings and expressions. Accounts of enabling

social and emotional connectedness between the leaders and individuals, teams and groups were recurrent.

These practices were identified as valuable, underpinning meaningful and productive ways of working.

The findings resonate with HE leadership literature identifying the importance of emotional intelligence, com-

munication and empathy. Less common in the literature is consideration of leaders’ emotion work. This study

found emotion work to be entangled with accounts of enabling others and sustaining self. While the study fo-

cused on the unusual crisis of a global pandemic, we propose the findings are applicable to other times of crisis,

albeit normally more localised.

To conclude we discuss how these findings relate to educational leadership practice, foregrounding the signif-

icance of compassionate leadership approaches. We highlight areas for further study related to both positive

and negative emotions and suggest how increasing talk about emotions and leadershipmay be helpful to ensure

sustained effective leadership practices for our complex and challenging futures.

32



Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

Teacher Wellness: Yoga as a Self-Care Practice to Manage
Stress and Develop Resiliency

Saturday, 6th July - 10:00: (Creation) - Theatre

Dr. Jill Bradley-Levine (Ball State University)

Teacher wellness is an issue to which school leaders must increasingly attend. Teacher’s wellness is negatively

impacted by stress, poor school leadership, unhealthy school culture, inadequate support, demands related

to education policy, and lack of resources (Greenburg et al., 2016). Increased stress is an international phe-

nomenon credited for diminishing teacher job satisfaction (Johnson et al., 2012; Toropova et al., 2021; Van

Maele &VanHoutte, 2012). Moreover, burnout and turnover are amongmajor contributors to the global teacher

shortage, a circumstance that disproportionately impacts schools serving diverse students (Hoglund et al., 2015;

Johnson et al., 2012; Matsuba &Williams, 2020; Ross et al., 2012). Thus, school leaders must find ways to attend

to teacher wellness in order to attract and retain high quality teachers (Bernadowski & Hisle, 2023; Schmitt &

deCourcy, 2022) and offer due care to the teacher workforce (Culshaw and Kurian 2021).

The GlobalWellness Initiative (2023) distinguishes wellness as related to physical actionwhile wellbeing is asso-

ciated with a perception of contentment regarding one’s mental or emotional state. For teachers to experience

a sense of wellbeing, they must consistently pursue wellness through practice. Kanold and Boogren (2022) ex-

plain wellness as “a process of self-reflecting routines for a lifetime of continuous growth and improvement” (p.

1). Although routines incorporate physical strategies such as exercise, healthy eating, and adequate sleep, they

also integrate mental strategies including mindfulness practices such as “breath awareness, intention setting,

and gratitude” (Katz et al., 2015, p. 103-104), as well as relaxation and meditation (Matsuba & Williams, 2020).

Teachers manage stress more effectively when they use mindfulness practices alongside physical exercise such

as yoga (Katz et al., 2015; Matsuba &Williams, 2020). As a yoga teacher and teacher educator, I designed profes-

sional development (PD) to support teacher wellness and reduce stress through the integration of mindfulness

and yoga. The PD consisted of four sessions addressing one area of wellness: physical, mental, emotional, and

social (Kanold & Boogren, 2022). During sessions, participants discussed mindfulness strategies and shared in

a yoga practice aligned with the area of wellness including vinyasa, yin, restorative and nidra.

This paper will share the findings of a case study exploring teachers’ experiences of the PD, answering the

question: How does PD that integratedmindfulness practices and yoga influence teachers’ overall wellness and

sense of wellbeing? Using a case study design allowed me to explore how participating teachers describe their

PD experiences, PD components, and the context for their decision to continue practicing yoga (Creswell & Poth,

2018; Stake, 1995; Yin, 2003). I used multiple data sources to answer the research question (Patton, 1990; Yin,

2003) including post-PD surveys, semi-structured interviews, and participant observation. Findings align with

the four areas of wellness: physical, mental, emotional, and social. This research will provide possible solutions

to address teacher stress and burnout in order to attract and retain high-quality teachers. The paper will ex-

amine implications for school leaders who wish to support teachers’ overall wellness and sense of wellbeing.
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Studies have shown that the prevalence of risky behaviors and aggressive attitudes increases during adoles-

cence and decreases at the end of this period (e.g., Blankenstein et al., 2018). However, not all adolescents tend

toward violence or have attitudes that support aggression, which are considered a critical factor in aggressive

behavior (Huang et al., 2015).

The school principal has a central role in promoting students’ success, learning and achievements (e.g., Day

et al., 2016). To the best of our knowledge, school principals’ effect on students’ aggressive attitudes, and in

particular how ethical leadership affect the class environment designed by educators (homeroom teachers) to

shape students’ attitudes, have never been examined, despite the fact that school leaders’ ethical behaviors are

related to students’ outcomes (Hughes & Jones, 2011).

Based on authoritative school climate theory (Cornell et al., 2016) and ethical leadership theory (Brown et al.,

2005), this study poses the main question: “How do school principals as ethical leaders affect students’ ag-

gressive attitudes?” The main argument is that school ethical leaders (as perceived by teachers) affect students’

aggressive attitudes through the design of an authoritative school climate (as perceived by educators) of student

support (respect and help) and a structure of fairness and justness, which in turn affects educators’ (homeroom

teachers) work through the design of an authoritative classroom climate (as perceived by the students).

The data were collected from three sources: (1) 317 educators from 64 Arab public middle schools in Israel; (2)

504 teachers; (3) 6589 students from grades 7, 8 and 9. Using doubly latent multilevel structural equation mod-

eling analysis, it was found, at the school level, significant and positive relationship between ethical leadership

and authoritative school climate, as was that between authoritative school climate and authoritative class cli-

mate. Furthermore, authoritative class climate and students’ aggressive attitudes were negatively correlated.

No relationship was found between authoritative school climate and students’ aggressive attitudes. At the stu-

dent level, a negative relationship was found between authoritative class climate and aggressive attitudes.

Examining the authoritative climate dimensions separately, at the school level, showed positive and significant

relationship between ethical leadership (through teachers’ perceptions) and school climate dimensions, taken

separately. A school climate emphasizing justness promoted a classroom climate of justness; a school climate of

support-respect was related to a class climate of support-respect, a school climate of support-help was related to

a class climate of support-help, and a school climate emphasizing fairness was related to a class climate of fair-

ness. Only the classroom dimensions of fairness, support-help and support-respect were respectively related to

students’ aggressive attitudes. Furthermore, no negative relationshipwas found between school climate dimen-

sions and aggressive attitudes except for the justness dimension. At the student level, a negative relationship

was found between class climate dimensions and aggressive attitudes, except for justness. The indirect effects

of principals’ ethical leadership on students’ aggressive attitudes through the school and classroom climate di-

mensions were significant except for classroom justness. Mediation was also found between ethical leadership

and aggressive attitudes through the school climate of justness.
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Overcoming self-imposed barriers to ensure purposeful
educational leadership connects with and focuses on

effectiveness and continuous improvement.

Saturday, 6th July - 09:40: (Inspiration 2/3) - Theatre

Mr. Martin Kerridge (LJMU)

This paper is a response toMichael Fullan’s analysis of the types of self-imposed barriers faced by school leaders.

Specifically, exploring the fourth of his five types: the inability to take charge of one’s own learning. The paper

proposes that educational leaders should be provided with the tools, structure, and guidance to be holistically
supported in their roles, and this would be a direct response to such a self- imposed barrier. The concept of

‘working holistically to educate educational leaders’ (WHEEL), is introduced and the context of eight spokes is

outlined with a focus on the spoke of ‘educating for leadership’.
The argument is made that leaders should have access to high quality leadership education that is regular,

incremental, and purposeful. It should be a planned pathway, with clear integration between elements of pro-

fessional training and qualification, academic study and research, peer led expertise and a genuine engage-

ment within the educational leadership community to a professional commitment to such ongoing education.

It should be an expectation of the leader, that they are involved in such, and they should be supported by the rel-

evant resources to address the expectation. Examples include consideration of how such could be manifested,

such as a professional licensing programme, and also how such relates to recent policies and initiatives, practice

such as national professional qualifications that were and then were not compulsory, and the role of stakehold-

ers such as the Chartered College. The conclusion relates Fullan’s moral imperatives to the revitalised sense of

direction in the reflections of Stephen Tierney, who advises that there is a new leadership imperative, setting

out the deep sense of reconnection to educating with purpose, andmaking the case that educational leaders are

better equipped to engage with the personal empowerment of a connected approach if they are supported as

leadership learners.
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The Nature of U.S. Superintendent Attrition and Mobility:
Examining Types of Exits/Moves and Differences in Old and

New Districts

Saturday, 6th July - 10:00: (Inspiration 2/3) - Theatre

Dr. Rachel White (University of Tennessee), Mr. Johnathon Jerman (University of Tennessee)

Purpose
Operating within increasingly tumultuous spaces, chief executives of schools (e.g., superintendents, directors)

must provide an essential public service to their community—the provision of a free, high-quality education

for all students. Stability and consistency of leadership are integral to fulfilling this responsibility (Johnson

et al., 2012). However, what is known about superintendent attrition and mobility is quite limited. Aligned

with the BELMAS 2024 conference theme—“Who or What is Educational Leadership for?”—this study aims to

inform school board members, aspiring superintendents, and state and local policymakers about the nature of

the superintendent labor market through a empirical exploration of two questions within the U.S. context:

• What is the nature of superintendent attrition and mobility?

• How, if at all, do the characteristics of districts that superintendents leave and move to differ?

Data and Methods
This study draws on the National Longitudinal Superintendent Database (NLSD), an annually updated database

of all public school district superintendents in the United States from 2019 to present (White, 2023). For this

project, we restricted the NLSD to superintendents that exited or moved districts since 2019 (n=5,716). We col-

lected publicly available sources from the internet that described superintendent attrition, identifying sources

for 90%of exits ormoves. Aftermultiple rounds of training, research teammembers read the sources and coded

(a) whether attrition was voluntary or involuntary/contentious and (b) how attrition events were publicly de-

scribed (e.g., resignation, retirement, fired/non-renewed, death, arrest/conviction). Given that our questions

aim to describe the nature of superintendent attrition and mobility, we employ quantitative descriptive and

correlational analyses.

Findings
Since 2019-20, nearly 4,500 superintendents (79% of all movers and exiters) exited the profession, 1,100 moved

to another district (19%), and 125 (2%) moved then exited. We identified 71% of attrition to be voluntary and

10% involuntary/contentious. Just over one-third of attrition was attributed to resignation (81% voluntary, 14%

involuntary/contentious) and one-third to retirement (86% voluntary, 3% involuntary/contentious); 5% were

fired/non-renewed, 1% died, and 1%) were arrested/convicted.

Superintendents were most likely to move to slightly larger districts (on average, four additional schools and

~2,500 more students than prior district). The majority of city and town superintendents moved to a district in

a similar locale. In contrast, nearly half of superintendents departing rural districts moved to town districts.

About one-third of superintendents departing suburban districts moved to another suburban district and one-

third moved to a city district.

Among superintendents thatmoved districts, the average distance between the two districts increased from 129

miles (s=232 miles) after the 2019-20 school year to 141 miles (s=252 miles) after the 2021-22 school year. We

find no significant differences in distance between districts based on geographic locale after 2019-20, perhaps

due, in part, to the COVID-19 pandemic. However, compared to those leaving suburban and urban districts after

the 2020-21 and 2021-22 school years, distances traveled were significantly higher for superintendents leaving

rural districts.
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Small adjustments - for social change. A provocation for
complex change in schools for a Hybrid Educational Future.

Saturday, 6th July - 09:00: (Innovation) - Theatre

Dr. Rehana Shanks (School of Education, University of Glasgow)

This is the story of a school’s iterative journey within an External School Evaluation (ESE) process. The evalua-

tion process followed three stages of development andwas supported by a strong foundation of teacher learning

and collaborative inquiry. It was structured around three pillars of inquiry, namely Inclusion, Assessment, and

Sustainability, aligning with our evaluation expectations of Learning, Culture, and Environment.

The evaluation process began with a comprehensive focus on teacher learning and the formation of profes-

sional learning communities within the school. This stage extended over a full year, allowing ample time for

deep exploration and reflection. To support this process, regularmeetingswere heldwithin pillar groups, where

educators engaged in meaningful discussions and shared their insights. Additionally, participation in interna-

tional conferences on inclusion and neurological safety enriched the learning experience, bringing in diverse

perspectives and innovative practices from around the world.

The outcome of this rigorous process led to the identification of key questions and areas for improvement.

These questions were carefully examined through the lens of The Stacey model for complexity, which provided

a framework to navigate the intricacies of the challenges faced by the school.

As the evaluation process drew to a close, the school emerged with a wealth of knowledge and a clear roadmap

for improvement. The insights gained from the evaluation process informed the development of an action

plan, which would guide the school’s next iterative cycle, commencing in January 2024. This plan incorporated

strategies and initiatives that addressed the identified areas for growth, ensuring a purposeful and impactful

approach to improvement.

Throughout this journey, the school community recognised the significance of collaboration, inquiry, and con-

tinuous learning. The process served as a catalyst for fostering a culture of shared responsibility and profes-

sional growth. By engaging in collaborative inquiry and embracing the challenges of complexity, the school

harnessed the collective wisdom and expertise of its educators, leading to transformative change.

As the school embarks on its new cycle of improvement, it does so with a sense of purpose and a commitment

to enhancing learning, nurturing a positive culture, and creating a sustainable environment. The questions we

are asking now are:

To question our bias makes us decent humans?

Who are we listening to?

What is education for?

Co-designing?

Culture of Agency?

Finding a place?

Big ideas of being a citizen of the world?

Hybrid Futures?

Comfortable Planning?

The key goal of this process is to answer this question -

What have we learned from the IB Evaluation process about the student and teacher graduate profile and what

do we need to do to bring it more fully to life?

Lines of Inquiry

• What does professional capital look like at SJS? (Human, decisional, social)
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• What is the story of inclusion at SJS; what are our foundational elements that support belonging and

address the complexity of relevant meaningful learning?

• What is our teaching & learning toolkit at SJS and what do we expect everyone to have in their toolkits?
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Sustainable school leadership: Using identity and place to
conceptualise leadership purposes, practices and

development pathways

Saturday, 6th July - 09:20: (Innovation) - Theatre

Prof. Toby Greany (University of Nottingham), Prof. Pat Thomson (University of Nottingham)

The task of leading schools is widely seen to have become more challenging in recent years. Longstanding

societal inequalities have been compounded by the cost-of-living crisis, COVID-19 and cuts to public services,

placing pressure on families and children. Schools face tight budgets, reduced support and staffing shortfalls.

In surveys, headteachers report working unreasonable hours, 30-40% plan to leave, and fewer senior leaders

aspire to the top job.

This paper arises from an ongoing study of sustainable school leadership across the UK which is investigating:

i) how the UK nations recruit, train and retain school leaders, ii) how well these approaches take account of

individual, local and systemic needs and sustainability. This paper sets out the project’s preliminary conceptual

framework, which has been informed by literatures on identify and place and interviews with national and

international experts.

This paper addresses the conference theme within the leadership, sustainability and globalization strand. It

explores what is meant by ‘sustainable leadership’ in a changing world. We explore our theoretical framework

in the light of extant literature. Our framework has three parts:

1. Leadership (un)sustainability. We take leadership and leadership development to reflect understandings

of what education is ‘for’, and leadership as: a) culturally situated and context specific, b) distributed,

and c) a process of influence geared towards the achievement of shared goals. We understand leader-

ship development as a process of individual career-long growth involving the development of knowl-

edge, understanding and abilities as well as shifts in aspirations, beliefs, values and/or identity. We see

‘sustainability’ as requiring an understanding not only of supply, but also diversity, equity, quality and

fitness for the future.

2. Identity. We understand professional identities as dynamic and changing over time - shaped by individ-

ual, school, local, national and global dimensions - although we might continually strive for a unifying

sense of self. Identities are individual and collective, socially constructed, and influenced bymultiple fac-

tors (biography, history, culture, emotions, and professional norms). Identities are negotiated at micro

and macro-levels (e.g. school and policy), and bound up with values, power and legitimacy.

3. Place. We take place-related issues – e.g. school catchment, history, staffing and community resources

– to mean that every school is unique, and requiring specific leaders/leadership. While the local can be

understood as a boundaried place, place is also a site of power, which exists in time/space, throughwhich

information, people, things, and discourses flow. Place operates at different scales - national, regional,

local – which intersect and interact.

The paper will explore how these three dimensions overlap and are intertwined. Using the extant literatures

on school leadership, as well as other educational literatures and beyond, we will discuss how we have opera-

tionalised this three-part framework to construct case studies. We will canvass how testing out this framework

can contribute to better understandings of emplaced professional identities, career choices, professional social-

ity and relations and leader sustainability policy and practices.
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Sustainable School Leadership: What do we know about the
recruitment, training and retention of school leaders in the

UK now?

Saturday, 6th July - 09:40: (Innovation) - Theatre

Dr. Mike Collins (University of Nottingham), Dr. Thomas Perry (University of Warwick)

The sustainability of the school leadership workforce is an increasing concern for researchers, policy makers

and school leaders themselves. Previous research by the present authors, their colleagues and more widely,

including through the COVID-19 pandemic, has revealed the accumulating pressures experienced by leaders.

Intensifying workload, increasing demands on schools, constraints on budgets and difficulties recruiting staff

are creating conditions in which as many as 40% of headteachers responding to surveys express an intention

to leave.

This paper draws on early findings from a wider ongoing, comparative study of sustainable school leadership

across the UK that focusses on England, Scotland, Northern Ireland and to a lesser extent, Wales. The compara-

tive study seeks to understand: i) how the UK nations recruit, train and retain school leaders, ii) how well these

approaches take account of individual, local and systemic needs and sustainability.

This paper focuses on a comparison of the school leadership workforce in England, Scotland and Northern

Ireland. We critically evaluate what we know about existing programmes, policies and practices relating to

recruitment, development and retention of headteachers and principals in each country.

The paper discusses the nature of the evidence and data available to researchers and policymakers and sets out

relevant preliminary findings from two strands of work in the research study. The first strand is a rapid review

of evidence relating to recruitment, training and retention of school leaders in England, Scotland and Northern

Ireland, the second is a quantitative analysis of administrative data relating to the leadership workforce in the

UK nations.

The rapid review of evidence takes account of and builds on the comparative review sponsored by BELMAS in

2018-2019 of Educational Leadership, Management and Administration in the UK. The current review includes

literature on formal programmes and policies relating to recruitment, training and retention of leaders and

explores related themes such as well-being and accountability. Relevant themes include the changing headship

role, the influence of national and local context on leadership experience and priorities, and the sometimes

stark differences in how each nation understands and organises leader recruitment, training and support.

We also address the scope and nature of extant quantitative data, assessing the available workforce statistics

and administrative workforce data in the UK. We map the availability of current and longitudinal evidence on

the nature of the leadership workforce. We assess and illustrate what can be learnt from the available evidence

about demographics and regional variations in the workforce; factors associated with leader turnover; and

mobility and progression in and across schools, localities and sectors. We outline how the different data sets

provide different affordances for policymakers, leaders unions and researchers.

In assessing the evidence basewe provide a significant and original contribution to the conference themewithin

the Leadership Sustainability and Globalisation strand. We lay the groundwork for a rich comparative analysis.

Our results advance our understanding raising further questions about what is required to effectively under-

stand, develop and sustain school leadership in the UK.
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Creating and Sustaining Affirming and Inclusive Learning
Environments for Black Girls through Critical Reflection

Saturday, 6th July - 10:00: (Innovation) - Theatre

Dr. Dee Walters (Norwalk Public Schools |Sacred Heart University)

This Improvement Science Research Inquiry explored targeted interventions and resources to equip educators’

cultural awareness and competence to create identity-affirming learning environments for Black girls as a lever

for reducing racial discipline disparities. Identity validation and inclusive learning environments are necessary

to promote academic success while positively impacting the needs of Black girls. Limited research focuses on

the unique experiences and needs of Black girls. The intersectionality of existing as Black and female is an

educational problem that is rarely understood and often masked yet deserves significant attention to improve

outcomes for this group of students.

Societal racialized and gender biases subject Black girls to disparate discipline experiences in comparison to

White girls. Suspensions and expulsions create barriers to success for Black girls, as Black girls aremost vulner-

able to exclusionary discipline practices and at risk of being” pushed out” of school and into the school-to-prison

pipeline. Stereotypical images of Black girls (as being angry, aggressive, loud, and hypersexualized) do not align

with the traditionalWhite female standards of femininity, resulting in the excessive punishment of Black girls if

their personalities and behaviors diverge from nor match the standards of White female gender norms and be-

havioral expectations Without mitigation, culturally hostile and epistemically violent environments create and

sustain structural systems through tools, including differential treatment, that isolate and segregate through

othering and sabotage Black students’ learning progress and diminish their educational opportunities.

The following questions guided this research:

1. Is it feasible to support transformative learning (shift in cultural perspectives) of educators through

guided self-reflection (professional learning) designed to increase educators’ intersectional (racial bias

& gender bias) competencies as demonstrated through growth on the intercultural development contin-

uum?

2. How do educators demonstrate a shift in cultural perspectives through strategies to support Black girls

in the learning environment?

This qualitative research study employed a snowball sampling technique to attract educators who profession-

ally supported Black female students’ academic endeavors. Participants engaged in eight weeks of profes-

sional learning through readings, online discussions, motivational messages, and weekly reflective journaling

designed to increase educators’ intersectional (racial and gender bias) competencies. A final interview was

conducted at the end of Week 8. Project findings and analysis included examining participant journal entries,

reflections, and interview transcripts and categorizing participants’ transformative consciousness per Morgan

& Cieminski’s Five Categories of Development and Transformation. Findings revealed that participants expe-

rienced varying levels of non-transformative and transformative development and growth of intersectional

competence.

This research is significant as it adds to the existing literature on the emergence of the disengagement categories

of development and transformation. Understanding when and why participants disengage from antiracism de-

velopment activities is vital in designing effective professional development. Additionally, this research delin-

eates the activities that encouraged participants to engage in self-reflection that supported their transformative

growth toward supporting Black girls in education. As a result of this social justice leadership research, I help

to bolster the notion that critical leadership includes the affirmation of Black girls in education.
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Towards a Professional Development Program on
Codependency in the Workplace for Teachers and Education

Leaders

Saturday, 6th July - 09:00: (Cameronia) - Theatre

Dr. Jona Guevarra (Bulacan State University), Dr. Noemi Zulieta (Philippine Normal University)

The proposed professional development program focuses primarily on workplace codependency. Its focus is to

enhance the skills of teachers and education leaders to achieve high proficiency and beyond in their profession.

It is expected that teachers uphold dignity in teaching and education leaders shall cultivate a positive school

culture. Within the Department of Education Philippines, this study employed a descriptive methodology to as-

sess perceptions and levels of codependency among teachers and education leaders, particularly in elementary

schools. Overall, the study observed a moderate level of codependency, indicated by behaviors such as assist-

ing individuals outside the school community, providing additional support, prioritizing the needs of others,

and avoiding conflicts. Codependency was found to be associated with trust issues, seeking peer support, low

self-confidence, and approval-seeking behaviors. Experiences of codependency encompassed instances of trust

during crises and emotional challenges within the workplace. As a pioneering study, these findings provide

valuable perspectives for enriching knowledge and establishing a foundation for the development of profes-

sional development programs and a deeper understanding of codependency in the workplace. The outcomes

empower teachers to enhance their proficiency and uphold the esteemed nature of the teaching profession. Ad-

ditionally, the program empowers education leaders to effectively manage workplace relationships and culti-

vate a positive school culture.
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Headteacher Development through coaching and mentoring
in schools in South Africa

Saturday, 6th July - 09:20: (Cameronia) - Theatre

Dr. Lizana Oberholzer (University of Wolverhampton)

Since the educationWhite Paper (2010) the importance of leadership developmentwas highlighted by the Secre-

tary of State for Education at the time. The National Professional Qualification (NPQ) reforms as outlined by the

Department for Education stressed the importance of leadership development in its recent rollout in 2021. Lead-

ership development in education is paramount to the effective running of schools; however, when looking at the

global landscape, school leadership development is often a part of teacher, and future leadership development

that is on the backfoot. As part of our global commitment and academic citizenship to develop leaders in school

contexts, it was felt that it is important to evaluate and explore how lessons learnt over the past five years, on

an MA – Leadership in Education programme in the UK can be used to support future leadership development

on an international level, through the use of coaching and mentoring. Mentoring and coaching for this project,

where seen as learning relationships, which were used to facilitate Headteacher development through regular

dialogues to unpack strategic thinking, and school improvement development (Connor and Pokora, 2018). The

study was conducted over 3 Action Research cycles, where the impact of these learning relationships weremea-

sured, and explored through the improvement cycles of the leader’s educational context. Data was collected at

each cycle, and thematically analysed using Bruan and Clarke’s (2020) 6 phase model. The data was carefully

analysed, and highlight key themes which will be discussed in detail, on how coaching and mentoring not only

provides rich learning opportunities for school leaders, but become safe spaces for leaders to develop their

thinking, and an opportunity to map key strategies carefully with the support of a leadership coach. The aim of

the study, was to develop strong leadership, that can take a strategic direction, to lead schools well, to provide

learners with life changes. However, the model of professional learning development for Headteachers also

had added benefits such as pastoral care, and wellbeing support for school leaders during turbulent times.

References:
Connor, M. and Pokora, J. (2017), Coaching and Mentoring at Work: Developing Effective Practice. (3rd edition).

London: Open University Press.

Hargreaves, A and O’Connor, M., (2018), Collaborative Professionalism: when teaching togethermeans learning

for all. Thousand Oaks, CA: Corwin Press

Whitmore, J. (2017) Coaching for Performance. London: Brealey.

46



Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

School Leaders Perspectives of CPD

Saturday, 6th July - 09:40: (Cameronia) - Theatre

Dr. Niamh Lafferty (University of Limerick), Mx. Anna Mai Rooney (Centre for School Leadership Ireland), Prof. Patricia

Mannix-McNamara (University of Limerick)

Teachers’ engagement with high quality professional development opportunities has repeatedly and consis-

tently been linked to an array of positive outcomes for students, teachers, and the wider school community

(Guskey, 2002; Atencio et al., 2012; Darling-Hammond et al., 2009). Despite this, the delivery and availability of

high-quality professional development opportunities has, unfortunately, been debated in recent years (Armour

et al., 2017; Serrão Cunha et al., 2020; Sims & Fletcher-Wood, 2020 ) and has been identified as an area requir-

ing immediate action (Serrão Cunha et al., 2020). One aspect which has been shown to influence the uptake of

professional development opportunities of employees, yet which is scarcely regarded in literature pertaining

to education, is leader influence. Due to this, to ensure that continuous professional development opportunities

are delivered and engagedwith, it is imperative to understand the perceptions of school leaders themselves. For

that purpose, semi-structured interviews were carried out with 17 school leaders to identify their experiences

and perceptions of the facilitation of professional development opportunities for their staff. Based on the find-

ings of this research, a 4-step process for CPD implementation is identified and presented in the following paper.

Additionally, due to the importance placed by participants on the inclusion and consideration for stakeholder

collaboration at each stage of the process a requirement for human-centred leadership is discussed.
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Imagining Educational Leadership for a NewWorld:
Principals’ Privileged Position of Influence in the Preparation

and Development of Future Leaders

Saturday, 6th July - 10:00: (Cameronia) - Theatre

Dr. Berni Moreno (The University of Melbourne), Dr. Helen Goode (The University of Melbourne)

Thatwe live in a time of uncertainty and transformational change is not a newconcept. Johansen (2012) referred

to it as the VUCA horizon of volatility, uncertainty, complexity and ambiguity. Even earlier, Leithwood and Riehl

(2005)argued that, particularly for education, the external and internal environments were far more challeng-

ing than in previous decades. They listed the numerous changes and challenges within schools as well as the

challenges in the broader educational context. Uncertainty, therefore, is not new to the human experience, yet

have we kept pace with the necessary changes? It is evident that the pace with which we need to respond to

this uncertainty is increasing. The COVID-19 pandemic illustrated the inadequacy of traditional models of edu-

cational leadership preparation that focussed often on one leader, the principal. What we have learned is that

leadership must be a collective endeavour, both as a concept and as a practice. Hence, the identification and

preparation of future leaders should reflect this new world.

Drawing on school leadership research over the last 10 years, the authors posit that this collective endeavour

can best be achieved if leaders see identifying and developing talent as an essential part of their role. Findings

from our research suggest that successful leaders perceive this as part of their moral purpose, as serving the

profession beyond their own context and tenure. Based on our findings and the knowledge base on school lead-

ership preparation, we strongly believe in what we coin principals’ privileged position of influence as a central

driver in the development of future leaderswithin and beyond their schools. We employ the adjective privileged

characterised as a benefit and a professional responsibility.

Finally, through their deliberate visibility, modelling and autonomy, they influenced future leaders to make

sense of and develop their own leadership story. Successful leaders attract talent and through their reputation,

teachers are drawn to them, with the confidence that they will have opportunities to grow and become future

leaders. Successful leaders build relationships, develop high levels of trust, model exemplary practices and

are purposefully visible. They recognise and harvest talent. They provide autonomy, and at the same time,

support. Successful leaders embrace uncertainty as an omnipresent context in which to develop future leaders.

They achieve this through shared decision making and by having a multi-perspective approach to problem

solving. They challenge future leaders to accept uncertainty and wicked problems as opportunities rather than

obstacles. This presentation draws on a decade of the authors’ qualitative research on successful school leaders,

their commitment to developing future leaders, moving beyond the management of their organisation and

modelling adaptation to a new world.
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The Crucial aspects of Leadership in Creating a Culture of
Knowledge-Driven and Research-Oriented Work in Dutch

Secondary Education

Saturday, 6th July - 11:00: (Auditorium) - Theatre

Dr. Ton Kallenberg (Rector Jac. P. Thijsse College)

In the Netherlands’ today’s educational landscape, there is a paradigm shift towards a more knowledge-driven

and research-oriented approach in secondary education. With the continual evolution of societal and techno-

logical changes, it has become more important for schools not only to impart information but also to foster a

culture in which teachers (as reflective professionals) actively engage in knowledge development and research.

Knowledge-driven and research-oriented work not only enables teachers to enhance their teaching practices

but also encourages them to think critically, be curious, and engage in independent learning. In this innovative

constellation, the school leader plays a crucial role. The manner in which school leaders positions themselves

in this process and the actions taken, have a significant impact on the culture that is created.

This presentation narrates the process of establishing a culture of knowledge-driven and research-oriented

work within three school boards for secondary education in North Holland. In particular, the focus is zoomed

in on the rol of leadership at different levels in the organizations, namely at the board level, the level of the

school leaders, and the level of team leaders within the schools. This involves examining the varying speeds of

cultural change (within and among schools) and the tools employed. Particularly highlighted is the “Auctor” (a

professor) as the engine of innovation and the way in which the interaction between the Auctor and the school

leaders contributes to the cultural change. Throughout the storyline, examples are provided of the (co-)creation

of various types of knowledge by connecting implicit and explicit knowledge, aswell as practical knowledge and

theoretical knowledge (resulting in knowledge based on (own) practice, on practical research, on theoretical

knowledge, and on scientific research).

This presentation will conclude on identifying effective leadership practices that promote and enhance such a

culture.

The presentation is based on an extensive literature review; case studies of 16 schools in North Holland (more

or less) successful in promoting a culture of knowledge driven and research-oriented approach; and interviews

with school leaders who have been instrumental in implementing this practices during last years.

Conclusion: This presentation aims to contribute to the discussion on who or what is educational leadership

for? By sharing insights into effective leadership practices and discussing concrete examples of Dutch schools

that have embraced this approach, we hope to facilitate a constructive dialogue during the presentation on

how leadership can be leveraged to foster a culture of knowledge-driven and research-oriented work. In this

research we have found that leadership plays a crucial role in shaping a culture of research-oriented work.

Effective leaders foster curiosity, encourage teachers to ask questions, and embrace research as an integral

part of their teaching process. They act as catalysts for change by cultivating an environment where research

and knowledge development are encouraged and rewarded (at the same time: they can also be the sand in the

engine!).
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Developing Teacher Leadership with the Professional
Learning Community of Reading for young teachers: A case

study of a Middle School in Shanghai China

Saturday, 6th July - 11:20: (Auditorium) - Theatre

Mrs. Lifeng Wu (San Dun School, Pudong, Shanghai), Dr. Yoonjeong Lee (University of Leicester)

The study explored the teacher leadership development process through the Professional Learning Community

(PLC) of the reading community for young teachers at a middle school in Shanghai, China.

Shanghai has been ranked at the top of the Programme for International Student Assessment (PISA), which as-

sesses 15-year-old students’ achievement. Educational programmes in Shanghai are influential in other regions

and cities of China, even other countries. Undoubtedly, the Shanghai students’ achievements in the mentioned

PISA have attracted the attention of the world and have aroused an interest in education in other countries.

Since then, more educational exchanges and cooperation have occurred between Shanghai and other areas.

Thus, investigating the case of Shanghai Middle School is significant.

In the present case study, the Professional Learning Community (PLC) is called Qinglanfang 90s, which has

been in operation for approximately two and a half years as of the end of 2022. Qinglanfang is a term adopted

from the Chinese saying, which can be translated as: “Indigo blue is extracted from the indigo plant, but the

indigo colour is more vivid than the plant it came from”. This reflects the hope that younger teachers will

develop better than senior teachers in terms of teaching and personal and professional development.

A study of teacher leadership is necessary for practical reasons in Shanghai secondary school education in 2023

and the coming years. Since many experienced teachers have reached retirement age (in China, age 55 for

women and 60 for men), many young teachers have been recruited to fill the vacancies. New recruits typi-

cally wonder how they do their best to develop themselves through learning and practice. Headteachers of

comprehensive schools and district administrators have seen the importance of teachers’ roles in school devel-

opment since much emphasis has been placed on teachers’ CPD. However, new teachers’ CPD programmes are

not properly developed yet.

A case study employed a qualitative approach because the study needs to investigate individual participants’

development process and the reason for the changes. Young teachers who joined the PLC of the reading

community participated in semi-structured interviews, eighteen reflective essays of the PLC members, the new

letters of PLC group have been analysed focusing on teacher leadership development.

The study has shown how and why PLC can effectively contribute to teacher leadership development in Shang-

hai, China. The PLC was useful for young teachers’ internal satisfaction and confidence and external develop-

ment of knowledge, trust building, communication skills, and corporation skills on a personal level. The PLC

was also useful for networking understanding the history, culture, and vision and strategies of the schools on

an organisational level. Additionally, the teaching careers of young teachers in focal schools were discussed.

The case study can be implemented in other schools as a form of PLCs and extending the exemplar case to other

schools in the district of Shanghai, China.
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Democratic Leadership: Teacher Collaboration to Design
Civics Curriculum

Saturday, 6th July - 11:40: (Auditorium) - Theatre

Dr. Jill Bradley-Levine (Ball State University), Prof. Philip Woods (University of Hertfordshire)

The authors designed professional development (PD) to support teacher leaders (TLs) integrating civics learning

and leadership into their schools’ curriculum. During PD, TLs explored leadership conceptualizations through

collaborative catalyst activities designed to develop practices of democratic and critical leadership (Woods &

Roberts, 2019; Bradley-Levine, 2022). TLs also collaborated to develop plans for disseminating civics learning.

Following the PD,we used a case study design to explore howparticipating teachers described their experiences,

PD components, and the context for the implementation of teachers’ civics learning plans (Creswell & Poth,

2018; Stake, 1995; Yin, 2003). We used multiple data sources to answer the research question: How do teachers

conceptualize and integrate their understandings of collaborative, democratic, and critical leadership as they

collectively develop plans addressing a need to design and implement civics learning? Methods included post-

PD surveys, semi-structured interviews, PD artifacts, and participant observation. In our paper, we will share

findings of the research to support the proposition that this PD design offered a model for challenging teachers

to think differently about TL and curriculum development.

We framed the PD through three theoretical lenses. First, collaborative leadership (Woods & Roberts, 2018)

views leadership as intentional and emergent. Intentional leadership rests on ethical standards that are pre-

sumed to be “morally worthwhile” when they are connected to the “core values of democracy and social jus-

tice” (Woods & Roberts, 2018, p. 48). Additionally, leadership emerges “from numerous, ongoing actions and

interactions” (Woods & Roberts, 2018, p. 50), reflecting a collective engagement in “the perpetual interplay of

people, ideas, social structures, artifacts, environmental conditions and relationships (Woods & Roberts, 2018,

p. 57). Second, a “philosophy of co-development” reinforces intentional and emergent leadership, applying

holistic democracy (Woods & Woods, 2012) and social justice to leadership practices (Woods & Roberts, 2018).

Holistic democracy develops the whole person to be “able to forge a meaningful life, and to participate in the

co-creation of their social and organizational environment, in a climate that promotes mutual respect, critical

dialogue, independent thinking and belonging” (Woods & Roberts, 2018, p. 62; Woods & Woods, 2012).

Third, critical teacher leadership merges teaching and leadership practices related to critical pedagogy (Freire,

1970/2006), collaborative leadership (Woods & Roberts, 2018), and ethical leadership (Starratt, 2004) to create

a complex vision of leadership that is “critical in the way it is conducted and in its effects” (Bradley-Levine,

2022, p. 165). In practice, critical teacher leaders (CTLs) apply teaching practices aligned with critical pedagogy

(Bradley-Levine, 2022; Freire, 1970/2006) such as teaching official curriculum while honoring students’ lived

experiences and showing genuine care for students (Darder et al., 2017; Frost & Durrant, 2003). Further, CTLs

“work in community with colleagues, students, and students’ families through shared leadership, partnership,

and support” (Bradley-Levine, 2022, p. 165). CTLs also pursue participative, cultural, distributive, and devel-

opmental justice with the goal of maintaining each student’s right to participate through active engagement in

program, classroom, and school leadership that offers students a voice in decisions that affect learning (Cribb

& Gewirtz, 2003; Woods & Roberts, 2018).
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Teachers’ Perceptions of Educational Research; A Study of
teachers’ meaning making and views of educational research

in the context of the ‘what works’ agenda

Saturday, 6th July - 12:00: (Auditorium) - Theatre

Mrs. Claire Harley (University of Nottingham)

There is a recruitment and retention crisis in teaching as a consequence of underfunding, workload issues, and

lack of trust or respect in the profession. Within the context of marketisation and neoliberalism, the school

system in England has changed and so too has the experiences of teachers within it. The creation of large

multi-academy trusts and the shadow cast by the pandemic have led to a removal of decision-making regarding

curriculum and teacher professional development away from schools towards centralised models that are ap-

plied acrossmultiple schools. This has led to a teacher professionalism vacuum. If professional decisionmaking

is moving away from teachers, is teaching a profession?

My research will address the gap in the current literature surrounding teacher identity, self-efficacy and profes-

sionalism by constructing an understanding of what these concepts look like within the English context in 2023

with practicing teachers as co-researchers. Whilst there is research about the usefulness of teachers’ engaging

with current educational research, there is a gap in the literature as we do not yet understand the perceptions

that teachers have regarding educational research. My research will explore how teachers experience its use

in schools or the extent to which they see it as part of their identity as teachers. In addition to this, I am also

an Assistant Principal in an English secondary school so my insider-research offers a unique perspective on

an important issue. My findings will offer policymakers and school leaders solutions for how to effectively use

educational research in schools and how to develop teachers’ sense of self-efficacy in relation to this. Ultimately

this research will provide insights into teachers’ perceptions which in turn could lead to solutions for solving

the current crisis in teacher recruitment and retention.
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Principal Stability and Well-Being: New Evidence on the
Importance of the Superintendency

Saturday, 6th July - 11:00: (Agamemnon) - Theatre

Dr. Rachel White (University of Tennessee), Dr. Alexandra Aylward (University of Nevada Reno), Dr. David DeMatthews

(University of Texas at Austin), Dr. David Knight (University of Washington), Dr. Cameron Anglum (Saint Louis University), Dr.

Tuan Nguyen (Kansas State University)

Justification & Research Questions: Over the last four years, increasing rates of turnover among the chief

executives (e.g., superintendents, directors) of school systems has received increased media attention globally

(e.g., Jacobson, 2023; Sawchuk, 2022; Walker, 2022; Weale, 2022). Though research has examined the conse-

quences of school principal turnover for teachers and students (Bartanen et al., 2019; Carpenter et al., 2021;

DeMatthews et al., 2021), little is known about the consequences of turnover among the chief executives of

school systems. As such, Schwartz et al. (2023) called for “research that examines the ways that districts change

after a superintendent leaves” (p.7). As such, this study aims to contribute to a gap in research and literature

by examining: (1) How, if at all, is superintendent turnover related to principal retention? and (2) How does

superintendent turnover influence the work and well-being of principals?

Data & Analysis: We employ a mixed methods convergent parallel research design (Creswell & Plano Clark,

2017). To answer RQ1, we draw on longitudinal educator datasets from four U.S. states, with approximately

1,650 superintendent and 12,000 principal observation per year across ten years (2011 to 2020). We employ

basic descriptive and regression analyses (Loeb et al., 2017) to examine principal retention across districts that

did/did not retain their superintendent, including an exploration of principal retention in the years leading up

to, year of, and years after superintendent turnover. To answer RQ2, we draw on data collected from principals

via a national survey. We conduct descriptive and correlational analyses of rating andLikert-scale questions and

qualitative analyses of open-ended text questions. Qualitative analyses include the development of inductive

codes, and grouping codes into categories as patterns emerge (Saldaña, 2015).

Findings: Districts that experience superintendent turnover have lower average principal retention rates

(μ=0.67) than districts that retain their superintendent (μ=0.80). We find this difference to be statistically sig-

nificant: principal retention rates are approximately 12 percentage points lower when a superintendent turns

over. While principal retention rates are, on average, lowest in the same year as superintendent turnover, prin-

cipal retention rates one and two years post superintendent turnover are also lower than those pre-turnover.

From our national survey, we find that principals feel superintendent turnover has a considerable impact on

district culture and climate (μ=8.1 on 10-point scale), community engagement and trust (μ=7.5), and finances

(μ=7.6). Moreover, 47% of principals indicated that superintendent turnover resulted in moderate or great deal

of stress, anxiety, or depression; and 47% reported increased workload. Not all superintendent turnover had

negative connotations; it elicited feelings of happiness or excitement in 47% of principals.

This study is particularly well-aligned with the BELMAS 2024 conference theme of “Who or what is educational

leadership for?”, as it is a critical first step toward understanding the implications of leadership stability for

principal stability and well-being. This work aims to inform a data-driven approach to improving practices and

policies that support stable, high-quality educational leadership—a critical component in efforts to improve

students educational outcomes (Levin et al., 2020).
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Understanding the mediating role of teachers’ work
engagement in the relationship between authentic leadership

and teachers’ commitment

Saturday, 6th July - 11:20: (Agamemnon) - Theatre

Dr. Nor Azni Abdul Aziz (Universiti Putra Malaysia), Dr. Arnida Abdullah (Universiti Putra Malaysia), Dr. Nor Aniza Ahmad

(Universiti Putra Malaysia)

Studies pertaining to authentic leadership in schools are still limited, thus a need to ascertain the issues within

the context ofMalaysian secondary schools, especially in the transformational school (TS25) program. Teachers’

commitment and work engagement have crucial impacts on school performance, thereby demanding further

examination of their relationships with the practice of authentic leadership. Consequently, this study aims to

comprehend the correlation that exists between authentic leadership as well as commitment to change while

examining the mediating role of work engagement in this relationship. Using structural equation modeling

(SEM) and bootstrap methods having valid answers from 237 teachers in TS25 secondary schools in Malaysia,

this research primarily answered two questions: Is there a significant relationship that exists between authentic

leadership with commitment to change? Is there a significant mediating effect of work engagement on the

relationship between authentic leadership as well as commitment to change? Moreover, this research reported

a positive relationship that exists between authentic leadership with commitment to change. This research also

discovered positive mediating roles with regard to work engagement concerning the relationship that exists

between authentic leadership as well as commitment to change in TS25 secondary schools. This study hopes

to further expand the knowledge on successful and effective school leadership, which is authentic leadership,

especially for schools’ improvement. Besides that, the theory underpins this study will be broadened in the

context of the Malaysian educational field so that positive outcomes will be produced by authentic leaders in

schools. This research offers an understanding with regard to the transferability of authentic leadership theory

across cultures. Other than that, it possesses practical significancewith regard to educational practice in schools.
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Adelante: Sustaining Leaders in Dual Language Schools

Saturday, 6th July - 11:40: (Agamemnon) - Theatre

Dr. Juanita Santos (University of Texas at San Antonio)

This interactive session will provide an opportunity for teacher leaders, assistant principals, and principals to

engage in discussions related to purposeful leadership development, specifically in schools offering dual lan-

guage (Spanish/English) education. One key element that will be presented is that of building cohesive leader-

ship teams. It is so important for campus leadership teams to collaborate for decision-making. This session will

offer leaders examples of strategies that can be used to create and sustain a team environment.

Another key element that will be presented is how to foster an engaged learning community. During this por-

tion of the presentation, participants will have opportunities to reflect on their school mission statements and

campus improvement plans. Through these exercises, leaders will confirm successes and gaps in curriculum

development, implementation, and evaluation. Curricular practices within dual language education will be a

major focal point here. Positive forms of communication and outreachwith parents will also be presented. This

supports the point that the learning community extends beyond the school walls.

The last element that will be presented is the importance of practicing self-care. School leaders need to make

time to nurture their own well-being before they can be of service to others. In this portion of the presentation,

leaders will learn about ways to focus on mindfulness. By engaging in reflective practices, leaders will help to

maintain a positive environment that cultivates personal growth and belonging. Presenters will offer examples

of maintaining a culture of life-long learning through healthy practices.
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Tipping Points: What supports or undermines aspirations to
Educational Leadership Roles in Scotland and in the Republic

of Ireland?

Saturday, 6th July - 12:00: (Agamemnon) - Theatre

Ms. Alison Mitchell (University of Glasgow School of Education), Dr. Julie Harvie (University of Glasgow School of Education),

Ms. Anna Mai Rooney (Oide Ireland), Ms. Mary Nihill (Oide Ireland), Prof. Margery McMahon (University of Glasgow School of

Education)

This paper explores the research process and early data from the binational Tipping Points project, an investi-

gation into factors that support or undermine teachers’ aspirations to leadership roles, in Scotland and in the

Republic of Ireland.

Rationale
A significant concern in education systems globally, and a longstanding issue in both Ireland and Scotland, is

the recruitment and retention of sufficient numbers of suitably qualified and experienced teachers in princi-

pal (headteacher) roles. A dominant perception is often of the significant and increasing public challenges of

principalship (headship) and the negative impact these challenges have on professional and personal wellbe-

ing, resulting in disengagement and burnout. Further, changes to the principal role, driven by covid-related

adversity and greater accountability with diminishing resources in many systems, have also had an impact on

attractiveness of the role, and recruitment and retention. This comparative study across the Scottish and Irish

systems considers such perceptions of leadership through investigation into the key career transitions points

for teachers considering or following a leadership pathway towards principalship, and the career aspirations

of teachers who decide not to seek leadership roles.

Significance to Educational Leadership
The aims of the study are twofold:

• to identify challenges experienced by teachers in relation to leadership aspirations and pathways in each

system; and

• to identify strategies across both systems to address challenges and to support teachers’ aspirations and

confidence to undertake leadership roles at different levels in schools.

Methodology
Researchers in each system conducted six focus groups (below) following a common research protocol that

ensured a structured opportunity for participants to explore complex issues that are central to their role and

aspirations, within a safe and supportive environment.

• Primary Teachers

• Primary Middle Leaders

• Primary Deputy Headteachers

• Post-primary (secondary) Teachers

• Post-primary Middle Leaders

• Post Primary Deputy Principals

Facilitated by the researcher, each focus group discussed four broad areas:

1. Current areas of satisfaction in present role

2. Aspirations to the next leadership role (if any)

58



Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

3. Facilitating and hindering factors in progress along a leadership pathway

4. Support and development opportunities

This summary of eachdiscussionwas prepared and circulated to the respective participants for sense-checking;
comment and clarification prior to finalisation of each dataset. The data was then thematically analysed to

produce a framework to report the findings from each system. Our next steps are to conduct cross-analysis of
the Scottish and Irish data to prepare a comparative report on the project, setting out recommendations for

the development of policy and strategy in relation to leadership development frameworks in each system.

Findings
This paper reports on key findings around factors that nurture or discourage teachers’, middle leaders’ or

deputies’ aspirations to the next level of leadership. It also reports on feedback from participants about the

opportunity to critically reflect on areas of significance for their career and leadership development. It con-

cludes with a provocation for our BELMAS community around how (or whether) wemay privilege, in research,

the attraction, the professional fulfilment and the joy of the role of the school principal.
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Knowledge production in educational leadership and
management in Oman: A systematic review of dissertations

from Sultan Qaboos University

Saturday, 6th July - 11:00: (Arcoona 1) - Theatre

Dr. Waheed Hammad (Sultan Qaboos University), Dr. Yara Yasser Hilal (University of Sydney)

The past few decades have witnessed endeavors by educational leadership and management (EDLM) scholars

to diversify the global knowledge base in the field. The study presented in this paper was conducted within

this broader context. Complementing prior EDLM reviews conducted in the Arab region, the study examines

knowledge production in the field of EDLMwithin the Omani context, specifically focusing on MA dissertations

generated by the Department of Educational Foundations and Administration in the College of Education at

Sultan Qaboos University (SQU). The study is a systematic review that employs descriptive statistical analysis to

identify the salient features of the EDLM research conducted by SQU postgraduate students, with a particular

emphasis on study type, research context (school level), research topics, researchmethods, data collection tech-

niques, and statistical analyses. Sources were identified by searching within the EduSearch Arabic database.

Our search strategy yielded a corpus of 254 dissertations produced between 1999-2022. Data extracted from

these dissertationswere entered into a spreadsheet, and codeswere used to facilitate descriptive analysis. Find-

ings revealed that the EDLM research produced by Omani postgraduate students shares commonalities with the

broader EDLM scholarship in the Arab region. Specifically, the literature reviewed is predominantly composed

of empirical studies. The majority of studies were conducted in K-12 as opposed to higher education institu-

tions. In terms of research methods, there was overreliance on quantitative methods, with a scarcity of studies

using qualitative ormixedmethods, andminimal theoretical framing. The topics covered in this literaturewere

diverse, with greater emphasis on issues related to school leadership, school principals, and instructional super-

vision. The paper concludes by offering recommendations for enhancing future EDLM knowledge production

in Omani educational research institutions.
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Lions and tigers and leaders? Walking as a research
methodology - educational leadership on expedition

Saturday, 6th July - 11:20: (Arcoona 1) - Theatre

Dr. Suzie Dick (British Association of International Mountain Leaders)

This paper examines the how and the what of educational leadership on youth expeditions, through the lens

of walking as a research method. Expeditions are both a physical endeavour, and one where leaders and par-

ticipants also travel in their minds as they plan, look forward to, and carry out the expedition. Through expe-

ditioning, there is an educational value of challenging experiences beyond formal schooling, that leads to an

experience that is multi dimensional. By analysing the rationale for youth expeditions, it will be argued that by

utilising a lived experience methodology, different insights can be pursued, taking multiple lines of inquiry and

ways of seeing. Walking as a research methodology is considered a lived experience methodology and utilising

it can provide valuable insights and perspectives that may be missed or overlooked by traditional approaches.

A researcher may choose to use it for a number of reasons including: authenticity and empowerment, rich and

contextual understanding, humanising research and policy, collaboration and co-creation. This co-creation of

knowledge fosters a sense of ownership and agency among leaders and participants and leads to more relevant

and impactful outcomes (O’Neill & Roberts, 2019). This paper will seek to highlight that though outcomes from

expeditions are highly individual, previous research has found that there is an increase in the development of

leadership skills and by using walking as a research method, we are better able to understand the numerous

ways in which a leader may develop and hone their craft during such an educational experience.

Allison, P., Davis-Berman, J., & Berman, D. (2012). Changes in latitude, changes in attitude: Analysis of the effects

of reverse culture shock–A study of students returning from youth expeditions. Leisure Studies, 31(4), 487-503.

Jones, P., Bunce, G., Evans, J., Gibbs, H., & Hein, J. R. (2008). Exploring space and place with walking interviews.

Journal of research practice, 4(2), D2.

O’Neill, M., & Roberts, B. (2019). Walking Methods: Research on the Move (1st ed.). . Routledge.

doi:https://doi.org/10.4324/9781315646442

Ramírez, M. J., & Allison, P. (2023). The perceived long-term influence of youth wilderness expeditions in par-

ticipants’ lives. Journal of Experiential Education, 46(1), 99-114.

Springgay, S., & Truman, S. E. (2017). Walking methodologies in a more-than-human world: WalkingLab. Rout-

ledge.
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The Micro Education Assemblage: How a material
methodology assists leaders to develop ways for critical

rethinking, and address the very real problems of actualising
equitable education in times of crisis.

Saturday, 6th July - 11:40: (Arcoona 1) - Theatre

Dr. Jo Townshend (Canterbury Christ Church University)

As times of crisis impact matters of education, it is increasingly urgent to challenge the status quo of managerial

structures and liberate critical leadership practice to remodel who, what and where education is. Leading

education during the Covid-19 pandemic in England surfaced questions on whether current modalities, that

may have seemed concretely robust, remain fit for purpose. Furthermore, as issues of inequality in today’s

plural society proliferate, new ways of rethinking education matters are required. Therefore, if schools are

to navigate anthropogenic flux, how can leaders develop their critical re-thinking and address the very real

problems of actualising equitable education? In seeking new and pragmatic ways for leaders to develop their

practise, innovative tools are needed to firstly, render architectures of power visible; secondly, provide dialogic

modes for critical self-reflection and thirdly, remodel anti-oppressive education futures.

A shift beyond existing approaches to educational research is necessary to counter deficit narratives and renego-

tiate intricate webs of power that have produced and potentially maintained inequities. In eschewing singular

theories that have historically dominated the research field an interdisciplinary, praxical investigation affords

fresh insights and understandings. It is, therefore, useful to rethink methodological possibilities for leadership

beyond its domain and work with wider disciplines to test opportunities at the edges, intersections and pe-

ripheries with education. A new materialist methodology with Deleuze using visual arts methods mobilises an

assemblage to work with complexity and frames messy entanglements of education phenomena. The nature

of assemblage allows multiplicities, linkages and flows to co-function, overlap and entangle; this sets dynamic,

qualitative possibilities in motion as novel ways to address challenge and crisis. Drawing upon printmaking

techniques of Martin, Marden and Blow, a practice approach produces a methodological prototype – the Mi-

cro Education Assemblage, a dialogic tool for critical and self-reflexive leadership practice. This visio-tacit tool

examines the interplays of power within school structures, critiques managerial hierarchies and government

discourse and actualises critical alternatives. It is small scale, handleable, interactive and visually provokes

leaders to question how and why they perform the education acts that they do and for whom. Working with

and through this material encounter, leadership research is embodied, dynamic and critical and helps us ad-

just to challenge and assists with thinking differently, inclusively and equitably. Performing with the material

prototype as leader, manager or ‘would be’ leader, is to contribute to the leadership assemblage function and

in doing so, further extends the knowledge production of the methodology. In doing so, the Micro Education

Assemblage contributes new ways of remaking critical leadership for anti-oppressive education and to the ed-

ucation leadership research field.
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An exploration of how school leaders navigate the possible
tensions between the ‘ideals of inclusion’ and the ‘ideals of

excellence: a CHAT perspective.

Saturday, 6th July - 11:00: (Creation) - Theatre

Dr. Douglas Andrews (University of the Witwatersrand)

In contemporary school leadership, there is a competing tension between the demands of academic excellence

and inclusion. There is a growing literature on the utilization of Change Laboratories as an approach to manag-

ing complex value-based problems that school leaders need to address. This paper describes an action research

study from South Africa that explores the utility of this approach in addressing the vexing dilemma of this

tension.

In schools across South Africa, principals are faced with the unenviable task of navigating the critical proxim-

ities associated with an agenda for inclusion and an agenda for excellence that co-exist simultaneously, where

the motives that inform each agenda are divergent. This paradox poses several challenges and possible con-

straints for school leaders. Do they find a way to pursue excellence, while still staying true to the ideals of inclu-

sion? Or do they foreground one at the expense of the other? In many schools in South Africa, the yardstick to

gauge the quality of education provision sees the associated thinking go directly to the concept of measurable

academic achievement, where examination results are seen as a disproportionate indication of a learner’s in-

tellectual worth. These academic results often determine the school’s status or ranking within the community.

What is becoming apparent, is that there is little focus from school leaders on pedagogical approaches, or opera-

tional strategies that are implemented to meet the challenge of teaching learners with different learning needs.

It is well documented, that when teaching is primarily focused on academic outcomes the pedagogical respon-

siveness to different learning needs is often seen as an additional stress factor to contend with. The premise of

this study is that navigating an agenda of excellence together with an agenda for inclusion cannot be seen as

a simple problem to overcome, instead, it must be considered against the historical backdrop and manifested

complexities that exist within a school. Complexities are identified as particularly vexing for school principals,

as the origins of these new challenges are compounded by a multitude of complex factors that are non-linear

in nature, and difficult to define.

Considering this backdrop, 20 school principals from a variety of schools in South Africa were interviewed to

determine what strategies they were implementing, or what challenges they were facing when navigating both

excellence and inclusion. This information was used as the model/tool’s component in a series of Change Lab-

oratory interventions inspired by Cultural Historical Activity Theory. The model or vision used to support the

school principals in the Change Laboratory interventions was Engeström’s Second Generation Activity Systems

model. What findings show, was that through Change Laboratory workshops principals identified leadership

strategies to advance inclusive practices while simultaneously advancing the demands for academic excellence.

This paper shows that Engeström’s Change Laboratories can facilitate transformative agency in school leaders

to overcome tensions and offer powerful opportunities for finding concrete solutions to complex challenges.
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Leading education for equity and social justice in the
Kurdistan Region of Iraq (KRI): An analysis of principals’

perspectives, practices, and response to policy

Saturday, 6th July - 11:20: (Creation) - Theatre

Dr. Nidal Al Haj Sleiman (Ulster University)

Scholarship addressing the role of education in contexts affected by conflict is widely disseminated. However,

the role of educational leadership in these contexts is largely neglected despite documented evidence on its

influence on teachers’ work, student learning and the school community. Moreover, scholars of social justice

educational leadership highlight the importance of leading in response to the needs of the school community,

including teachers and students. Leaders’ immersion in their context enables them to understand the needs

and develop programs that support their students and their communities, while enacting existing policies and

following the guidance of governing bodies and funders. Examining the role of principals as mediators who

respond to policies and enact them within schools is essential for further understanding of principal’s role and

impact. Leadership of education in conflict contexts that have been historically marginalised, underdeveloped,

and radicalised can be key to developing notions of social justice, equity and peace building.

Research examining educational leadership inWest Asia andmore specifically in North Iraq is thin and narrow.

Educational research in West Asia has been described as positivistic and more driven by empiricism (Hammad

and Hallinger, 2017) than by social change. As a result, leadership research either focuses on styles and ap-

proaches, which leads to further performativity and technicism, or examines leadership in contexts of inter-

nationalisation, which leans towards examining affluent communities of locals and expatriates. Leadership

research that examines the role of principals in leading critical educational changes driven by social justice and

equity is absent or widely supressed. This ongoing research examines principals’ perspectives in KRI schools

and their enactment of equitable and socially just practices through critical and social justice leadership theory

(Smyth, 1989). It also examines principals’ response to educational policies and relationships with educational

structures through Giddens’ Structuration theory (1976, 1999) and his notions of agency, duality, and practical

awareness.

This research is underpinned by a constructivist and transformative paradigm and incorporates three meth-

ods: instrumental case studies (Stake, 2006), Stories of Practice (Clandinin et al., 1991), and Analytical Reflec-

tive Journals (Brown, 2004). Case studies involve examining schools as fields of study and documenting data

related to the academic, political, historical, geographical, and demographic features of schools and their com-

munity/ies. The purpose of this method is to analyse the features of schools and find meaningful relationships

with the outcomes of other methods. Second, Stories of Practice where principals tell stories of their practice

and perspectives through a lens of equity and social justice. Story telling can be described as a transformative

approach because it engages principals in reproducing the accounts of their own professional history and re-

flect on key areas of their practice. Third, Analytical Reflective Journals where principals are asked to respond

to a few prompts emerging from the data analysis. In their responses, principals analyse their own practice

and perspectives. This transformative method enables principals to critically reflect and engage in a process of

professional learning that is relevant to the needs of their school and local context.
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Inclusive Education Initiative in Two Azerbaijani Schools

Saturday, 6th July - 11:40: (Creation) - Theatre

Dr. Ulviyya Mikailova (ADA University), Dr. Zorka Karanxha (University of South Florida), Ms. Lalakhanim Orujova

(University of South Florida)

Ableism ideology permeates societies globally and is reflected in its beliefs and systems. According to Hehir

(2005), definitions of ableism in the literature “share common origins that are rooted in the discrimination and

oppression that many disabled people experience in society” (p. 15). There are deeply held negative cultural

assumptions concerning disability and children with disabilities (Hehir, 2002). One assumption is that the birth

of a child with disabilities is tragic rather than a gift. Most disability advocates hold firm that “while disability

is not a tragedy, society’s response to disability can have tragic consequences for those who have disabilities”

(Hehir, 2002, p. 2). The pervasive use of the medical model in the schooling of students with disabilities that

focuses on the disability and fixing peoplewith disabilities rests on ableist perspectives. Ableism functions upon

the assumption that disabled people are inferior to able-bodied people and somehow not worthy of our efforts

and resources (Wehmeyer, 2014). As educational settings mirror this belief and set up practices and systems

that reinforce this thinking, Hehir (2005) concludes that “the negative attitudes of society toward disability can

vastly distort the education these children receive” (p. 41).

International standards in inclusive education are widely known and supported by international organizations

and governments strive to protect education rights of disabled students. For example, USA has extensive legis-

lation such Individuals with Disabilities Education Act to protect students with disabilities equal rights to edu-

cation, however a country like Azerbaijan has no similar laws. Also, the efforts to provide education to students

with disabilities with their typical peers in their neighborhood schools in Azerbaijan are recent (Mikayilova

et al., 2023). The government of Azerbaijan began an initiative in inclusive education from 2003 to 2011, with

substantial investments and the participation of numerous governmental and non-governmental institutions.

The purpose of the study was to examine the implementation of inclusive education at two public schools in

Baku, Azerbaijan.

Questions: 1) To what extent did the culture of schools change as they embarked to become inclusive schools?

2) What factors influenced this change process?

This is a basic qualitative study design that examined the change process of two feeder public schools that began

including children with disabilities in 2004 as part of the nationwide strategy to make public schools inclusive.

Participants included school principals, teachers, and parents of students who attended the inclusive program.

Three interviews were conducted utilizing semi-structured interviews. Data analysis included deductive and

inductive coding.

Major findings. 1) The change process was fraught with difficulties, such as limited resources, and parent

resistance of typical students. 2) Ableist perspective on students with disabilities was pervasive despite caring

deeply for the students’ wellbeing. 3) This was a top-down initiative. 4) Participants defined inclusion narrowly.

5) The continuation of inclusive schools depends on government’s decisions.

Contribution: This study offers insights to understanding of inclusion and cultural aspects of change in former

communist countries. It contributes to the strand of leadership for equity, diversity, and social justice.
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Critically Reflexive Leadership Development: Social equity
axiology to structure the goals, strategies, and behaviors for

meaningful change
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Dr. Lee Morgan (Sacred Heart University), Dr. Amie Cieminski (The University of Northern Colorado), Dr. Kayon Morgan

(University of Hartford), Dr. Tammi Dockett-Wilson (Children 1st Educational Consulting Firm, LLC)

Theworkload of educational leaders is substantial andmultifacetedwith responsibility for administration, lead-

ership, and management of learning. This workload encourages fast and effortless heuristics, also known as

cognitive or mental shortcuts. While effortless heuristics can be helpful in making quick decisions and con-

serving cognitive resources, they are not without their dangers or limitations, most notably, unconscious biases

that negatively impact traditionally underserved and marginalized individuals. Moreover, there is the hazard

of constantly engaging in unreflective activity which refers to actions or behaviors that individuals engage in

without consciously thinking about or critically analyzing what they are doing. Action without reflexively often

involves automatic, habitual, or instinctive responses to a situation or stimulus, without deliberate considera-

tion of the consequences, motivations, or underlying reasons for the behavior. Consequently, action without

reflexively is predisposed to recreating and sustaining hegemonic norms of power, privilege, and oppression.

To disrupt such hegemonic norms, our study postulates critically reflexive leadership development as a frame-

workwhich explicates the process of forming philosophical foundations (ontology) and knowledge frameworks

(epistemology) that underlie the leadership goals, strategies, and behaviors that generate an axiology of social

equity. Social equity axiology refers to the set of values and ethical principles that underlie the concept of social

equity.

Using abductive reasoning (Evers & Wu, 2006), we completed diary analysis and critical discourse analysis of

emerging leader’s reflections on their experiences with “different” from themselves. Through our analyses,

we identified the critically reflexive leadership development process, which is a multifaceted intervention to

increase awareness and reduce bias. The process involved (1) Guided self-reflection through structured jour-

naling to document first and secondhand experienceswith a person from a group that is saliently different from

participants’ own identity; (2) Dialogue with Literature where participants engaged in the literature about

communities of difference and implicit bias to increase their knowledge of the impact of racial bias; (3) Group-
based reflection sessions to explore bias. Skillfully facilitated, peer-group discussion about experiences with

bias in professional and personal settings were utilized to raise awareness about implicit bias and motivate ac-

tion toward managing bias; and (4) Positionality development where participants engage in a metacognitive

synthesis of their learning regarding self, others, and organization.

Preliminary findings discuss (1) the development of awareness through deliberate thinking, (2) the questioning

of assumptions through using data and evidence to understand diverse perspectives, (3) the shifting of mental

models through reconsideration of background probabilities to make more accurate assessments, and (4) the

development of real time metacognitive skills to reflexively pause and deliberately act in a manner that creates

and sustains social equity.

Our concept of critically reflexive leadership development is a dynamic process that requires ongoing self-

examination and a commitment to transformative action through encouraging the knowledge generation and

application necessary to drive meaningful change. Axiology of social equity provides a foundation for ethical

decision-making, advocacy, and activism. It guides individuals in their efforts to create a more equitable, just,

and inclusive society free from discrimination and prejudice in today’s diverse and interconnected world.
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An Investigation into the Lived Experiences of Primary School
Principals in Ireland and their Experiences of Relational

Leadership.

Saturday, 6th July - 11:00: (Inspiration 2/3) - Theatre

Ms. Carmel McCarroll (Liverpool Hope University)

My research investigates the lived experiences of Irish principals and explores the growing concerns surround-

ing the sustainability of the role and the need for support at every stage of the career trajectory. My draft paper

(under construction) explores lived experiences of primary school principals based in the Republic of Ireland.

The initial phase focuses on leadership in general, phase two evolved to delve deeper into the lived experiences

of the relational side of the role. The study’s theoretical framework considers the impact of relational leadership

on the leader and how principals navigate the tensions and opportunities through the relational aspects of Bass’

(1985) transformational leadership theory’s four ’I’s components; individual consideration, idealised influence,

inspirational motivation and intellectual stimulation.

The literature review illuminates; gaps in lived experience research, it investigates the policy influences that

challenge principals to enact normativemodelswith no professional support or interaction from the DE. Gaps in

research fromaprincipal’s perspective are evident leading to a gap inwhat’s knownabout the lives of principals.

The literature provided insights into educational leadership theories in general before inductively exploring

the relationship between transformational leadership theory and the relational components of it. It is through

this conceptual lens that the lived experiences of Irish principals are invesitaged.

Using a qualitative research design, the research adopts a phenomenological approach. Phase one gathered

data from twenty-six semi-structured diaries with phenomenological elements such as text messages, letters,

emails and photo-elicitation. The data from this phase was analysed using reflective thematic analysis, and the

emerging themes influenced the questions posed in the twelve semi-structured interviews and photo-elicitation.

The interview transcripts were analysed using reflective thematic analysis, and the findings revealed the pres-

sure between the expectations of the Department of Education and the reality experienced by principals as they

negotiate the tensions and opportunities of working with a wide range of people.

At the BELMAS Conference I will share my findings on the challenges and possibilities of the relational aspect

of the principal’s role and highlight how they negotiate and navigate the tensions and opportunities that arise

from these multiple relationships. Within the diaries and interviews, principals acknowledge their role as lead-

ers of learning and in developing the leadership capacity of staff, but they also highlight the impact of these

relationships on them personally and professionally. While the study revealed that principals enjoy their work

and have many positive experiences, they reported the balancing act needed to enact their leadership while

negotiating the following areas; the internalised factors such as; concealment, embodiment of feelings while

simultaneously being authentic.

A perfect storm is imminent both within the Irish context and internationally; the lack of applicants, attrition

from the role, poor professional development and descriptions of isolation, concealment and embodiment, il-

luminate some issues needing attention. This study contributes knowledge to the relational aspect of the role

and provides lived experience lens of what it is like to be a primary school principal in Ireland.
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Exploring Educational Leadership in Ghana:
Reconceptualising Quality and Equity in Rural Basic

Education.

Saturday, 6th July - 11:20: (Inspiration 2/3) - Theatre

Mr. Gideon Animah (University of Bath)

Understanding the complexities of educational leaders has become more demanding in the 21st century. This

is partially as a result of school authorities, teachers, parents, and stakeholders expecting students to produce

good results as education tends to become competitive (Bush, 2013).

Basic education inGhana comprises of Primary School 1 to 6 and JuniorHigh School 1 to 3. Despite the numerous

efforts of past governments to reform basic education to meet modern challenges, the reforms failed to achieve

the targets of equity and quality. Much of the research in the area of basic education primarily focuses on access

to education, whereby the importance of equity and quality remains largely unexamined (Akorful et al., 2020).

On the contrary, rural Ghana schools do not receivemaximum support in terms of resource distribution, alloca-

tion of key education inputs, and equitable access to quality education. The aim of SDG4 is to ensure equitable

and quality education for all but many uncertainty still exist for students situated in deprived areas, depicting

how less attention has been given to leadership (Wilkie, 2007).

This research aim is to explore educational leadership in Ghana and how educational leaders can contribute to

ensure quality and equitable basic education in rural areas.

The use of qualitative comparative analysis will be well established to explain case studies in rural schools

as opposed to urban schools. Semi-structured interviews, case studies, narratives, and observations are the

research methods to be implemented.

Additionally, the main participants identified for the study will be

• Education Leaders in Government

• Head teachers or School Leaders

• Teachers

• Parents

• Stakeholders ( such as Academics, Community leaders, NGO’s)

• Students

The key questions this research aims to answer are as follows:

1. How does educational leadership policy unfold in urban basic schools compared to rural basic schools?

1. What critical challenges and obstacles do leaders face in implementing policies to run a basic school in

Ghana?

1. How do educational leaders in Ghana influence equity and quality towards basic education especially in

rural areas?

Recent years have seen interest in ensuring equitable and quality education for all; however, educational lead-

ers and reformers in Ghana have not been able to match practice with policies to improve basic education,

especially in deprived areas. Given such discrepancies, it is implausible to recommend or settle on one univer-

sal approach to leadership in a country like Ghana, although researchers like Fertig (2012), Bush and Glover

(2014) have recommended models that can suit the West African context.
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There has been little consistency in policies and practices to support schools and students from disadvantaged

communities, and consequently, critical challenges persist as to what types of policies and practices work best,

and how to implement them. Most researchers are of the view that high performing schools are the ones that

combine equity and quality (OECD, 2012). The issue of social inequity, vulnerability, and poverty will reduce

when quality education is provided for all (Hanushek and Woesmann, 2008).
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Exploring Indigenous Leadership in Chinese Schools:
Implications for Teacher Engagement

Saturday, 6th July - 11:40: (Inspiration 2/3) - Theatre

Ms. Mengmeng Yan (East China Normal University), Prof. Weisheng Li (East China Normal University)

Effective leadership is paramount for school quality and the overall well-being of its members. Enhancing

teacher engagement stands as a crucial means to establish a positive and productive learning environment.

Schools, being emotional and relationship-rich environments, are inherently entwinedwith local culture. While

leadership in diverse cultural contexts has beenwidely discussed, indigenous leadershipwithin specific cultural

settings, particularly in the context of Chinese schools, remains an underexplored area.

The primary aim of this study was to investigate the nature of indigenous principal leadership within the con-

text of Chinese culture and its potential impact on teacher engagement. We conducted an initial case study in a

randomly selected school in Shanghai, employing a culturally sensitive lens. Through the analysis of 12 inter-

views, consisting of 11 teachers and 1 principal, we identified the existence of paternalistic leadership (PL). In

the background of collectivism and the concept of lifetime employment, the school was likened to a home, and

the principal was seen as a parent or elder sibling. The principal’s manifestation of PL was multifaceted, en-

compassing authoritarian, authoritative, benevolent, and moral dimensions. Teachers’ experiences with these

dimensions varied, leading to distinct levels of belonging and engagement.

Subsequently, we constructed a conceptual model and proposed five hypotheses. Utilizing the preliminary re-

search findings, we adapted existing scales related to PL, school belonging, and teacher engagement. These

scales were validated and distributed to 441 teachers in Shanghai, resulting in 387 valid responses. Analytical

methodologies included Confirmatory Factor Analysis (CFA), Structural Equation Modeling (SEM), and Latent

Profile Analyses (LPA). The research unveiled several key insights:

In general, principals in Shanghai exhibited higher levels of moral, authoritative, and benevolent leadership,

while the authoritarian dimension is relatively lower. Teachers, on the other hand, displayed high levels of

engagement and school belonging. Both moral and authoritative leadership of principals had a positive overall

effect on teacher engagement. School belonging acted as a mediator between the authoritarian, benevolent,

and moral dimensions of principal leadership and teacher engagement.

From the perspective of teachers, three distinct PL profiles emerged - average PL (moderate scores across all

dimensions, n=161), low authoritarian PL (high scores in the other three dimensions, n=184), and authoritarian-

oriented PL (low scores in benevolence andmorality dimensions, n=42). Teachers who experienced low author-

itarian PL exhibited significantly higher levels of school belonging and engagement.

While the effectiveness of PL in various organizational contexts has been investigated, our study differenti-

ated the authoritative dimension from its previously conflated authoritarian counterpart, destigmatizing its

perception. Our findings mirrored the differences between authoritative and authoritarian parenting styles,

highlighting the former’s beneficial impact on children’s self-discipline, initiative, andmoral values, as opposed

to the latter’s harm.

In summary, within the Chinese cultural context, school leaders are expected to emulate parental figures, offer-

ing their experience, acting as rolemodels, and providing support, care, and belief, which collectively contribute

to teacher engagement. This study tried to add nuance to the understanding of indigenous leadership in schools

and its implications for teacher engagement.
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The role of senior school leaders as ‘maintainers’ rather than
‘changers’: The evidence from traditional international

schools

Saturday, 6th July - 12:00: (Inspiration 2/3) - Theatre

Dr. Tristan Bunnell (University of Bath), Dr. Alex McTaggart (University of Manchester)

This session will report on a study undertaken (and output in journal format) concerning the expected role of

senior leaders (normally classified as ‘Directors’) being sought in the growing arena of private K-12 English-

speaking international schools. After several decades of slow growth, there are currently 13,000 of this type

of school globally, teaching a curriculum in English outside an English-speaking nation. The existing period of

globalisation has seen a huge demand for this kind of school, especially across Asia (where China is the largest

market), and they are expected to double in number by 2034. They are still staffed, in themain, by senior leaders

from Britain and North America. This is a fast growing yet still largely under-reported arena of schooling and

we still know little about the type of leadership that it attracts or involves.

Building on a previous study which examined the character of senior leaders being sought, we will show how

the well-established, non-profit driven, accredited schools authorised to offer the programmes of the Geneva-

registered International Baccalaureate, which we term the ‘Elite Traditional International Schools’ (ETISs), ex-

pect the senior leader (often on a three-year contract) to simply maintain and steady the school rather than

transform or significantly develop it. Using data collected from a major online job recruitment site about 10

ETISs in eight nations, we apply Trait Analysis to identify the main verbs that describe the actions of the role.

In total, 35 action verbs are observed, with ‘develop’ being the most used (46 mentions), followed by ‘support’

(26 mentions), ‘ensure’ (22 times), and ‘provide’ (14 times). At the same time, a large body of action verbs (13),

such as ‘create’, ‘share’, ‘advise’, and ‘propose’, appeared only once revealing a distinct pattern regarding the

intended role of the successful applicants.

By analysing the verbs within the nine school leadership models framework presented by Bush and Glover

(2014), we identify a strong managerial role focused on functions, tasks, and behaviours, alongside a strong

system leadership role aimed at maintaining a sense of internal community. Perhaps surprisingly, we saw lit-

tle evidence of an anticipated distributed or contingent leadership role. We conclude that the major purpose

of senior leadership in the ETIS is seemingly to maintain and safely steer the course of the school, within an

often highly unpredictable political and economic climate, so that the school can be safeguarded in terms of its

legitimacy as an institution and its role within the international community market. We ask if this represents a

wider shift within education away from the authentic, heroic, or transformational role of the school leader as a

change agent towards a more passive, responsible and predictable role? Further, is the system leadership role

that we can identify among the ETITs being seen in wider schooling networks? This session will be of particu-

lar interest to members of the Leadership in International and Comparative Education RIG (Research Interest

Group)
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Empowering principals to lead and manage schools effectively
amidst wide-ranging reforms: A South African context

Saturday, 6th July - 11:00: (Innovation) - Theatre

Prof. Rajkumar Mestry (University of Johannesburg), Prof. Pierre Du Plessis (University of Johannesburg)

In many developing countries substantial funding has been made to education, with the hope of generating a

substantial skilled labor force and high-level of employment. Despite these investments, there is growing con-

cern globally that many schools are not functioning at their optimum, and student performance is generally

of a low standard. Many nations have undertaken wide-range educational reforms of curriculum, instruction,

and assessment, with the intention of better preparing principals for the educational demands of life and work

in this 21st century. In a South African context, the rapid rate at which changes have taken place, and are still

taking place, togetherwith the increased volume of administrativework, has placed principals under enormous

pressure. Principals experience great difficulty in coping with numerous changes, partly because they are in-

adequately prepared for their leadership position, or simply lack the necessary skills, knowledge, and attitudes

to lead and manage schools effectively and efficiently. Perhaps one of the major changes in the principalship

has been the range of expectations placed on them and these expectations have been moved from the demands

for management and control to the demand for an educational leader who can foster professional development

among staff.

Fundamentally, principals should be empowered to effectively deal with challenges facing them. We argue that

there is thus a dire need to empower principals by providing them with intensive professional development

that will enable them to lead, manage and administer schools effectively. The main research question explored

in this paper is: How can principals be empowered to become effective leaders, managers, and administrators?

Using qualitative research, this study explored principals’ perceptions and experiences of their own profes-

sional development to enhance their leadership, management, and administrative roles. We accentuate the

importance of promoting a culture of professional development that will prepare principals to confront ed-

ucation challenges and obstacles facing them. Fifteen principals were selected to determine their perceptions

and experiences of how theywere prepared and professionally developed to lead andmanage schools. Findings

revealed that in South Africa, there is no formal preparation for aspiring or practicing principals taking on lead-

ership and management positions, and very few in-service professional development programs are available.

There is a dire need for education authorities to introduce compulsory training and development programs for

aspiring and practicing school leaders to lead and manage their schools successfully. South African principals

require development in supporting networks, policy issues and interpersonal skills, and placing a strong focus

on their administrative, financial and human resource management role.
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Do school leaders’ values ‘matter’?: decision making in
complex times

Saturday, 6th July - 11:20: (Innovation) - Theatre

Prof. Toby Greany (University of Nottingham)

School leaders are expected to act with integrity and moral purpose. In the UK the Nolan principles set out core

values that should underpin public service. National headteacher standards in each UK nation reinforce these

expectations. For example, in England headteachers are required to demonstrate “high standards of principled

and professional conduct… (and) ethics and behaviour… (and to) uphold fundamental British values”.

Researchers observe that leaders’ values are important – in particular where these values aremade explicit and

are used to guide decision-making, since this canhelp to build trust and can inspire staff andwider communities.

Leadership gurus and providers of leadership development often encourage practitioners to articulate their

values in ways which can be clearly communicated.

But values are always contested – one headteacher’s ‘moral purpose’ is not the same as another’s. This becomes

most apparent when espoused values are enacted in practice – when decisions have to be made about tricky

issues, such as how to prioritise a tight budget, how to promote the school at a time of falling demographics,

or whether or not to accept a student whose needs or behaviours will present undoubted challenges. Recent

developments in England have laid bare the importance of values – and the consequences when these are not

shared and enacted; for example where some schools have been shown to push out (‘off-roll’) students who are

challenging to teach. In response the secondary headteachers union (ASCL) worked with national partners to

develop a framework for ethical leadership, but it is unclear how much has changed.

Researchers have explored these issues from different angles. One approach has been to focus on individual

leaders, seeking to understand how their values shape practice in the context of externally driven change. Other

work highlights that individual values are only part of the story: values are embedded within professional

norms and organisational cultures, while policy and governance frameworks commonly serve to structure and

constrain individual agency.

This paper addresses the conference theme by considering purposes in educational leadership. It draws on ex-

amples from recent research in England to examine the role of values in contemporary educational leadership.

It argues that policy expects leaders to engage in ‘pragmatic compliance’ – i.e. seeking to hold true to a core set of

professional values while quietly protecting the school from external change. However, it also draws on exam-

ples which indicate how leaders’ values can be more agentic. It concludes by discussing these issues, drawing

out implications for policy, practice and research: first, values must be collectively negotiated and practiced by

groups of leaders across multiple schools to have legitimacy; second, such collective negotiations must include

a local – place-based – dimension if they are to address issues of equity and inclusion; third, embedding shared

values has implications for leadership development; and fourth, meaningful change requires a collective recog-

nition that schools play an important institutional role that goes beyond narrowly defined academic outcomes,

including to shape future aspirations for intergenerational social justice.
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Utilizing JCEL Cases in Leadership Preparation Programs and
Expanding the Footprint Across Contexts

Saturday, 6th July - 11:40: (Innovation) - Theatre

Dr. Nathern Okilwa (University of Texas at San Antonio), Dr. Curtis Brewer (University of Texas at San Antonio),

Dr. Mariela Rodriguez (University of Texas at San Antonio), Dr. Mark Giles (University of Illinois Chicago),

Dr. Jo Beth Jimerson (Texas Christian University)

The Journal of Cases in Educational Leadership (JCEL) publishes, in electronic format, peer-reviewed pedagog-

ical cases appropriate for use in educational leadership preparation efforts across the globe (see JCEL website).

The University Council for Education Administration (UCEA) sponsors this journal, building on a long tradition

of ongoing efforts to improve the preparation and practice of educational leadership. The journal’s editorial

team seeks a wide range of cases that focus on timely and/or enduring issues germane to educational lead-

ership preparation. One of our current goals is to increase the usability of JCEL cases. To that end, we have

introduced a number of initiatives to reach our goal. For instance, in collaboration with Sage, we introduced a

themed Special Collections of about five cases publicly available for free for 90 days. Our inaugural collection

was titled “Leading Through Crisis,” which was timely given the conditions of schooling during the COVID-19

pandemic crisis. Another initiative is the JCEL Jabber podcast. The goal of our podcasts is to feature one case

selected from a group of Special Collection cases. For instance, our inaugural podcast highlighted one of the

Racism in Schools cases i.e., Watson and Nash (2021). With our continued effort to increase JCEL’s footprint,

we want to acknowledge our international readership by expanding to capture other international contexts.

(international download information here) We believe a session at the 2024 BELMAS conference will be instru-

mental in setting us on a positive trajectory to achieve our goals of preparing pre-service as well as currently

practicing educational leaders.

The purpose of this session is to expand the familiarity and useability of JCEL cases in educational leadership

preparation programs. We are motivated by scholarship that suggests there is benefit in teaching using case

studies. That is, these cases allow students to actively engage in grappling with the ‘wicked problems’ of prac-

tice (Clarke, 2016; Jordan, Kleinsasser, & Roe, 2014; Peters, 2017) in education, which gives them opportunities

to develop their skills in: problem solving, analysis, decision making in complex situations, and coping with

ambiguities (Dunne & Brooks, 2004). Developing these skills is congruent with the structure embedded in JCEL

cases around the four core elements of a good case: context, complexity, ambiguity, and relevance (Fossey &

Crow, 2011). During the session, the presenters will highlight ways to use cases in university courses and pro-

fessional development, as well as provide tips for 2024 BELMAS conference attendees to successfully submit

their own cases to the journal, which will help us with our goal of increasing submissions from international

contexts. Availing this forum to faculty who attend the 2024 BELMAS conference has the potential to increase

familiarity and useability.
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Findings from over 20 years of research successful school
leadership from Australian case studies

Saturday, 6th July - 11:00: (Cameronia) - Theatre

Prof. Lawrence Drysdale (The University of Melbourne), Dr. Helen Goode (The University of Melbourne), Prof. David Gurr (The

University of Melbourne)

This proposal reports on over 20 years of research findings fromAustralian case studies that focus on successful

school leadership as part of the International Successful School Principalship Project (ISSPP) and follows ISSPP

methodology protocols. It draws upon findings from five Tasmanian, eighteen Victorian and one Northern Ter-

ritory multiple perspective case studies of successful primary, secondary and special school principals. At each

school, data collected included interviews with the principal, senior teachers, teachers, students, parents and

school council members and document analysis. The case studies cover government, Catholic and indepen-

dent schools. The research focused on successful school leadership rather than effective schools. Successful

school leadership includes a wide range of student and school outcomes rather than a narrow range of student

academic achievements.

Overall, the findings showed that successful principals demonstrated personal qualities, a set of common leader-

ship practices, key behaviours, strategic interventions, and capacity building that helped them achieve positive

school outcomes. Successful principals were able to understand and effectively work within a complex set of

contextual layers that encompassed their work environment. We have found that our successful principals are

less constrained by context and able to work within and across constraints. All the principals were able to lead

change by innovating for school improvement.

In the paper we will outline the personal qualities, leadership practices, behaviours and interventions for suc-

cessful principals from our findings. More importantly for this presentation we also intend to focus on the

principals’ capability to initiate and implement change for school improvement. We classify our Victorian case

studies into three levels of innovation. Principals were identified as either using incremental, transformational

or disruptive practices to lead innovation. Principals in schools thatwere categorised as ‘incremental’ attempted

to consolidate school improvement through incremental change and embedding the change into teaching and

learning. Leaders in the schools in the ‘transformational’ change category used leadership practices that were

mildly disruptive. The change was strategic and focused on individual, professional, organisational, and com-

munity capacity building strategies. School improvement interventionswere centred on school and community

needs and priorities. They were able to build professional development and appraisal; set priorities based on

data about performance; and communicate purpose, process and performance. Schools in the disruptive cat-

egory witnessed a dynamic change. Principals in this category transformed almost every aspect of the school.

We identify seven disruptive practices that characterise these principals’ relentless orientation to change.

Finally, we will pull all our research altogether into a model we call an open systems model for school student

and school improvement. The model attempts to integrate our findings to try to make sense of the relationship

between the various aspects. show the complexity and interrelationship of the factors described in the findings.

The paper reflects the conference theme of Who or What is Educational Leadership for?
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Exploring middle leadership development in an Arab context:
An integrated systems model of supports and constraints

Saturday, 6th July - 11:20: (Cameronia) - Theatre

Dr. Youmen Chaaban (Qatar University), Dr. Saba Qadhi (Qatar University)

Middle leadership development is a crucial aspect of institutional success in Higher Education. Previous re-

search in western contexts has shown that development activities for university leaders are largely absent,

inappropriate or ineffective. Additionally, very little research has been conducted in Arab contexts, making it

difficult to identify localized and culturally appropriate support for middle leaders working in these contexts.

Despite increasingly globalised environments, there is a need to explore the nuances of diverse academic socio-

cultural contexts and the way human and non-human components interact to support or constrainmiddle lead-

ership development. Understanding middle leadership development as a complex endeavor, influenced by in-

teractions and interrelations within multiple systems, a conceptual framework consisting of three dimensions;

intrapersonal, relational and institutional, was developed and used in data collection and analysis processes.

Using these three interrelated units of analysis, a qualitative phenomenological studywas adopted that explored

seventeen middle leaders’ experiences of leadership and leadership development in this context. The findings

suggested that the intrapersonal dimensions of leadership development for these participantscentered on the

following themes: identity, prior experiences, personal learning and career goals. The relational dimension of

leadership development for these participants centered around the following three themes: relationships with

peers, faculty, and senior leaders. The institutional dimension of leadership development for these participants

centered around the following themes: policies, professional development opportunities, and workplace con-

ditions. This study presents an integrated systems model representing the factors of supports and constraints

influencing middle leadership development in an Arab context. This model has clear implications for middle

leadership development policy and practice, which take into consideration these emerging factors.
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Leadership Boundary Spans by Exploring Third Space
between School University Partnerships

Saturday, 6th July - 11:40: (Cameronia) - Theatre

Dr. Suzy Hardie (University of South Carolina), Dr. Peter Moyi (University of South Carolina)

There is a long history of partnerships between educational organizations and other agencies. The accountabil-

ity movement necessitated changes to principal preparation programs to close the gap between research and

practice, Researchers highlight benefits in successful university/school partnerships for the university by en-

hancing the quality of leadership programs and thus resulting in higher quality graduates to lead in schools, by

hiring school-based practitioners to teach as adjunct professors, by providing field-based experiences, and by

fostering the development of practicing school leaders. School and school systems benefit the school climate as

graduate students implement projects and initiatives and school personnel are given the opportunity to observe

the graduate students in action to ascertain where they would fit best.

Whenorganizations donot have all the resources needed to accomplish their goals, they can consider partnering

with other organizations. The research-practice partnerships are a unique form of partnership and, as such, are

distinguished from other forms of collaboration. They are long-term and focus on solving problems of practice.

In RPPs, original data are collected and analyzed to address a problem of practice in the district or school in the

partnership.

By boundary spanning, there is increased collaboration and removing institution silos so there is a focus on

“increase productivity, efficiency, and innovation”. Through school-university partnership a deep bench of

adaptive educational leaders can build the overall leadership capacity in a school district, and this is what

the school district in this partnership aimed to do. Since principal attrition can adversely impact student

achievement, negatively influence school culture, and exacerbate teacher turnover, the partnership had

specific goals in assisting the school district and the leadership preparation program. This presentation will

share the collaboration between Lexington School District One and the University of South Carolina.

This partnership was forged through a commitment to spending time together, clear identification and con-

sensus on shared goals and values about students, teachers, and leaders, and development of a strong, trust-

ing relationship where decisions are shared and communication is consistent. Our partnership moves beyond

a transactional exchange; it is collaborative where both institutions benefit from the partnership. Through

boundary spanning extensive collaboration has created an environment where both organizations “interlace”.
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“My crown is in my heart, not on my head; Not decked with
diamonds and Indian stones, Nor to be seen. My crown is
called content:” - Educational Leadership as seen and

practiced by women in Pakistan.

Saturday, 6th July - 12:00: (Cameronia) - Theatre

Mrs. Abaida Mahmood (Qurban & Surraya Educational Trust)

In the realmof educational leadership, the essence of leadership often transcends the conventional expectations

of authority and ostentation. Drawing inspiration from Shakespeare’s timelesswords, “My crown is inmy heart,

not on my head; Not decked with diamonds and Indian stones, Nor to be seen. My crown is called content,”

this paper invites educators, scholars, and practitioners to explore the profound, yet often understated, role of

women in Pakistan as dynamic educational leaders.

It serves as a platform for delving into the rich tapestry of experiences, challenges, and triumphs that women

in Pakistan have encountered on their journey to leadership. We will examine their contributions to educa-

tional leadership, and how they have demonstrated that true leadership is defined by contentment, passion,

and resilience rather than external adornments.

We also hope to shed light on the exceptional leadership journey of women in Pakistan’s educational landscape.

Their stories of contentment, empowerment, and resilience offer invaluable lessons for educators and leaders

worldwide, inspiring a re-evaluation of the true essence of leadership in education. Let us celebrate the crown

that resides in the hearts of these remarkable women, shining as guiding lights in the realm of educational

leadership.
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The loneliness of the long distance principal: emotionality
and International School leadership

Saturday, 6th July - 13:30: (Auditorium) - Theatre

Dr. Mark Gibson (Oxford Brookes University), Dr. Lucy Bailey (University of Bahrain)

This paper analyses the emotional nature of international school leadership through an empirical study of in-

ternational school principals recalling their experiences of leadership during the Covid-19 pandemic. The paper

contributes to the Conference theme by discussing the concept of school leadership as an emotional practice,

with leadership’s purpose then becoming a joint one of Self and Service. Its focus is not on leadership in crisis,

but on what a particular crisis situation revealed to participants about the nature of leadership.

International schools are a large, and expanding, type of institution; the number of children education attending

international schools globally is similar to the number of children in a medium sized country like England. An

international school is a school, usually fee-paying, which follows a curriculum from overseas of the host nation

and themethod of instruction is different to the host nation (frequently English). International school leadership

differs from national schools and needs to be conceptualised as such.

The analysis here is based on semi-structured, online interviews with thirteen international school principals,

each interview lasting approximately anhour. The participants covered experiences from14different countries

predominately fromAfrica and South East Asia. The research gained ethical approval from aUK university. The

interviews were recorded, transcribed and emergent key themes identified.

Educational Leadership has been conceptualised as emotional practice, a thesis which has developed a rich

conceptual literature base (Beatty 2000; Crawford, 2009). However, there appears to be little, if any, of such lit-

erature that specifically refers to international school leadership, which the authors posit differs significantly

from national schools. This paper maps the data to the extant literature themes of feelings and emotions being

two kinds of affect; feelings are internal states whilst emotions are physiological, psychological, and emotional

responses to events (James et al, 2018). International school principals lead schools that are isolated in many

ways from the host country in which they operate (through the curriculum, language of instruction, and quali-

fications offered) and which serve a distinct community. The isolated nature of such schooling was heightened

during the Covid-19 pandemic with leaders required to lead a school operating differently to the host nations’

schools and communities under circumstances of great stress. The feelings and emotions of loneliness, isolation,

a ‘life on the road’ and togetherness, were all highlighted in the interviews with participants, which included

open displays of emotion as they recalled their experiences. This presentation will argue that the experiences

of international school leadership during the pandemic drew attention to the emotional element inherent in

leadership of such institutions.
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Leading as a learning process: how humble leadership could
promote harmony in Educational settings

Saturday, 6th July - 14:10: (Auditorium) - Theatre

Dr. Viki Veale (St Mary’s University)

The concept of humble leadership centres on the ability of leaders to know their strengths and weaknesses,

appreciate others and remain teachable. In the face of ongoing political pressure to conform to pedagogically

inappropriate imperatives, and growing concern about teacher retention, mental health and wellbeing, this

paper challenges school leaders and policymakers to consider how they can promote harmony through humble

leadership.

This paper presents the results of doctoral research into the lived experiences of liminal professionals in English

Primary schools: Nursery and Reception teachers. It explores their perceptions of school leaders and policy

makers and the psychological impact the compliance culture has on their mental health and wellbeing on a

quotidian basis.

Through co-analysis of the experiences of teachers at different stages in their professional journey, a shared

narrative of contemporary practice in Primary schools in England is developed and alternative possibilities for

more harmonious ways of working are explored.

This paper highlights the importance of relationships based on respect and recognition of professional expertise,

of collaborative practice and empowering others to create authentic learning experiences for all those involved

in the educational process.
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Enactment of Transformational School School Leadership –
Insights from from Primary School and System Leaders

Saturday, 6th July - 14:30: (Auditorium) - Theatre

Ms. Inez Wilson Heenan (University of Limerick), Dr. Niamh Lafferty (University of Limerick),

Prof. Patricia Mannix-McNamara (University of Limerick)

Change is possibly the most constant in the lives of schools. Considering the often urgent and unpredictable

nature of schooling, our awareness of and comfort with change is an important factor. This would suggest

that leaders themselves need to be commensurate and comfortable with change processes. This requires a

broad skills set in change management across a range of stakeholders that includes leading the whole school

community. This paper will present the results of a qualitative study aligned with research questions: (1) What

is school and system leaders’ knowledge, understanding and perceived feasibility of transformational school

leadership (TSL)? (2) How are TSL behaviours manifest in primary school settings?

In-person interviews were held with school leaders in 2023, with a sample of 9 Irish school principals, 3 as-

sistant principals and 3 school inspectors. Participants were recruited using a proactive and targeted method;

purposive sampling. NVivo was used to code the data, with Braun and Clarke’s (2006, 2021) 6 phases of reflexive

thematic analysis employed to create themes and sub-themes: (1) How TSL is understood; (i) leadership, (ii)

relationships, (iii) transformation, change (iv) vision, goals; (2) How TSL is perceived; (i) aspirational (ii) people

and relationships, (iii) practical challenges; (3) Benefits of TSL; (i) culture (ii) motivation and (iii) school commu-

nity; (4) Limitations of TSL; (i) personality, (ii) structure; (5) TSL behaviours manifested; (i) idealised influence,

(ii) inspirational motivation, (iii) individualised consideration, (iv) intellectual stimulation, (v) school develop-

ment, (vi) improving the offering.

Participants’ positive disposition to TSLwas encouraging, with knowledge and understanding of TSL as a leader-

ship style found to be reasonably good, considering how little it features in Irish educational policy and research

and was acknowledged as a preferred style of sustainable leadership. It was perceived as being aspirational if

not wholly feasible currently within the Irish system. TSL was seen to havemany benefits and advantages, with

motivation, positive culture, the school communityworking towards a shared vision and group goals, trust, love

and empathy, high standards of communication, leadership capacity development and empowerment to lead,

increased relationship building, growth and development for all, collaboration and agency, found to be some

of the many benefits. Very few disadvantages and limitations were expressed; with reliance on the personality

of the school leader, and the question that it may take more time to implement, the most recurring.

Interviewees’ TSL behaviours were referenced in many school settings, reflecting models of transformational

leadership and TSL identified by Bass, Bennis & Nanus, Podsakoff, MacKenzie, Moorman & Fetter, Sun & Leith-

wood, andKouzes & Posner, and for this paperweremapped onto a TSL framework created from these practices

and those of current TSL including: (i) Idealised influence and modelling; (ii) Inspirational motivation, vision

and group goals facilitation; (iii) Individualised consideration, developing people and enabling others to act;

(iv) Intellectual stimulation, challenging the process, and encouraging the heart; (v) School development; (vi)

Improving the offering.

This paper contributes to the growingfield of educational leadershipwith particular refence to transformational

school leadership as a practice.
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Generating Strategic Change at a World-Leading Research
University

Saturday, 6th July - 13:30: (Agamemnon) - Theatre

Dr. Alexander Gardner-McTaggart (The University of Manchester)

Main highlights:

• Leadership insight into one of the UK’s most significant University’s change initiatives.

• The rationale behind flexible learning for sustainable futures.

• The status of Teaching and Scholarship pathways for academic leadership.

Abstract:
This session shares the thinking, strategy, implementation and journey of a major change initiative at one of

the UK’s largest, most research active, teaching Universities – The University of Manchester. Participants will

glean an insider view on what leadership means across the three faculties at the UK’s biggest single campus

University. I report mid-process on the flexible learning programme initiative (2021-2024) as ‘academic theme

lead for Transnational Education’.

This presentation is told from the perspective of a teaching and scholarship academic and relates the affor-

dances of a non-research focussed academic activity with teaching and pedagogy focus in a University currently

teaching 45,000 students. Much of the normative perceptions on leading Universities celebrates the teach-

ing/research colleague, yet increasingly the teaching/scholarship academic position is coming into its own as

a valuable core contributor to both income and ranking excellence. More than ever, they are tasked with high

quality research informed teaching, demanding academic scholarship and didactic excellence with administra-

tion. This presentation reports on this role as it manifests in leadership at mid to high level.

A top-ranking University tends to be characterised by barriers and gatekeepers, yet its knowledge is valuable

in changing and improving the lives of people, regardless of their ability to engage in the traditional on-campus

experience. This offering reports on the drive to open up knowledge to the world, in modalities and configura-

tions that accommodate those who may not have the cultural capital to attain university education, normally

reliant upon corporate or consultancy trainings. The focus of this endeavour is educational.

Finally, to do this requires significant culture change, in an organisation that already leads in provenly success-

ful programmes and courses – why change if it isn’t broken? As Manchester moves into its second Century, I

outline the need for change, with reference to shifts in recent HE funding policy, the giga carbon footprint of

hundreds of thousands of foreign students’ flights, and the changing landscape of learning post-covid.

Despite the clear need for change, and the online affordances available to us, this contribution will show how

valuable the face to face human element remains in building relationships and trust. Regardless of the screen

and the fibre optic cable, it is breathing the same airwhich brings innovation and collaborationwhether liaising

with senior leadership from all faculties and schools, working with teams of professional staff, or collaborating

with fellow academics. In conclusion, this offering documents the path towards a coherent and clear strategy

which is negotiated betweena centraliseduniversity change initiative and the existing systems andpersonalities

on the ground.

Upon leaving this presentation, you will understand leadership and change and the value of collegiality and

shared values as lived, standardised and measurable indices of organisational practice.
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The Scholarly Practitioner: Hallmarks of Educational Leaders
Holding the Professional Practice Doctorate

Saturday, 6th July - 13:50: (Agamemnon) - Theatre

Dr. Jill Perry (University of Pittsburgh), Dr. Elizabeth Reilly (Califormia State University Channel Islands)

This investigation examined how PK-12 educational leaders characterize their work and themselves as

scholarly practitioners after completing the professional practice doctorate, the EdD. For 17 years, the Carnegie

Project on the Education Doctorate (CPED) has tackled the challenge of distinguishing the EdD as preparation

that leads to transformative educational leadership practices where graduates are equipped with skills and

abilities to blend practical wisdom with professional skills and knowledge to name, frame, and solve problems

of practice; use practical research and applied theories as tools for change; understand the importance of

equity and social justice; and disseminate their work in multiple ways, resolve problems of practice by

collaborating with key stakeholders (CPED, 2010).

In education, the idea of the scholarly practitioner has flourished in teacher preparation. Benham (1996) ex-

plained a scholar practitioner is one who learns about problems, examines them, and looks for productive

solutions. Piantanida et al. (2019) noted the term implies a “way of being, [or] the embodiment of a mindset

that one brings to the one’s professional work” (p. 3). McClintock (2003) noted a scholarly practitioner exudes

professional excellence grounded in theory and research and informed by experiential knowledge.

However, the idea of preparing scholarly practitioners in EdD programs is new. In CPED-influenced EdD pro-

grams, practitioners are trained to use the tools of inquiry, research, and scholarship to better inform their

leadership practice. These programs are guided by a set of principles that state EdD programs are:

1. Framed around questions of equity, ethics, and social justice to bring about solutions to complex prob-

lems of practice.

2. Prepare leaders who can construct and apply knowledge to make a positive difference in the lives of

individuals, families, organizations, and communities.

3. Provide opportunities for candidates to develop and demonstrate collaboration and communication

skills to work with diverse communities and to build partnerships.

4. Provide field-based opportunities to analyze problems of practice and use multiple frames to develop

meaningful solutions.

5. Are grounded in and develops a professional knowledge base that integrates both practical and research

knowledge, that links theory with systemic and systematic inquiry

6. Emphasize the generation, transformation, and use of professional knowledge and practice.

These skills are much needed as educational leaders face pressures to use research evidence to guide and im-

prove their practice; however traditionally have been poorly prepared to do so (Author, 2021).

The study asked: How do PK-12 school leaders who have graduated from CPED-influenced EdD programs embody

the skills of scholarly practitioners? Investigators interviewed EdD graduates from two U.S. programs. Framed

by scholarly practitioner theories and applying narrative inquiry as the analytical framework, they used the

leaders’ stories as data to understand their lived experiences (Clandinin & Connelly, 1994). The findings will be

presented as individual narratives and aggregated themes/lessons including the impact of ethics and justice on

addressing problems of practice. Additional findings suggest the importance of integrating theory with praxis.

The significance of the study is guidance for educational leadership faculty who prepare educational leaders in

doctoral programs.
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Who or What is Educational Leadership for? Thinking about
Purposes in Educational Leadership, Management and

Administration

Saturday, 6th July - 14:10: (Agamemnon) - Theatre

Ms. Susan Albluwi (University of Glasgow School of Education)

Who or what is educational leadership for in the context of the Kingdom Saudi Arabia (KSA)? This paper re-

sponds to the conference theme, focusing specifically on the role that community colleges can have in realising

the strategic ambitions of Vision 2023 and the critical role of educational leaders in advancing this. The paper

draws from recently completed doctoral research in Saudi Arabia which sought to investigate the readiness of

the higher education sector, and community colleges in particular, to take forward Vision 2030.

The Saudi Vision 2030 is an economic development plan that aims to develop and diversify the economy and

reduce dependence on oil. A well-educated and skilled workforce is essential for this and Community Colleges

have a key role to play. The research investigated the adoption of the American community collegemodel in the

KSA. The challenges faced by this model are outlined, and the ways in which it may be enhanced to align itself

with Saudi Vision 2030, the Government’s new development plan, from the perspective of community college

stakeholders.

Based upon a mixed-method multilevel design, in which a combination of simultaneously collected qualita-

tive and quantitative data were subsequently analysed, the paper will discuss findings related to five key ele-

ments commonly found in the literature: localization, comprehensiveness, flexibility, accreditation and trans-

fer. Three main conclusions will be presented: first, a new community college model designed to promote

democracy, sustainability and social justice in the local community. Second, steps that Saudi policy makers can

use when engaged in enhancing a transferred or borrowed policy. Such steps can take into account more fully

the particularities of the Saudi socioeconomic and cultural environment. Third, recommendations for Saudi

community colleges, the Ministry of Education and the National Commission for Academic Accreditation and

Assessment.
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Policy, Practice and Effectiveness within the Secondary
Schools of a Single System. Applying and extending a

multilevel model.

Saturday, 6th July - 13:30: (Arcoona 1) - Theatre

Dr. Janet Armstrong (Newcastle University)

To offer an explanation as to why educational systems perform differently, this study used the Dynamic Model

of Educational Effectiveness (DMEE) to explore the effectiveness and equity dimensions of educational quality

by examining the learning and learning environment variables at the classroom, school, and system levels.

This was in the context of the Guernsey Federation of State Secondary Schools (GFSSS). Hence, examining the

necessity for educational systems to consider their educational purpose and to reconceptualise educational

improvement as a holistic, integrated, evidence-based approach that promotes the learning outcomes of all

students (effectiveness) while reducing the differences in student learning between groups of students from

different background characteristics (equity).

This quantitative study employed three types of interconnected researchmethods thatwere structured observa-

tion, questionnaires, and document analysis. The aim was to uncover the breadth of variance, contributors to,

and differences in educational quality, which would contextually inform policy and practice. Thus, synergising

the fields of effectiveness with improvement, and thereby further testing the DMEE as an approach to adaptive

educational improvement. To provide a more enriched picture of the lessons observed, a combination of low

inference and high inference lesson observation instruments were used to observe twenty-nine teachers, in

fifty-eight lessons, across the four-state secondary schools, regarding the teacher factors of the DMEE. A teacher

questionnaire and a student questionnaire were used to quantify the attitudes and opinions of thirty teachers

and 435 students across the four schools to gain themeaning of behaviours. The purpose was to analyse teacher

perceptions of leadership decision making and the student perceptions of the teaching they experienced. Both

methods were accompanied by the analysis of three types of documents, which focused on the teaching, the

creation of a learning environment, and their evaluation at the classroom, school, and system levels.

In the context of GFSSS, the key findings of the study acknowledge self-evaluation, external validation, poli-

cymaking, distribution of leadership and the centrality of learning, across all levels of an educational system,

as the key enablers for improving professional learning, organisational learning, and school capacity. A the-

oretical perspective on learning and an understanding of the contextual knowledge base was highlighted as a

prerequisite for developing pedagogy, linking the practice of teaching with teacher inquiry, as a primary driver

of organizational learning. The study advocates collaborative engagement and greater discourse between aca-

demics, practitioners, and policymakers within and across educational sectors.
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Leadership effectiveness and improvement – Governor
training as a channel to effective governance

Saturday, 6th July - 13:50: (Arcoona 1) - Theatre

Mrs. Sarah Chung (University of Birmingham)

Since the 19th century there have been significant developments in the wider role of school governance, as the

educational landscape in the United Kingdomunderwent a series of reforms. Over the years, the role of a school

governor has evolved and adapted to the ever-changing educational environment, withmodern governors now

facing increasingly complex and demanding responsibilities. As governing bodies have gainedmore autonomy,

they have been held to higher levels of accountability, which has in part led to a shift from a stakeholder-based

model of governance to a more professional, skills-based model. Ultimately, this has resulted in governing

bodies actively recruiting individuals with pre-existing skillsets to serve as governors. However, the question

arises as to whether these existing, external skills are adequate to fulfil the role expected or whether there is a

potential need for additional training to equip them for the growing professional demands of their role.

To address these questions, the research adopted a mixed-method approach, exploring the perceptions of both

governors and senior leaders regarding the role governors play in modern governance. An aim of the study

was to identify current governor training provision and identify what worked well, what was ineffective, and

what would potentially be beneficial in supporting the development of governors as a key partner is effective

school leadership.
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A Story of Headship.

Saturday, 6th July - 14:30: (Arcoona 1) - Theatre

Dr. Rehana Shanks (School of Education, University of Glasgow)

This is my personal story of Headship. To tell that story, I use autoethnography to scaffold my research journey

as aserving Headteacher who has undertaken an EdD. In this story of Headship, I share ‘my way of being and

knowing about the world’ (Thomson, 2009, p. 1) in two Headships spanning a decade in Scotland and Hong

Kong. The key learning from my Dissertation is the importance of theory to practice and vice versa over time.

The Dissertation aims to reflect the process of taking the time to understand myself as an individual keen to

serve and to think freely. While this may sound straightforward, it is not. It is challenging to unpack the self,

particularly when you wear many hats, in my case those of a mother, partner, Headteacher, colleague and

friend. I explore feeling vulnerable, with a particular understanding of vulnerability following Nusbaum (2004)

in all areas ofmy life, butmainly in the context of collaborationwith other leaders. I reflect on feeling outside of

the loop even when that position was central to my collaborative work and my leading from within the system.

I reflexively unpack my identity and behaviours in the spaces in which I operate, using Nussbaum’s (2011) Ca-

pabilities Approach to consider my experiences, including the possible impact of those on others. To structure

my telling of this journey and recount my reflections, I use a framework of four Elements - Learning, Method-

ology, Theory, and Understandings. This framework is constructed using the central ideas of the Capabilities

Approach and is designed to help me answer the question: ‘What can I do and be?’ (Nussbaum, 2011, p. 18) and

explicitly to address my research question: ‘What am I able to do and be as a Headteacher?’. Simultaneously,

the framework is deployed to ensure the ‘Combined Capabilities’ (Nussbaum, 2011, p. 21) are addressed for me

as an individual aspiring to ‘educational growth’ following Dearden (1968, p. 25, 1972, pp. 65-84). The concept of

educational growth, according to Dearden’s perspective, emphasises the importance of personal development

through education (Dearden, 1968, p. 25). Dearden views growth as a symbolic image that holds significant

meaning and emotional appeal (Dearden, 1968, p. 25). Dearden’s idea of growth is distinct from the idea of

moulding, as it highlights the individual’s ability to determine their own definition of growth and create their

own unique synthesis (Dearden,1968, p. 25). I relate growth to Nussbaum’s concept of flourishing (Nussbaum,

2004, p. 19) and connect it to my own personal development.

My educational growth and ‘decisional capital’ (Hargreaves & Fullan, 2012, p. 5) as a serving Headteacher

are open for observation as part of the critical reflexive process of unpacking my Headships. The Headship

journey itself is constructed according to three stages of my personal development and is both chronological

and iterative. For each stage, I draw on a particular theoretical influence related to the EdD and stages of

learning. I conclude my story by considering other Headteacher studies and comparing these with my own.
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Leading in rural and remote Australia and Sweden - an
analysis of the education complex in rural and remote early

childhood education across countries

Saturday, 6th July - 13:30: (Creation) - Theatre

Dr. Leanne Gibbs (Charles Sturt University), Dr. Sandra Lund (Institution of Education, Mid Sweden University)

Early childhood education (ECE) can influence children’s outcomes and developmental trajectories. Leadership

within settings significantly enhances the quality of ECE and, therefore, outcomes for children and families.

However, access to early childhood education in rural and remote areasworldwide is limited, thus perpetuating

inequality and limiting children’s right to ECE. Furthermore, leadership practice within these settings is also

constrained by the prevailing policy and funding settings.

This paper presents a comparative study exploring and analysing the context and complexity for leading early

childhood education in rural and remote areas of Australia and Sweden. Such a study is helpful in identify-

ing patterns, anomalies and outliers concerning workforce sustainability, availability of resourcing and policy

contexts for rural and remote regions. Opportunities for change and transformation are thus revealed.

To reveal these opportunities, we have chosen to examine the jurisdictional conditions for rural and remote

ECE leadership development through the theoretical lens of the theory of practice architectures and the educa-

tion complex (Kemmis et al., 2014). The education complex refers to five educational practices that have arisen

in response to mass schooling. Similarly, the five interrelated core practices and arrangements emerge in re-

sponse to the rise of early childhood education and the context within which education occurs. The five core

practices are children’s learning and practice, pedagogy, professional learning, education policy and adminis-

tration, leadership and research and quality assessment. Through this examination, we identify opportunities

for transformation that potentially enhance leadership emergence and practice and children’s access to high-

quality education in rural and remote regions in Australia and Sweden.

This paper also provides a context for a future study of leadership development in early childhood education

within rural and remote regions. The study investigates the conditions and arrangements for leadership devel-

opment in rural and remote Australia and Sweden.
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Ethical Leadership at School Organisations in Europe: A
Comparative Analysis

Saturday, 6th July - 13:50: (Creation) - Theatre

Dr. Evangelia Papaloi (HELLENIC OPEN UNIVERSITY), Dr. Aikaterini Balasi (UNIVERSITY OF WESTERN MACEDONIA), Prof.

Georgios Iordanidis (UNIVERSITY OF WESTERN MACEDONIA)

Nowadays, modern organisations should respond to diverse and multi-level challenges. This requires

leader’s ethics and integrity that positively affect employees’ performance, reduce workplace deviance and

counterproductive behaviour, and promotes subordinates’ moral engagement, self-improvement, and self-

fulfillment. Ethical leadership_(EL) refers to an ethically correct behaviour that is promoted and rein-

forced throughmeaningful leader-subordinate communication, humanity, and justice, aiming at organisation’s

sustainability/effectiveness/well-being. Since there is no legal framework for ethics in the field of education,

educational EL refers to a set of principles and values that guide leaders’ decision making, moral and ethical

actions, and adherence to equity, justice, and respect. However, the main question is whether it is possible for

school leaders to invest on the ethical aspects of leadership andprioritise the school’s ethical rolewithin uniform

and compliant educational systems with administrative directives. Therefore, this study aimed to investigate

the ethical leadership traits (ELTs) in the field of education in Europe, through schoolteachers’ perspectives. Our

research questions are: 1_What are the primary ELTs perceived by teachers? 2_To what extend school leaders’

behaviour is perceived as moral by teachers? 3_Do teachers from various European countries affirm a similar

perception of ethical leadership?

A quantitative research along six European countries (Greece, Great Britain, Germany, France, Italy, Spain) was

conducted. The sample consisted of 451 primary and secondary teachers (243 from Greece and 208 from other

European countries). The comparison was based on the Greek school system, the most centralised among the

68 countries. Study’s theoretical framework and questionnaire were based on 27 ELTs. Cronbach’s alpha (>0.96)

confirmed the reliability of our questionnaire.

Our results indicate that teachers affirmed that educational leaders are ethical, placing great importance on

the ethical aspects of their roles. Irrespective of their workplace, they emphasised core values such as honesty,

sincerity, integrity, altruism, trust, rewarding ethical contributions, andmoral responsibility, while green policy

implementation was the lowest rated. In all participating European countries, school units are perceived by

teachers as dynamic systems, focused on organisational efficiency and well-being rather than predefined goals

set by central administration and bureaucratic bodies. Additionally, school leaders seem to act beyond the

concrete standards of their institutional role, placing themselves in a wider context based on human existence,

knowledge, and school success, ethical norms, values, and moral responsibility. Hence, they appear to have

both managerial knowledge and ethical characteristics to cope with emerging complex conditions, prioritising

the school’s ethical role in a constantly changing environment. Moreover, in all participating countries, no

statistically significant differences were found across school and individual variables and ELTs, indicating that

school members are convinced that ethicality is strongly related to organisational efficiency and eudaimonia.

The only differences were found in Greek schools, across ELTs, teachers’ sex, and educational institutions’ type.

Our findings suggest that we can be optimistic about the EL cultivation in the field of education in Europe,

conceptualising it as a catalyst of school effectiveness/prosperity and an “antidote” to “dark side” of leadership.

Implications arise for educational leaders, practitioners, decision makers, professional training providers, and

researchers.
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Understanding How Sociocultural Contexts Shape
Equity-Focused Leadership Practice in Urban Districts

Saturday, 6th July - 14:10: (Creation) - Theatre

Dr. Ain Grooms (University of Wisconsin-Madison), Dr. Joshua Childs (University of Texas at Austin), Dr. April Peters-Hawkins

(University of Houston), Dr. Eligio Martinez, Jr. (California State Polytechnic University, Pomona)

While principals are important catalysts for spurring educational improvement (DeMatthews, 2018), principals

can also—sometimes unintentionally—reinforce policies and structures that further marginalize minoritized

student populations (DeMatthews & Mawhinney, 2014). Equity-minded principals must take responsibility for

tackling systemic educational problems (Malcolm-Piqueaux & Bensimon, 2017). Changing community contexts,

complex political systems, and emerging societal structures require research that explores how schools (and

their leaders) operate and respond to competing external demands and pressures. Guided by Yosso’s (2005)

concept of Community Cultural Wealth, we explore the following research question using a qualitative cross-

case analysis: How do districts’ sociocultural contexts shape the ways district leaders create and sustain policies

and practices designed to support educational equity?

This study of eight urban school districts (with enrollment ranging from 45,000-100,000 students) across the

United States highlights how equity-centered leadership is influenced by cultural, social, political, and economic

contexts. These districts are participating in a multiyear initiative supporting the development of sustainable

equity-focused principal pipelines. Relying on data collected between 2021 and 2023 from over 60 individual in-

terviews (with parents, communitymembers, and other stakeholders, totaling 60-90minutes each), relevant pol-

icy documents, and district-specific media articles, we found that a school district’s history and context shaped

its commitment to leadership development and the overall implementation of the equity initiative. Specifically,

the analyses conducted by our research team (4 faculty and 3 graduate students) highlight relevant findings per-

taining to district implementation of the initiative, related to support, investment, innovation, and disruption

of systemic inequities.

Further, preliminary findings highlight two key themes. First, although each district has its own unique history,

there were more similarities than differences across districts’ recent histories. For example, study participants

discussed similar events in recent years that have shaped their current interactions and relationships with the

broader community. These include responses to COVID-19, protests for racial justice, local and national elec-

tions, ongoing funding challenges, and gun violence. Second, participants offered similar examples of opportu-

nities for change that emerged from navigating some of these recent events, namely: developing accurate and

appropriate communication with families, creating feedback loops for families, making events accessible via

multiple options, and ensuring that school and district leaders exhibit competence in social justice and cultural

awareness.

Yosso (2005) reminds us that communities of color have various forms of (overlooked) capital that can transform

the traditional structure of schooling. These preliminary findings indicate that while all participants expressed

an interest in and commitment to racial equity, districts’ efforts have been—and continue to be—influenced

by political, fiscal, human capital, and local community factors. Educational leaders are often expected to be

drivers of educational change, and this study advocates for the inclusion of districts’ histories and contexts–

and key community stakeholders–as vital learning tools for decision-making, resource allocation, and policy

development and implementation. Findings also highlight how district leaders can learn from the familial,

navigational, and aspirational capital (as defined by Yosso, 2005) exhibited by parents and communitymembers

to develop true equity-minded approaches to educational leadership.
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Recruitment and retention of senior school leaders in Wales

Saturday, 6th July - 14:30: (Creation) - Theatre

Dr. Chris Lewis (National Academy for Educational Leadership Wales)), Mrs. Tegwen Ellis (National Academy for Educational

Leadership (Wales))

The supply of school leaders faces significant challenges in Wales and across the UK. This situation has been

exacerbated during the COVID-19 pandemic. Fewer middle leaders are aspiring to become senior leaders and

headteachers and more teachers are leaving the profession. These supply issues will ultimately affect pupils’

experiences and outcomes.

This mixed-methods research, conducted for the [authors’ institution] by the [independent research organisa-

tion] and the [independent research organisation], aims to broaden the evidence base on the experiences of

senior school leaders in Wales and on the factors that impact recruitment and retention in those roles.

The research is based on a review of existing quantitative data on the supply of senior school leaders in Wales,

as well as qualitative research with school leaders.

We conducted:

• 28 interviews with senior school leaders, including 19 current and 9 former senior leaders;

• 2 focus groups with ‘future’ senior leaders, including middle leaders and teachers;

• Scoping discussions with stakeholders from 9 Local Authorities (LAs);

• 2 co-design workshops with school leaders and other stakeholders.

Our quantitative data review found that:

• The composition of the senior leadership workforce in all-through and secondary schools in Wales has

changed over the years with the number of assistant headteacher roles increasing dramatically.

• The composition of school senior leadership differs substantially across regions and LAs.

• Over the last decade, the number of applicants per senior leadership vacancy has varied widely across

secondary and all-through schools, with some indications of a relationship between rurality and shortage

of candidates.

• Only four out of the 15 years analysed had sufficient supply of suitable candidates. The most recent year

with data available, 2021, is one of the most marked in this respect.

• Differences in quantity versus suitability of applicants are more pronounced in some LAs, with rurality

again a factor.

• Turnover varies substantially among LAs.

• Welsh-medium vacancies (particularly those in the primary sector) are consistently harder to fill.

• Senior leaders are getting older, with the number of senior leaders aged 50 to 59 increasing since 2019

and the number aged 30 to 49 decreasing. This suggests that higher proportions of turnover might be

witnessed in future.

Our qualitative findings highlight the following themes:

• The role of headteachers is an important factor, which can either enable or restrict progression of staff

into senior leadership roles.

• Formal training is valued, but often insufficient to prepare candidates. Opportunities to learn ‘on the job’,

through the delegation of leadership tasks, as well as through learning from other schools, are therefore

valued.
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• Other barriers (real and perceived) to progression into senior leadership include a lack of representation,

a lack of confidence, and negative perceptions of senior leadership.

• Current, former and potential ‘future’ leaders described several aspects of senior leadership that they

view as highly positive and rewarding.

• The main challenges are high workload, poor work-life balance, a sense of isolation in leadership roles,

excessive bureaucracy and administrative responsibilities, limited funding, the roles negatively impact-

ing on the health and wellbeing of senior leaders, and uncertainties around retirement and pensions.
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Building Positive Teacher-Student Relationships Through
Restorative Practices

Saturday, 6th July - 13:30: (Inspiration 2/3) - Theatre

Dr. Sean Schinella (University of Georgia)

The purpose of this action research study was to design and implement a Restorative Practice (RP) approach to

discipline in one suburban middle school. This study focused on the role of the Principal, the Assistant Prin-

cipal, and the Evaluation and Assessment Coordinator. It further included the 6th-grade teachers of Evergreen

Middle School (EMS), who served as the primary designers and implementers of RP. The action research team,

consisting of school leaders and teachers, sought to use RP to strengthen the teacher-student relationship (TSR),

which aimed to reduce students’ loss of instruction due to placement in In-School Suspension and Out-of-School

Suspension as well as addressing EMS’s use of progressive discipline rooted in Zero-Tolerance Policies.

To successfully address the purpose of this action research study, the following research questions provided

guidance:

1. 1. How does an action research team in one suburban middle school design and implement Restorative

Practices in an already established discipline policy?

2. 2. How do local school leaders describe the processes and behaviors needed to implement Restorative

Practices within the 6th-grade classroom in a suburban middle school?

3. 3. How do local school teachers describe the impact that Restorative Practices had on the teacher-student

relationship?

The action research conducted focused on the positive effect of RP on the relationship between teachers and

students, reducing student suspensions from the classroom. A positive TSR creates a higher sense of self-efficacy

for the teacherwhen implementing classroomnorms aswell as tolerating and de-stimulating student behaviors.

The theoretical model related to trust and, more specifically, relational trust provides a comprehensive lens

through which to view the work of this action research. Relational trust provides an expectation regarding

behaviors that symbiotic parties should have to achieve a high-functioning relationship.

Using Relational Trust as a lens to view and guide the research questions, this study demonstrated how the

leaders and teachers described the behaviors, processes, and impacts that RP had on the TSR. This study gained

the insight of leaders describing the processes and behaviors needed to implement RP. These behaviors included

not only the above-mentioned needs but also the behaviors necessary for teachers moving from discipline done

to students (Freudian Theory) to discipline done with students (Attachment Theory). This shift in discipline

required a pedological shift in the thinking of leaders and teachers. Regarding teachers, this study ascertained

their perception of RP and the TSR. Their insight would be pivotal to the continuation of this study as it seeks to

expand to the entirety of the school during the next few years.

Lastly, this study demonstrated how leaders and teachers implemented RPwithin established discipline policies.

Leaderswere able to provide insight into how to provideRP in lieu of traditional suspension-based punishments.

When integratingRP into discipline practices alreadywithin the school, therewas aneeded collaboration among

the leaders and teachers at the school. Teachers were vocal about needing RP to be something that didn’t feel

like something else that was being done but something that was a natural part of the day.
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Unearthing Generative Mechanisms that Enhance or Inhibit
Student Social-Emotional Development

Saturday, 6th July - 13:50: (Inspiration 2/3) - Theatre

Dr. Tammi Dockett-Wilson (Children 1st Educational Consulting Firm, LLC)

Students’ social-emotional development (SED) impacts their academic growth and lives beyond school (Lock-

lear, 2020). Therefore, students should receive support in developing their social-emotional competence while

receiving academic instruction (Yoder, 2014b). One suggested way to accomplish this goal is to provide teachers

with knowledge about social-emotional learning (SEL), followed by supporting them through their SEL imple-

mentations (Ferguson-Patrick, 2010). This Improvement Science research utilized a convergent mixed methods

intervention design to interact with the six primary teachers (Kindergarten through Grade 5) in a rural district

in the southern region of the United States. Utilizing the behavior theory framework, specifically the social

environment and social cognitive theoretical frameworks (Bandura, 1989, 2018; Kwon et al., 2021; Stankov et

al., 2021), the researcher provided personalized professional learning and reflective coaching practice sessions

to support the research partners’ implementation of cooperative learning strategies, which was the selected

instructional practice that supports SEL.

The problem requiring deliberation in this study was the absence of teachers’ practices that support students’

SED. Using an exploratory case design, I engaged in document review, classroom observations, and semi-

structured interviews to verify the perceived problem of practice. These primary sources of information for

this improvement science inquiry assisted triangulation for convergence and corroboration of the research

findings to unfold systematically when analyzing the sources (Glesne, 2016; Yin, 2014). Using abductive reason-

ing, six generativemechanisms emerged as causal regularities that impacted the learning environment. These

mechanisms included 1) social-emotional learning, 2) teacher disposition, 3) accountability, 4) lesson planning,

5) disruptive student behaviors, and 6) classroom management. Elaboration of each mechanism provided de-

tails that supported a “mindmovie” that allowed an image to cycle repeatedly throughout the research process.

This mind movie centered the focus on the research on the problem of practice – the absence of teachers’ prac-

tices that support SED (Clark & Paivio, 1991; Paivio, 2007). Three recommendations emerged to support the

school district as district leaders explored addressing teachers’ practices supporting SED of students, including

student self-assessment, academic press, and cooperative learning. Self-assessment and self-reflection involve

tasks requiring the students to look at their work and assess it at a deeper level. Academic press and expecta-

tions entail presenting lessons to support and challenge the students to apply themselves and excel. Cooperative

learning requires students to work with each other through various strategies that create positive interdepen-

dence, elevate individual responsibility, promote others’ successes, apply interpersonal and social skills, and

develop group processing (Estaji, 2016; Wattanawongwan et al., 2021; Yoder, 2014a).

This research is significant in that it provides an example of how to transfer theory into practice specific to

the educational environment with the ability to drive innovation and solve complex problems of practice. I

use this example to discuss the possibility of using improvement science to provide a structured approach for

schools and districts to refine their practices continuously, respond to changing needs, and better serve students.

Additionally, I discuss the alignment with the idea that education is an evolving field that benefits from an

evidence-based critical leadership approach to improvements.
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Unlocking Youth Voice: Addressing Racially Disproportionate
Discipline Rates USING a Student-Centered Social Justice

Campaign

Saturday, 6th July - 14:10: (Inspiration 2/3) - Theatre

Ms. Bianca Shinn (Sacred Heart University)

District leadersmust sufficiently explore student voices in the educational inequities of school suspension, espe-

cially among students of color. The disproportionate suspension rate among students of color in a local school

district in Connecticut is alarming and harming students’ educational experience. The school district increased

staff support and introduced restorative initiatives in all high schools. Despite these additional resources, dis-

proportionality in discipline exists as a persistent problem. Through anecdotal information gathering, I theo-

rized that student voice is absent from developing strategies to create an inclusive environment. Therefore, the

aforementioned resources count as actions done to students rather thanwith students. The exclusion of student

voices becomes a problem of practice that suppresses student agency.

The theory of action-guiding this research is as follows:

If we include student voice in the verification of the problem of practice along with having students as partners

in shaping and influencing the rules, policies, and practices related to disciplinary matters in the school, then

students will naturally respond to an inclusive learning environment.

This project addresses the disproportionate suspension rates of high school students of color with a student-

centered advocacy model using a healing-focused social justice campaign that highlights the district’s racially

unbalanced suspension practices. The proposed student-centered advocacy campaign will have the following

goals:

• Increase students’ interest in civic engagement.

• Use students’ newfound advocacy for change in the school climate.

• Improve school climate andheightenmeaningful opportunities for students to participate in institutional

change.

• Increase students’ knowledge of educational inequities and social justice issues of racially unbalanced

suspension rates at their high school.

The research project will engage in a two-step process. This portion of the research explicates verification of

the problem of practice. Verification of the problem of practice is an essential step in the research and problem-

solving process. It involves confirming that the issue or challenge identified is a legitimate and significant prob-

lem that needs attention. The verification process helps ensure the problem is well-defined, and the proposed

solutions are based on accurate and reliable information. Additionally, this research project will elevate stu-

dent voices in choosing activities that will empower students to take ownership of their learning and provide

opportunities for staff to support and guide students in their endeavors. The final step of the verification process

will be to work collaboratively with students and adults to co-create a Student-Led Empowerment Program
to support student voices for advocacy and ownership.

This research project is significant in that it demonstrates a process of authentically including students as part-

ners in education and empowering students to develop agency and advocacy. Furthermore, it expresses the

essential nature of establishing youth-centered approaches and environments that focus on gathering their di-

rect experience and perspectives on the social issues impacting their lives and others.
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The value of the aesthetic for reimagining current approaches
to leadership pedagogy.

Saturday, 6th July - 14:30: (Inspiration 2/3) - Theatre

Ms. Bláthnaid Breslin (University of Limerick), Prof. Patricia Mannix-McNamara (University of Limerick)

The study of leadership styles and theory is a well-established area of research. However, the reality of educa-

tional leadership is often at odds with tidy models of leadership theory. This work puts forward the argument

for a more holistic view of educational leadership on the ground. It also presents the use of the aesthetic as a

pedagogical tool to support deeper analysis and discussion of the realities of educational leadership. In utilis-

ing artifacts as a pedagogical tool, the researchers show that the visual can yield rich insights. When presented

with art works rather than theoretical models, there is a freedom in presenting differing viewpoints that may

not otherwise find space. The authors conclude that providing visual prompts in the form of artifacts can sup-

port an open and honest exploration of the reality of educational leadership otherwise confined by theoretical

frameworks.

Recognition of the fluidity of leadership and the support of discussion of same would yield rich insights from

both serving leaders and those who work with them. While leadership theory is no doubt relevant there is less

focus however, on the impact of workplace cultures and the interpersonal and organisational dynamics that

influence leadership as a practice, rather than with leadership as a construct, the latter being more prevalent

in leadership discourse. In reality, the success of leadership strategies is dependent on the willingness of those

within the organisation to accept and support the leader’s position.

The approach taken to this work is a new and innovative research approach to the study of educational lead-

ership and school culture, drawing both from art history and from leadership theory; formal analysis (pure

description), sociological and iconographical analytical approaches were blended to provide a rigorous analyt-

ical framework for the chosen artefacts for this research.

The authors presented a selection of paintings to educational leadership scholars to garner their thoughts on

how the images speak to the role of leader. Once confident that a rigorous analysis was conducted the re-

searchers then mapped their interpretations to their experience and knowledge of leadership theory and prac-

tice. They then tested these interpretations with two academic experts in leadership theory and finally then

set out the interpretations against the current themes in leadership discourse and this is what follows in this

presentation.

The authors believe that this method for discourse and analysis will advance academic understanding of the

lived experiences of educational leaders. It will support better understanding of the role of educational leader-

ship by government and policy makers and also by aspiring leaders and staff who may not aspire to leadership

roles. They further believe that such understanding will mitigate against conflict within those organisations.
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What do(n’t) PISA, TIMSS/PIRLS & TALIS tell us about
educational leadership?

Saturday, 6th July - 13:30: (Innovation) - Theatre

Prof. Daniel Muijs (Queen’s University Belfast)

Large-scale international comparative studies (LISA’s), such as PISA, PIRLS/TIMSS and TALIS, exercise a signif-

icant influence on educational thinking and especially policy-making across the world (Michel, 2017; Santos &

Centeno, 2023). While mainly known for their student testing and country rankings, all attempt to collect data

on factors that influence educational outcomes as well. Leadership, seen as a key influencer of student attain-

ment, is one of the factors included in these studies. In light of their influence, it is thus useful to consider how

these studies frame leadership, and what their key findings are.

In this presentation I will therefore look at the following research questions:

1. How do LISA’s define educational leadership?

2. What theoretical frameworks and evidence do they draw on?

3. What can(‘t) these studies tell us about educational leadership internationally?

In this presentation we will look at how leadership is conceptualised in TALIS, TIMMSS/PIRLS and PISA, what

the key findings from these studies are, and how the current conceptualisation and use of leadership in the

leadership corresponds with current insights on leadership in education.

The methodology contains two main elements:

1. A literature reviewof all papers relating to leadership using TIMSS, PIRLS, PISA or TALIS data fromTIMSS

1995 to PISA 2022.

2. An additional analysis of data from PISA 2022 to be conducted following release of the data in late 2023.

Firstly, findings suggest that the frameworks used reflect the established orthodoxy in educational leadership

research in their emphasis on core generic aspects such as transformational and distributed leadership, with

critical perspectives generally absent.

Secondly, we have over time seen a reduction in the attention given to leadership in the LISA studies. This

reflects the growing importance of, and therefore attention on, additional factors such as digital education,

diversity and mobility as reflected in the studies, but may also reflect the findings discussed below.

Thirdly, results with regards to the impact of leadership have been disappointing. There is little in the studies

summarised above that would support an emphasis on leadership as a factor that can help explain differences

in pupil attainment. These findings therefore somewhat contradict the bulk of research conducted outwith the

LISA studies (e.g. Hallinger & Kulophas, 2020), which may be due to the restricted set of items in the survey, or

reflect the culturally contextual nature of educational leadership, which differs across countries in these studies.

it is possible that the rigorous measures used in LISA impose constraints that the existing leadership studies

cannot meet (for example in how attainment is measures), and that other studies may therefore overestimate

effects.

Overall, while providing some useful data on the nature of leadership across countries (e.g. qualifications,

professional development, governance), these studies reflect a somewhat reductive view of the concept, that

reflects a largely Anglo-spheric conceptualization thereof. In the presentation/paper we will discuss what we

therefore can and cannot learn from these studies, and provide some recommendations that can get us closer

to greater understanding of leadership in an international context.
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DEVELOPING LEARNERS AS LEADERS: THE HEART OF ELMA

Saturday, 6th July - 13:50: (Innovation) - Theatre

Prof. Callie Grant (Rhodes University)

A nation’s young people are its future leaders and the hope for a better future. But, how seriously are we taking

the leadership development of our youth? In a developing country like South Africa, teaching young people

to become leaders is often left to chance. Despite nearly three decades of democracy, many schools still teach

learners to be passive participants in a democracy rather than leaders for a democracy. Furthermore, two

dominant myths continue to be perpetuated in the country; i) that leadership is an adult phenomenon and ii)

that leadership is positional. Consequently, learners are a virtual absence in school leadership work and on the

educational leadership research agenda. Whilst educational policy legislates for a Representative Council of

Learners (RCL) in all South African public high schools, all-too-often these councils do not function as learner-

led, participatory decision-making structures. In contrast, RCLs, more often than not, operate as disciplinary

conduits through which teachers manage and control learners. Accordingly, they do not function as generative

and vital spaces for the development of learners as leaders. In essence, they amount to little more than ‘window

dressing’.

This paper argues that learners ought to be the heart of ELMA; a primary focus and purpose. Whilst the lead-

ership preparation and development of adults, such as teachers and school principals, is clearly important,

learners, as the majority group, are fundamental to school leadership work too; in high schools but also in

primary schools.

To support thismain thesis, the paper draws on a SouthAfricanmulti-case studywhich explored how leadership

can be developed in primary school learners. The study’s geographical context is the Eastern Cape, the second

largest province in the country and the poorest. Predominantly rural, the province is notorious for its high

unemployment rate and its dysfunctional education system.

The study’s 20 researchers, all in-service teachers, were registered for a university post-graduate qualification

in a South African university. Designed as critical interventionist research, the multi-case study was driven by

the question, ‘Can leadership be developed in primary school learners and, if so, how? Framed by a ‘rights’

discourse, the study drew on child-friendly participatory methods adopted by the in-service teachers working

with their learners as co-researchers in non-traditional after-school spaces. The concepts of space, voice, au-

dience and influence, integral to Lundy’s (2007) model of child participation, were used in the analysis. The

study found that primary school learners can indeed be developed as leaders. Through participatory activities

such as think-pair-share, story-telling, photo-voice and video-graphing, learners were able to find their voice,

participate in democratic decision-making practices and, in so doing, begin to develop leadership. The study

offers some recommendations towards a primary school learner leadership programme. (444)
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Understanding the complexities of organisational change and
the role of leaders: The case of an early years setting in

England

Saturday, 6th July - 14:10: (Innovation) - Theatre

Prof. Philip Wood (Nottingham Trent Univeristy), Dr. Krishan Sood (Nottingham Trent Univeristy)

The aim of this project is to understand how leaders in early childhood education settings understand and enact

change. We explore the experiences of leaders and their staff by capturing their voices acrosswithin twoEnglish

early childhood centres to understand how they implement and embed new policy. We do this through the lens

offered byNormalisation Process Theory (Wood, 2017) a theoretical, methodological, and analytical framework.

Normalization Process Theory focuses on the nature of the work which has to be done to embed and normalise

new day-to-day practice. It does this by focusing on four elements, 1) Coherence – understanding the nature

of the work and how it will be different, 2) Cognitive Participation – who will do the work and how they will

enact their roles, 3) Collective Action – how the work will be done, including the resources required to bring the

change, including time, 4) Reflexive Monitoring – how the work is understood and how it is adapted in context

to ensure embedding of new practices and normalisation of amended work patterns.

We explored the elements of Normalization Process Theory by completing interviews with the two centre direc-

tors and group interviews with classroom practitioners. The questioning frameworks explored current change

projects relating to embedding new practice, the result of early childhood policy.

The results gained through this study show that in both centres, change agendas are developed through dia-

logue, leading to clear initial understandings of the nature of the desired new practices. This is possible because

of the flat organisational structures which allow directors and practitioners to discuss and develop practices to-

gether on a daily basis. As a result, roles are clearly defined and as the new practices emerge, there is constant

recalibration and small-scale change to enable embedding of new practices.

On reflection, this project suggests that Normalization Process Theory offers a useful framework for under-

standing the complexity of change processes in organisations, including the role of leaders. As such, it not only

offers amethodological/analytical framework, but also the potential to be a planning framework for those insti-

gating change projects. The project also offers insights into the processes which occur in bringing about change

in early years settings, and how leaders instigate, manage and collaborate in change, and how their work is

embedded within the wider emergence of the organization itself.
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Improving Instructional Practices at Scale Through Peer
Coaching

Saturday, 6th July - 13:30: (Cameronia) - Theatre

Dr. Kristin Rainville (Sacred Heart University), Dr. David Title (Sacred Heart University)

Peer coaching is a supportive practice, where colleagues, often with common struggles, invite conversations

about teaching and learning, where both parties gain from the experience. When done well, peer coaching can

move the culture towards one where participants are not only eager to improve their practices, but also are

willing to take the professional risk of opening their practice to peers; a culture where faculty and leaders are

willing to share their successes and failures with their peers in a psychologically safe community of practice; a

culture where faculty/leaders are willing to take the risk of trying new, research-based instructional practices

andmodifying them based on feedback and results; and a culture where faculty members believe that they can

improve their practices and that these changes can positively impact student outcomes.

Research Questions:

1. What are the ways in which participants engage in the peer coaching process?

2. How do peer coaching partnerships evolve over time?

3. What is the impact of a peer coaching partnership on participants professional learning?

4. What is the impact of peer coaching on a pedagogy?

Significance:

Peer coaching partners complete cycles of observation with feedback throughout the semester, while also par-

ticipating in a Peer Coaching Community of Practice, with the overall purpose to strengthen the teaching and

learning in their classrooms.

The term coaching was first introduced in the educational literature by Joyce and Showers (1980, 1981) as a

tool for teacher collaborationwithin in-service professional development in Pk-12 settings. They recommended

coaching as an essential component of professional development intended to build teachers’ abilities to transfer

skills and strategies learned in aworkshop setting into classroom contexts. (Joyce & Showers, 1980). Coaching as

a method of professional development started as a one-waymodel, with coaching done to instructors by an “ex-

pert”. While thismodel still exists, andhas a place in improving knowledge, skills andpractices of instructors, an

alternativemodel of coaching has emerged that shifted into work that instructors perform alongside each other

with both parties gaining from the experience. Robbins (1991) defined peer coaching as a “confidential process

through which two or more professional colleagues work together to reflect on current practices; expand, re-

fine, and build new skills; share ideas; teach one another; conduct classroom research, or solve problems in

the workplace” (p. 1). We define peer coaching in higher education: a collaborative, reciprocal initiative
where participants observe, reflect, and improve their instructional practices with the goal of improving
learning of all students (Authors, 2023). Joyce and Showers also studied the impact of each of the four compo-

nents of professional development in changing learner knowledge and skill, as well as the transfer of learning

to classroom practice. Their seminal research on the impact of professional development on teacher learning

(2002) concluded that peer coaching is key to transferring new learning into classroom teaching practices.

This workshop will support BELMASmembers with structuring and launching a robust peer coaching program

within their system to support change in educators teaching practices.
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More than a digital badge: The recognized value of
micro-credentials for professional learning

Saturday, 6th July - 13:50: (Cameronia) - Theatre

Dr. Matthew Militello (East Carolina University), Dr. Carrie Morris (East Carolina University)

A micro-credential is an innovative professional learning experience where adults can learn, practice, and

demonstrate new competencies. Micro-credentials (MC) are becoming prevalent and accepted for school educa-

tors’ preparation and continuing education. Emerging research indicates that this focused, short-term profes-

sional development is prevalent, accessible, and, most importantly, transforming educators. There is a current

press at the state level to implement micro-credentials for both pre-service teacher education and in-service

continuing education units (CEUs). Additionally, teacher education programs continue to seek ways to continue

their support of their graduates. Micro-credentials provide a model (content and funding) for universities to fill

the in-service professional development need for teachers.

Micro-credentials are innovations to professional learning that differ from formal university classes and tradi-

tional in-service professional development. MCs are personalized and flexible, job-embedded learning experi-

ences based on desired competencies. Participants learn and develop knowledge and skills and generate a set

of artifacts to represent mastery of competencies. Micro-credential digital badges are used to memorialize the

mastery of competencies. These “stackable” badges document that specific foundational knowledge is achieved.

Micro-credentials offer universities a unique opportunity to combine research-based content, evidence-based

tool development, and analysis effectiveness.

The delivery system of relevant and valuable professional development for emerging and practicing school ed-

ucators continues to evolve. The most prevalent pressures to change are emerging state legislation and the

private sector. For instance, in North Carolina, the Professional Educator Preparation and Standards Commis-

sion is advancing legislation and working with the private sector for micro-credentials to have equal agency

continuing education credits vis-à-vis a university or local district recognition. As a result, micro-credentials

are gaining institutional momentum. Both preparation programs and school districts need to be prepared for

the micro-credential era. Universities are uniquely positioned to embrace the movement.

Emerging research indicates micro-credentials power as experience and learning (Friday Institute, 2021; Hunt

et al., 2020). A specific study of a micro-credential focused on equitable academic discourse for school leaders

used a validated survey of more than 4,000 teachers, indicated measurable improvements in school leaders’

abilities to (1) support teachers in planning for instructional strategies that increase student academic discourse,

(2) support teachers’ knowledge of instructional skills to support dialogue between students and teachers, and

(3) improve academic discourse in classrooms (Authors, 2022).

This session highlights the central tenets ofmicro-credentials in general and a particular set of eight-weekmicro-

credentials offered within a university for in-service professional development for school and district leaders.

Participants will discuss the form and function of micro-credentials and become familiar with a specific MC for

teachers focused on equitable academic discourse in the classroom.
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Redesigning Principal Preparation Programs to Equip Leaders
to Meet the Needs of the Future

Saturday, 6th July - 14:10: (Cameronia) - Theatre

Dr. Jami Berry (University of Georgia), Dr. Karen Bryant (University of Georgia)

Principal preparation programs have traditionally been designed to meet the needs of those who seek to lead

schools or school districts. Departments of educational leadership sought to design and offer degree options

that met students’ career and professional goals, as well as the needs of districts and departments of education.

Post-pandemic, this challenge is increasingly more complex as education organizations continue to serve more

diverse communities. In a time of rapidly changing conditions, including global and local tensions, principal

preparation programs must equip leaders to meet the existing needs of students, teachers, and communities,

while simultaneously preparing them to meet the needs of stakeholders in the future.

This work highlights a university in the Southeastern United States that is engaging in a process of continuous

improvement to redesign its principal preparation program in addressing current and future leadership chal-

lenges through action research. Leadership that views student success as essential to the mission and promotes

a sense of belonging for all stakeholders is a major focus of the program with program faculty striving to fur-

ther develop leaders who recognize the individualized needs of each student. With this mission in mind, the

research highlighted in this session seeks to address the following questions:

1. How do university faculty members conceptualize the redesign and implementation of a leadership

preparation program grounded in action research to meet the needs of school leaders?

2. How do school and district leaders describe the impact of an action research grounded dissertation pro-

cess on their professional growth?

The paper begins with an overview of the current literature on leader preparation and the underpinnings of

action research as a method through which educational organizations can strive toward improvement via col-

laborative processes. It continues by offering an overview of Transformative Learning Theory and how the

components of critical reflection, communicative learning, and collective discourse have guided the contin-

uous improvement process. It continues by describing the initial action research cycle whereby the process

and components of the Doctorate of Education (Ed.D.) program were created and implemented. Next, it offers

the findings from the second action research cycle in which three cohorts of candidates matriculated through

the program during the refinement process. It closes with an overview of the forthcoming action research

cycle, focused on gathering data from program graduates and current students via an inclusive leadership self-

assessment and focus groups aimed at responding to the first research question, and document analysis and

individual program faculty interviews designed to gather responsive data to the second question.
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Educational Leadership for Students and By Students: A
Democratic Approach to School Improvement

Saturday, 6th July - 14:30: (Cameronia) - Theatre

Prof. Katherine Mansfield (University of North Texas), Dr. Anjale’ Welton (University of Wisconsin)

While there is no universally accepted definition of democracy and its relevance to schools, Dewey (1916) is

widely regarded as the most influential educator to view schools as something that should both mirror life

in a democratic society and prepare students for further leadership once they are adults. Dewey envisioned

school as a place where students (as citizens) of their communities (schools) learned and practiced deliberative

and representative democracy. Henry Giroux (2003) argues that since 911, society has become increasingly

suspicious and even afraid of youth and have continued to demonize them resulting in increased surveillance

and greater control; especially, those marginalized by race, class, and gender.

Recapturing what it means to be a democratic society requires school people to view students as a collective of

citizens who work interdependently with teachers and leaders to achieve the common good and safeguard the

social contract. Moreover, childrenmust have agency in the school context if shared leadership and deliberative

democracy are to be authentically realized. And agency can only be exerted by children authentically and

meaningfully if adults share their power and create the time and space for this to happen: “Attempting to change

schools without involving students robs them of the opportunity to develop their leadership capacities and

pilfers their prospects to be agents of change in their own schools” (Lac & Mansfield, 2018, p. 46).

In this paper, we take on the question, “Who or what is educational leadership for?” and posit that school lead-

ership should be primarily for students and by students. If scholars, educators, and policy actors are serious

about improving schools, they must include students. We share emergent research on student voice and the

role Youth Participatory Action Research plays. The study also engages with important concepts such as what

it means to take a critical and social justice approach to educational leadership and, perhaps most importantly,

bridges the theory to practice gap by sharing real-world cases of leadership development and examples of how

professors might teach (and practitioners implement) sustainable change when working in concert with stu-

dents in schools.

Research recognizes collaboration among educators as key to school improvement and transformation. One

such example is professional learning communities which is a democratic process whereby educators collabo-

ratively engage in cycles of inquiry and action research to examine mutually identified problems of practice in

schools that they seek to address and improve upon (Ranson, 2020). This form of collaboration builds overall

trust among educators and improves teachers’ self-efficacy and confidence in facilitating organizational change

(Preble &Gordon, 2011). While research shows collaboration among stakeholders is key to school improvement,

limited attention is given to how students are included in these efforts (Rodríguez, Cruz-González & Segovia,

2021; Welton & Bertrand, 2019; Wennergren & Blossing, 2017).
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Is a Critical Race Theory EdD Dissertation the way to Prepare
Leaders to Improve Practice?

Saturday, 6th July - 15:30: (Auditorium) - Theatre

Dr. Jill Perry (University of Pittsburgh), Dr. Reginald Wilkerson (The College of William and Mary)

Though many students in EdD programs are enthusiastic about incorporating Critical Race Theory (CRT) into

their Dissertations, we wondered if doing so was resulting in transformational leadership practices. The

researchers set out to determine how EdD students used CRT to frame problems of practice (POP) and utilize

applied research methods to change their practice.

In professionally focused doctoral programs, a dissertation is an endeavor that “investigates a particular pro-

fessional topic or existing problem” (Colwill, 2012, p. 13) and a culminating experience that ensures the student

has mastered a body of knowledge and set of skills. The EdD dissertation experience can support students in

learning high impact leadership practices such as applying research and inquiry to change educational prac-

tice. Further, students may build an equity-minded skill set for framing and solving problems of practice they

encounter beyond the dissertation experience.

To guide our study we asked, How do EdD students use CRT in framing problems of

practice and in designing applied research products capable of supporting sustainable leadership practices? To

address this question, we looked at EdD dissertations across Carnegie Project on the Education Doctorate (CPED)

member EdD programs from 2010–2022.

The ProQuest database was employed and yielded 1,759 dissertations. Further refining the search criteria to

include Critical Race Theory, alongwith narrowing the years searched from 2010-2022 led to an identification of

508 dissertations. An additional narrowing was conducted utilizing the criteria of being a CPEDmember which

resulted in 247 dissertation abstracts. Both researchers coded the 247 abstracts (Saldaña, 2013) for sensemaking,

advocacy, and critical thinking. A second round of pattern coding (Saldaña, 2013) focused on the use of CRT in

applicable, actionable, and sustainable ways in practice resulting in five dissertations.

From these two rounds of coding, a set of themes emerged to guide digging deeper into these themes. The

researchers read the full dissertations of these five. From these readings, the researchers have come to several

preliminary findings including:

• Educational practitioners embark on doctoral journeys that are often not clear about applying their learn-

ing to their practice.

• It is unclear if EdD students are being taught the tenants of CRT in ways that are deep, meaningful, and

applicable.

• Five dissertations that fit the coding criteria and offer examples of the application of CRT to practice and

demonstrated the transformation to become a Scholarly Practitioner who leads for the improvement of

those who are marginalized.

Next, researchers interviewed the five dissertation authors to understand how these former students:

• were taught or learned about CRT and how to apply it theoretically;

• applied CRT to frame their applied research studies; and

• have transferred the theoretical aspects of CRT and their applied dissertations into practical and contin-

ued application in their chosen vocation (namely K-20 leadership).
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The significance of the research is guidance for both students and faculty in EdD programs in understanding

how the use of CRT in the dissertation experience can support leaders in building better practices for addressing

equity issues in their educational settings.
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A Plea for Connection: Could a Faculty of Color Learning
Community be THAT Space

Saturday, 6th July - 15:50: (Auditorium) - Theatre

Dr. Kayon Morgan (University of Hartford), Dr. Lee Morgan (Sacred Heart University)

While institutions acknowledge the racial unrest plaguing the nation daily, the disproportionate representation

of faculty in the academy, the colossal physical andmental exodus of faculty of color (FoC), and the concentrated

stress and burnout due to historical racial trauma, the response to effectively support FoC is negligible at best.

Conversely, FoC are issuing a plea for authentic, supportive, encouraging, and uplifting spaces where they feel

nurtured in their personal and professional growth. These safe spaces are counternarratives to the noise and

pressure of the broader community that palpitate with resonant detriment to FoC.

Faculty of color seek spaces inwhich they showup aswhole individuals, see themselves represented, andwhere

others understand them as scholars. As such, centering their knowledge, experiences, and actions are vital to

elevating belonging and connection. Therefore, to understand the coexistence of these aspects, we use the lens

of Ways of Knowing, Ways of Being, and Ways of Doing. The framework insists that the core principles of

Indigenous Peoples are centralized. Consequently, the framework theorized and recognized Ways of Knowing,

Ways of Being, and Ways of Doing as vital to the existence and survival of Indigenous communities.

Thus, through the critical lens of Ways of Knowing, Way of Being, and Ways of Doing, we discuss the practical

and cultural tensions raised by FoC. In this study, we engaged with 15 FoC who started new roles during the

SARS-CoV-2 pandemic and racial unrest in the United States, who shared their experiences about belonging and

community during one of the most unprecedented times in modern history.

We conceptualize four pleas from faculty of color as an urgent supplication and an answer to the charge of coup

d’etat of the status quo of higher education. We plea for authentic ways of being in liberatory spaces without the

necessity of the archetypical overseer. We plea for healing from experiences of isolation, tokenism, stereotype

threat, andmarginalization through holisticWays of Being andWays of Doing. We plea for the right to enjoy the

life-giving force that celebrates our humanity and accomplishments. We plea for acceptance where we enjoy a

deep sense of belonging rooted in the presumption of competence.

We encourage three responses from higher education administrators to our four appeals. First, we encourage

a community over competition stance that values connection, engenders networks, and elevates accomplish-

ments. Second, we encourage intentionality that focuses on building community for faculty of color. Finally, we

encourage the development of curative spaces that envision radical inclusion of and for faculty of color. When

institutions deeply embed the actions in theWays of Doing at the university level, faculty of color have a greater

ability to exist authentically and experience belonging.

Conclusively, we assert that race/ethnic-specific groups allow for robust connections, especially given the

academy’s limited representation of FoC. Therefore, Faculty of Color Learning Communities highlight the act

of community and create spaces of safety, authenticity, and belonging that catalyze personal and professional

assurance.
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Up and Out: Career Mobility Experiences for Black Women
Aspiring to Become Principals

Saturday, 6th July - 16:10: (Auditorium) - Theatre

Dr. Tiffany Newsome (University of North Texas Denton)

Although Black women principals are needed in primary and secondary schools in the US, the process for ade-

quately recruiting, retaining, and sustaining them in school leadership positions has been increasingly difficult.

Meeting the career development needs of Black women who are current principals or who aspire to become

principals is multi-dimensional, especially since they have unique lived experiences and challenges that make

it difficult for their career advancement. While there is over 40 years of research on women in leadership,

there is a need to expand the literature on the Black experience. This is especially important because of the

substantive demographic changes of students across the US. Thus, I address how they can successfully navigate

their lived experiences and their pathway to the principalship and beyond. Although women are advancing as

school leaders, the impact of intersectionality for Black women specifically means that they are discriminated

against based on race, gender, and age. Moreover, they are held to higher standards than their colleagues of dif-

ferent cultural backgrounds. Consequently, Black women struggle to overcome such negative career mobility

experiences, which results in them leaving the field and creates a gap in adequate representation in educational

leadership.

This study emphasizes mentorship as a critical aspect to meeting the career development needs of aspiring

Black women principals. I offer specific actions that school systems can implement to build safe spaces with

strong mentorship and allyship for Black women school leaders. The purpose of this qualitative study was

to better understand the career needs of Black women aspiring to the principalship in K-12 education and to

develop a program that adequatelymeets those needs. This study utilizes Black Feminist Thought (BFT) as a lens

to understand and validate the lived experiences of Black women in one large school system in the American

Southeast. I conducted focus group interviews using a semi-structured research guide. One group consisted

of six credentialed Black women who are current assistant principals, program facilitators, or other teacher

leaders in Agape school district. Another group consisted of seven principals in the same district. My data

analysis process incorporated a four-step process outlined by Hesse-Biber and Leavy (2006).

I found that both current and aspiring Black women principals deeply desire support from the district, their

peers, and other experienced principals. While mentorship is one component that black women perceive will

help them combat promotional delays, participants also reported the need to feel safe, respected, and valued

for the experiences that they bring to the K-12 environment. Without strong mentorship and professional de-

velopment from other Black principals, participants reported feeling inadequate to assume the principalship.

In my proposed presentation, I will discuss (a) the literature relating to the continued lack of advancement for

Black women aspiring to the principalship, (b) Black women’s workplace experiences in relation their intersec-

tionality (c) mentorship as a strategy for supporting Black women aspiring to become principals, and finally, d)

practical steps leaders of school systems can take to transform the current status of Black women in educational

leadership.
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How and why school leaders should support teacher-mothers

Saturday, 6th July - 16:30: (Auditorium) - Theatre

Mrs. Madelaine Best (University of Reading)

The teaching profession is facing a recruitment and retention crisis. There is significant attrition of women of

childbearing age from the profession annually; women aged between 30 and 39 are the biggest leavers after re-

tirees. The purpose of this mixedmethods study is to understand the experiences of teacher-mothers and assess

schools’ work-family policies in place to support them. This is significant because much of current Department

for Education retention policy centres on workload and Early Career teachers: teacher-mothers are largely left

out of the narrative. By focusing on this group, this research seeks to equip school leaders with the knowledge

of what teacher-mothers need and the tools to implement feasible evidence-based policy change to deliver it.

This is mixed-methods study. The qualitative methods used are interviews with 18 teacher-mothers. A thematic

analysis of the qualitative data was then used to design a quantitative survey for teacher-mothers, with 354

respondents. This is underpinned by a theoretical framework based on Acker’s theory of gendered institutions

and Fineman’s vulnerability theory.

Thefindings showa statistically significant difference in feeling valued, satisfiedwith their school and likelihood

of leaving the profession between before announcing their pregnancy and during their return-to-work. Before

having their child, 81%were unlikely or highly unlikely to leave the profession, but this falls to 43.2%when they

have returned to work from maternity or shared parental leave. Quantitative analysis of the survey results in-

dicate school policy and leadership can shape decision-making for this demographic. This is reinforced by the

qualitative interviews, in which teacher mothers report a lack of support during the return-to-work period,

including negative interactions with colleagues, a lack of support for breastfeeding and institutional inflexibil-

ity. For some, this has prompted changing school and for some to consider leaving the profession altogether.

Based on the analysis of both data sets, there are clear recommendations for policy and practice, including effec-

tive support from the headteacher, good communication and an effective flexible working application process.

Comprehensive policy guidance for educational leaders will be presented.
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Leadership Opportunities in the School Setting: A Scoping
Study on Staff Perceptions

Saturday, 6th July - 15:30: (Creation) - Theatre

Dr. Niamh Lafferty (University of Limerick), Mr. Robert Hannan (University of Limerick), Prof. Patricia Mannix-McNamara

(University of Limerick)

The focus of this study was to explore teachers’ and middle school leaders’ perspectives of promotional policies

and practices within the schools they work. Promotional policies have an impact on every member of staff

within school environs and this was explored within this study. As this was an initial scoping study, a qualita-

tive approach was adopted. Fifteen teachers and/or middle leaders participated in semi-structured interviews.

Thematic analysis was employed for data analysis. Themes that emerged from the data included: a mix of per-

ceptions in that promotions were sometimes perceived to be based on appropriate measures of merit such as

experience, but at other times were perceived to be unfair, based on cronyism, with female staff perceived to

be at a disadvantage. Reasons for seeking out promotion were identified as predominately being for personal

ambition and increased salary. A dark side of promotions also emerged, and this referred to the breakdown of

relationships with co-workers following promotions and implications for turnover. This is particularly relevant

for those already in leadership positions or for those who are aspiring leaders to inform promotional policies.

Implications for practice, policy and research are discussed.

123



Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

You Have to Stay In It to Win it: Managing Resistance To and
Mitigating The Risks of Transformative School Leadership

Saturday, 6th July - 15:50: (Creation) - Theatre

Dr. Deirdra Preis (Sacred Heart University)

Many school leaders fail to challenge systems of inequity due to an absence of strategies for managing the re-

sistance that often arises when attempting to challenge longstanding inequitable traditions of practice; such

content is generally not taught in traditional leadership preparation curricula. As we seek to develop trans-

formative school leaders, it is critical that leadership preparation explicitly teach their candidates how to an-

ticipate and manage the micropolitics of working to advance equity and to manage its complexities and risks.

This goal requires being transparent around how and why resistance often manifests in the school community,

and offering strategies and coaching around preventing, managing, andmitigating risks. This presentation will

examine interview responses from a group of practicing K-12 U.S. building principals and superintendents who

have had experience effectively challenging systemic practices that impacted educational access for their his-

torically marginalized student populations while managing to maintain support for their positions as school

leaders. It is anticipated that the information gathered in this study can be used by leadership preparation pro-

grams to not only deepen their candidates’ ethical commitment to acting as change agents, but to improve their

self-efficacy in leading transformatively by building their capacity to manage the inevitable political barriers

and resistance that often threaten their longevity in their roles.
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Critical analysis of leadership models of principals in
mainstream schools in Kazakhstan

Saturday, 6th July - 16:10: (Creation) - Theatre

Mr. Rauan Yesselbayev (University of Bath)

Kazakhstani education system experienced significant shifts over the last decade in interpreting and practicing

educational leadership. Being formerly largely influenced by the Soviet educational legacy, school education

has seen notable structural and conceptual transformations. Special emphasis has been placed on the role of

educational leaders in defining effectiveness of the reforms. New approaches to selecting and preparing school

principals have been adopted, tested and implemented. This studywill focus on school principals’ perspectives

on leadership in the times of change. By applying critical lens, author will explore the ways reforms are having

impact on the ways school principals understand and practice leadership. The study will be based on the

interviews of five mainstream school principals in Kazakhstan. Two central questions will be posed - how do

school principals practice leadership? How do reforms change school principals’ understanding and practice

of leadership?

Key words : principal leadership, reforms, critical analysis
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Developing leadership through effective learning
conversations via mentoring and coaching

Saturday, 6th July - 15:30: (Inspiration 2/3) - Theatre

Dr. Lizana Oberholzer (University of Wolverhampton), Dr. John Macklin (UEL), Prof. Rajkumar Mestry (University of

Johannesburg)

Who andWhat is Educational leadership for? Hattie (2012) points out that leadership makes the second biggest

difference in learners’ outcomes. Covid-19 resulted in a reduction in school leadership due to the pressures

on school leadership via fast changing policy directives, and workload – however, school leadership develop-

ment is more important than ever to continue to provide schools with strong leadership and capacity building

of future leaders. This symposium aims to explore how mentoring and coaching can enable school leaders to

develop through professional learning conversations. Connor and Pokora (2016) point out that coaching and

mentoring are learning relationships, and Rock (2010) emphasises that leaders need to develop cognitive lead-

ership skills such as coaching to enable others, and to unlock their potential (Witmore, 2019). Hargreaves and

O’Connor (2018) highlight that collaborative professionalism can make a profound difference in developing

learning conversations, which impacts positively on learner outcomes. If school leadership is important for the

benefit for learners and staffs’ ability to flourish, effective learning relationships and conversations are key to

ensure that school leaders have learning conversations to enable them to work well with their teams. Each part

of the symposium aims to explore an aspect of mentoring and coaching conversations that can enable leaders

or professional learning conversations to develop.

• Senior Leadership development through effective coaching and mentoring conversations

• Middle Leadership development through effective coaching and mentoring conversations

• Professional leadership and learning conversations through coaching via masters learning programmes

Reference List:
Connor, M. and Pokora, J. (2017), Coaching and Mentoring at Work: Developing Effective Practice. (3rd edition).

London: Open University Press.

Hargreaves, A and O’Connor, M., (2018), Collaborative Professionalism: when teaching togethermeans learning

for all. Thousand Oaks, CA: Corwin Press

Whitmore, J. (2017) Coaching for Performance. London: Brealey.
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A New Model for How School Leaders Manage Their Emotions

Saturday, 6th July - 15:50: (Inspiration 2/3) - Theatre

Dr. Cameron Hauseman (University of Manitoba)

The purpose of this paper is to propose amodel for how school leadersmanage their emotions. This model aims

to unify, or at the very least, bridge some of the gaps between the competing frameworks and isolated theories

surrounding the emotional aspects of school-level leadership. The theories, frameworks and models that cur-

rently exist aim to explain how school-level leaders personally experience emotions in schools or explore the

socio-contextual and power-based elements that influence those emotional experiences. However, none of the

frameworks focus on the role that strategies formanaging emotions play in these processes, or howpower-based

elements relate to, and often inspire, conditions that generate emotionally challenging situations in the tasks

and activities that comprise school-level leaders’ work. This paper fits neatlywithin the leadership effectiveness

and improvement conference theme as emotional regulation is necessary for school leaders to maximize their

impact on student outcomes. While there is a wealth of research focusing on practices and strategies school

leaders can engage in to promote positive student outcomes, I aim to provide a unique perspective by offering

insight into who school-level leaders are on an emotional level, and what they need to thrive both personally

and professionally. There is a place for emotional authenticity in contemporary school-level leadership and it

is important that every school leader has the capacity to manage their emotions in effective ways. In an era

characterized by high levels of attrition, burnout and stress, this line of inquiry contributes to a more holistic

understanding of the challenges school-level leaders face managing their emotions and promoting their own

wellbeing.

The model involves six components. The first component of the model are socio-contextual factors over which

school-level leaders typically have little direct influence. While they may have some influence over how these

factors play out in their school or even school district, many of these factors, such as student demographics or

the political climate and discourse surrounding publicly funded K-12 education in their jurisdiction, are outside

of a school-level leader’s purview. The second component of the model are a school-level leader’s identity,

sense of self and their personal characteristics, such as gender, years of experience in the role and their level

of education. These pieces of one’s identity interact with one another and intersect with the socio-contextual

factors to add additional layers of subjectivity to emotional experiences. Those connections between the socio-

contextual factors and aspects of a school-level leaders’ identity are the third component of the model. Factors

and forces that heighten the emotional aspects of school-level leaders’ work comprise the fourth part of the

model, while the fifth is the strategies school-level leaders use to manage emotions that emerge as part of their

work. Finally, the sixth component of the model accounts for the chain reactions and feedback loops that can

occur when an individual utilizes an emotional regulation strategy that is unsuccessful. New emotions emerge

from that process, and they have to bemanaged using the same, or different, emotional regulation strategy(ies).
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Educational leadership as a school governor: reflections on
my doctoral journey

Saturday, 6th July - 16:10: (Inspiration 2/3) - Theatre

Mrs. Tracey Price (Anglia Ruskin University)

This presentation will discuss my doctoral journey and my role as a school governor and how these have im-

pacted my educational leadership.

I became a governor in 2010, initially elected as a parent governor. My studies began as a hobby in 2012 (28

years after being awarded a Bachelor of Education) with a Master of Education, a Master of Arts (Childhood

and Youth), and a Professional Doctorate in Education. My governor role (unintentionally at the start) became

intertwined withmy part-time studies, with all of my research conducted with students in the secondary school

where I serve as a governor. My doctoral thesis relates explicitly to howgoverning boards and governors engage

with stakeholders, focusing on students’ voices.

Reflexivity, an ongoing process of reflection, has been critical throughoutmyqualitative study. It has enabledme

to reflect upon my positionality as chair of governors and my multiple and shifting identities as a postgraduate

researcher, parent (my four children attended the school, and one son currently teaches there), former teacher,

volunteer helper in the student support department, and local community member. Reflexivity has enabledme

to actively examine my shifting insider/outsider or involvement/detachment identities, perspectives, values,

assumptions, and central role in the research process, including the power dynamics between myself and the

student participants. In addition, reflexivity has helpedme consider the impact ofmy research onmepersonally

and professionally as a leader.

Firstly, I frame my doctoral journey and its positive influence on my leadership by drawing on the Department

for Education’s A Competency Framework for Governors, which highlights seven desired principles and per-

sonal attributes for individual governors which are Committed, Confident, Curious, Challenging, Collaborative,

Critical and Creative. Despite this framework’s limitations and being problematic because it adopts the ‘good’

governance discourse, it is still a helpful reflective tool. It contains elements I am passionate about, such as

collaboration through partnership with stakeholders, including students.

Secondly, exploring the academic literature onmarketisation, managerialism, and performativity coupled with

audit-style governance subject to external surveillance from regulatory bodies such as Ofsted has shaped and

changed my views on leadership. The current Government’s appeal for effective governance with governors’

performance, navigated through the disciplinary tools of professionalism and inspection, has caused me to

reconsider my governance role and whether I conform, compromise or confront. As a volunteer, technically, I

can walk away, which some have, more easily than from paid work. Nevertheless, the literature suggests that

governors often conform, accepting the outward and inward pressure to professionalise and improve because

it is what they ‘signed up’ for.

Thirdly, developingmyacademic reading, critical thinking, and research skills has drawnmyattention to theuse

of deficit language and inequity in education. Moreover, studying alongside my governance role has increased

my confidence and ability as a governor to support and challenge the school leadership team.

Finally, I reflect on conducting doctoral research later in life and the pros and cons of my academic journey.
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Cultivating Long-Standing School-University Partnerships

Saturday, 6th July - 16:30: (Inspiration 2/3) - Theatre

Dr. Mariela Rodriguez (University of Texas at San Antonio), Dr. Juan Manuel Niño (University of Texas at San Antonio),

Dr. Betty Merchant (University of Texas at San Antonio), Dr. Guadalupe Gorordo (University of Texas at San Antonio)

Engaging with local schools and school districts is an important partnership between these educational or-

ganizations and local universities (Walsh & Backe, 2013). In this session, examples for creating long-lasting

school-university partnerships will be discussed. The focus will be on a 20-year school-university partnership

between a university in the United States and a school district in its vicinity working together to prepare the

next generation of school leaders. The session facilitators have all participated in this school-university part-

nership through program coordination, student recruitment, and course teaching. Wewill discuss the inception

of the partnership, and the key components that keep it thriving after two decades and after several leadership

changes at the school district level (Niño, Garza, & Cordova, 2019, Niño. Such components include open com-

munication, collaborative projects, and a shared vision for the future. The effectiveness of this long-standing

partnership will be presented through the domains of a conceptual framework developed by Farrell et al (2022)

for research practice partnerships. Through this lens, session leaders will share research-based aspects of the

partnership while incorporating practical applications that others can follow. In addition to the discussion

utilizing that framework there will be opportunities during the session for participants to share examples of

the ways that they have developed school-university partnerships. Possible outcomes of session participation

include beginning or expanding school-university partnerships at participants’ own institutions.
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Leadership, Voice, and Students’ Rights: Comparing the Policy
Landscapes of Scotland and the US

Saturday, 6th July - 15:30: (Innovation) - Theatre

Prof. Katherine Mansfield (University of North Texas), Prof. Kate Wall (University of Strathclyde), Mrs. Nova Scott (University

of Strathclyde), Ms. Alison Weatherston (Education Scotland)

The United Nations Convention on the Rights of the Child (UNCRC: 1989) was ratified in the United Kingdom in

1991. In the devolved education system of Scotland, there has been a longstanding commitment to make that

ratification explicitwithin educationpolicy andpractice (Daniels 2022) and to incorporate the recommendations

into Scottish Law (Scottish Parliament 2022).

All educators in Scotland are therefore required to uphold and promote the rights of learners to express their

views and be included in decisions regarding their learning experiences (General Teaching Council for Scot-

land’s Professional Standards [GTCS, 2021a]). Headteachers should sustain a strategic approach to encourage

and facilitate such learner participation (Professional Standard for Headship [SfH: GTCS], 2021b).

The landscape in the US is quite different from Scotland; for example, the US is one of only three countries

that have not ratified the UNCRC. Moreover, while numerous countries have adopted a national curriculum,

the United States has delegated these powers to individual states. Implications include states selecting their

own learning objectives and ways to assess student growth, as well as how future teachers and leaders are

lawfully certified to teach and lead in schools. And contrary to common assumptions, the US Constitution does

not guarantee the right to an education, which may be at lease one reason American officials do not ratify the

UNRC.

Although the US states are not required by law to uphold and promote the rights of learners, there is a growing

awareness that giving students opportunities to use their voices, lead improvement efforts, and co-lead schools,

is essential for building students’ capacity (Salisbury, et al. (2019), increasing educational engagement (Halx,

2014), and preparing young people for civic society (Mitra & Serrier, 2015). Most recently, researchers argue that

the Professional Standards for Educational Leaders (PSEL) dovetail with the tenets of student voice; and thus,

including students in educational leadership directly influenceswhether principals can enactwhat professional

standards demand (Authors, date).

Across Scotland, student voice presents in many forms (Hulme et al., 2011; Mannion and Sowerby, 2018). For

instance, pupil councils and committees are well-established, but need leadership to nurture and support inclu-

sive cultures which promote the active participation of all learners. Learner voice is of paramount importance

in planning, implementing, and assessing learning activities, while headteachers are encouraged to collaborate

with students in evaluating their schools (Education Scotland, 2018).

While not enshrined in national law or international agreements, throughout the US, there is a growing move-

ment to include students in many of the activities noted above with varying levels of acceptance and success.

For example, in one district, students were invited to serve on the school board and were supported in their

evaluation of school curriculum and teacher hiring practices. Whereas, in a nearby district, parents protested

the school board’s vote to allow alternatives to in-person learning during COVID-19 on the grounds that the vote

that broke the tie was cast by a student representative.
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Exploring the role of Followership in shaping organisational
culture in schools

Saturday, 6th July - 15:50: (Innovation) - Theatre

Dr. Nicolaas Blom (University of Limerick), Prof. Patricia Mannix-McNamara (University of Limerick), Dr. Denise Mifsud

(University of Bath)

Traditional research in educational leadership has primarily focused on the roles and responsibilities of school

leaders. However, studies suggest that effective leadership in educational settings needs to incorporate findings

from followership as practices of leadership involve a dynamic partnership that includes followers. This paper

aims to delve into the often neglected yet crucial dimension of followership in school leadership.

Uhl-Bien et al. (2014) define followership as the characteristics, behaviors, and processes of individuals in rela-

tion to leaders. This concept encompasses two perspectives: role-based and relational-based followership. Role-

based followership centers on the roles and behaviors of followers in achieving goals, while relational-based

followership focuses on followers’ acceptance of and support for leaders’ influence in meeting organisational

objectives.

To this end, this paper will examine various followership typologies from scholars like Zaleznik, Kelley, Chaleff

and Kellerman, each highlighting different aspects of the follower-leader dynamic. Zaleznik focuses on follow-

ers’ dominance and activity levels, Kelley categorizes followers into five styles emphasizing traits like indepen-

dent thinking, and Chaleff’smodel centres on followers’ courage in the leader-follower relationship. Kellerman’s

typology of followership classifies followers into five distinct categories based on their level of engagement and

support for their leaders: Isolates, Bystanders, Participants, Activists, and Diehards, offering a comprehensive

framework to understand the varying degrees of follower involvement and influence in organizational settings.

Integrating these role-based typologies with relational perspectives on followership, the paper delves into the

co-creation of leadership in educational organisations. It explores how leading and following behaviors in-

terdependently shape leadership outcomes, moving beyond traditional role-based views to a mutual influence

model. This approach considers how these dynamics may affect school culture, offering a comprehensive un-

derstanding of how the leader-follower interplay impacts the effectiveness of educational leadership.

We propose that followership, though a nascent area of study, is as crucial as leadership. Understanding fol-

lowership, particularly in the context of challenges like employee disengagement, is vital for leaders. This com-

prehension leads to a re-evaluation of leadership, acknowledging those who participate in leading and trans-

formation processes. It’s crucial for leaders to understand followership to effectively respond to both harmful

leadership and toxic followership behaviours, recognising the interdependent nature of leadership and follow-

ership.

This conceptual paper underscores the importance of followership in educational leadership. It highlights the

need to focus on followership as a critical component of effective leadership and emphasizes the value of un-

derstanding the various perspectives of followership. By acknowledging the significance of followership, edu-

cational institutions can foster more collaborative, responsive, and ethical leadership practices that benefit the

entire school community. This exploration of followership in educational leadership offers valuable insights

and directions for future research and practice in the field of education.
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Nurturing Deeper Learning: Lessons from Leader of
Innovative School Models

Saturday, 6th July - 16:10: (Innovation) - Theatre

Dr. Jayson Richardson (University of Denver), Dr. Justin Bathon (University of Kentucky), Dr. Scott McLeod (University of

Colorado Denver)

This session will focus on how K-12 school leaders implement, sustain, and push forward innovative, deeper

learning practices forward in their respective school settings. Based on interviews, school visits to each school,

and post-interviews with 30 school leaders from around the world, we found three core practices that sup-

port this work. Those practices included listening to the community to design learning experiences; creating

schools around student voice, choice, and agency; and humanizing the schooling experience. The objective of

this study was to understand better the how’s and why’s of leadership for deeper learning. To this end, we cre-

ated a portrait of a deeper learning leader that might serve as a foundation for leadership preparation, leaders’

professional development, and overall school reform.

Over the last decade, the shape of the upgrade of schooling has become clearer. More schools largely embrace

constructivist approaches, long advanced by progressive theorists like Jean Piaget and school reformers like

JohnDewey, as a general guide in implementing school change. While this is a shared philosophy, the details that

emerge from this approach follow some consistent pathways and lead to some common structures. For instance,

school leaders frequently enter the work of deeper learning by embracing broader profiles of graduates or

shifting to competency-based assessments. In this study, we wanted to understand better what leaders do to

support this shift toward deeper learning.

Based on interviews and site visits, we aimed to examine transformational, deeper learning leadership practices

across 30 schools. The focus of our study was not on the deeper learning innovations per se, but rather on the

leadership practices, struggles, and successes experienced in getting those innovations to stick. In the end, we

created a portrait of a deeper learning leader. This presentation will break down that portrait and juxtapose it

with the core practices we found that nurture this deeper learning work.

The findings of the study indicate how leaders of schools that engage in deeper learning tend to adhere to three

core practices. First, the leaders of deeper learning schools in this study intently listened to the community to

ascertain needs and desires; this drove the vision. Second, leaders of deeper learning schools created learning

spaces that empowered students and gave them voice, agency, and choice. Third, leaders of deeper learning

schools sought to humanize the schooling experience. This study provides actionable examples of what leaders

currently do to engage kids and teachers in deeper learning. These leaders provide insights into specific actions

and practices that they espoused to make the schooling experience markedly different.

134



Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

Tensions in Distributed Leadership: Who and What is it For?

Saturday, 6th July - 16:30: (Innovation) - Theatre

Ms. Niamh Hickey (University of Limerick), Prof. Patricia Mannix-McNamara (University of Limerick), Dr. Aishling Flaherty

(University of Limerick)

Distributed leadership has garnered significant attention in the field of educational leadership among re-

searchers, practitioners, and policy makers alike (Harris 2013). It involves the spreading of leadership over

leaders, followers, and their situation, and focuses on leadership as a practice rather than in association with

a given role (Spillane 2005). There are many reported benefits of distributed leadership, but the distribution

of leadership is not without its critics. It has been described as a fashion or fad (Lumby 2016), a construct that

is frequently misapplied and misinterpreted (Evans 2022), and potentially a more delicate and cunning way to

deliver top-down policies (Hargreaves and Fink 2008). Despite its criticisms, distributed leadership has become

prevalent in educational policy internationally (Harris 2011), is the most frequently adopted school leadership

theory internationally (Wenner and Campbell 2017; Wang 2018), and is at the forefront of educational leader-

ship research (Mifsud 2023).

This presentation is grounded in a doctoral research project which comprised three phases. The first of which

was a scoping review of the international empirical literature exploring distributed leadership from the per-

spectives of post-primary school leaders and teachers. The second phase related to a survey comprising Likert-

type statements and open-ended questions completed by Irish post-primary school personnel. The third phase

comprised interviews with Irish post-primary school principals and deputy principals. While the three phases

of research had distinct objectives that contributed to the overall aim of investigating the perceived prevalence

and influence of distributed leadership in Irish post-primary schools as endorsed by national policy, distinct

tensions regarding its conceptualisation and implementation became evident throughout the study. The aim

of this presentation is therefore, to present the tensions that emerged regarding distributed leadership in this

dissertation, and to reconsider the question of who and what distributed leadership is for?

Tensions were firstly identified regarding the variety of interpretations of distributed leadership within the

literature and among practitioners. Challenges faced by school leaders regarding accountability were noted

as a friction point in attempting to distribute leadership in a context where leaders are ultimately responsi-

ble. Several limitations of the middle leadership structure, commonly discussed in tandem with distributed

leadership, were identified including the challenges associated with teacher/leader identities. School leaders

reported distributed leadership to aid in their sustainability, however, they expressed apprehension regarding

the implications that this could have on their staff. This combined with concern reported that distributed lead-

ership is a method of ‘giving extra work to people without payment’, pointed to the need for trust among staff to

manage these tensions. However, this is also not without its challenges as participants discussed trust as being

dependent on all staff with the potential for an us-and-them dynamic emerging if it is not reciprocal.

These tensions are not easily solved and point to the need to revisit the question of who and what is distributed

leadership for? The presentation of these tensions is valuable for those engaging in distributed leadership

research and practice by contributing to the detangling of some of the complexities and assumptions about the

concept.
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Leading early education in the era of climate change

Saturday, 6th July - 15:30: (Cameronia) - Theatre

Dr. Fakhra Aziz (Lahore College for Women University), Prof. Kay Fuller (The University of Nottingham), Mr. Martin

Cummings (University of Nottingham), Mr. Lyndon Watkins (St Mary’s Catholic Primary School, Bridgend)

Addressing climate and environmental challenges with ambitious sustainability targets requires a bold, holistic

approach sustainable through education. Early Childhood Education could be the best starting point to bring

about desired and required social change (green transition) for transforming the current environmentally un-

sustainable global situation into a new sustainable paradigm. The UK is already undergoing disruptive climate

change with increased rainfall, sunshine, and higher temperatures (Harrabin, 2021). Sambrook & Richardson

(2019) predicted that the UK can expect longer-lasting and more intense heatwaves and that by 2100 they could

exceed 40 degrees Celsius and last as long as 50 days. In the UK, disadvantaged groups are disproportionately

affected in many ways by climate change and associated policy (Preston et al, 2014).

The kind of early care a child receives from parents, preschool teachers and caregivers determines how a child

learns and relates in school, and life in general. ECE has been a topic of interest internationally (ACECQA,

2018; Heckman, 2017; European Commission, 2019; OECD, 2020a, 2020b) and practitioners continue to face

leadership responsibilities often far beyond their training and expertise (Gibbs, 2019). Effective leadership is

one necessary element in achieving the ultimate aim of the UN Decade on Biodiversity (2011-20). The decade on

biodiversity was declared by The United Nations General Assembly in 2010. It serves to support and promote

the implementation of the strategic plan for significantly reducing biodiversity loss.

By reforming education systems and curricula positive attitudes towards sustainability, climate change, and the

green transition could be developed. It would lead to enhanced environmental awareness and more desirable

behaviours of future active citizens. For this, ECE is the best starting point. It is time to focus on leadership in

both ECE and climate activism. There remains a dearth in research into both ECE leadership and leadership for

environmental education.

Our project aimed 1) to illuminate the potential of leaders for promoting learning about biodiversity and sus-

tainability in Early Childhood Education; 2) to investigate current knowledge, attitudes and behaviours, and

leadership practices, (strengths, weaknesses, opportunities, and challenges).

Here we report the findings from an interview with a headteacher leading in early childhood education in

Wales. In 2017, schools inWales started working to create a new curriculum. In the curriculum reform process,

one headteacher found that the community of pupils and parents prioritised environmental issues above ev-

erything else. His school leadership can be seen as stewardship. We report how his curriculum leadership, his

leadership of and for learning ensured education about biodiversity, sustainability and climate change started

early for children in his school. We argue that theWelsh approach to curriculumdevelopment enabled the com-

munity to influence the leadership of learning and teaching in their school. Given that disadvantaged groups

are disproportionately affected by climate change and associated policy, this leadership, can be framed in terms

of leadership for social justice.
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Tikambe! - Our Stories, Our Lives, Our Planet: Building
Disability-Inclusive Educational Leadership in Times of

Climate Crisis

Saturday, 6th July - 15:50: (Cameronia) - Theatre

Dr. Susan H. Shapiro (Touro Graduate School of Education), Dr. Tanvir Bush (Bath Spa University-School of Education)

Climate change is a pressing challenge that necessitates proactive responses from all sectors of education. It is

also clear that Deaf and disabled people are disproportionately impacted due to a variety of variables includ-

ing heightened susceptibility to severe climatic occurrences, impediments in obtaining crucial educational and

health services and information, and instances of prejudice and poverty.

Considering the challenges posed by the climate catastrophe, there is a growing emphasis on addressingmatters

of fairness, diversity, and social justice within the realm of leadership. One method of bolstering educational

leaders is through the provision of resources, such as the Tikambe!- Our Stories, Our Lives, Our Planet initiative.

(The word ‘Tikambe’ means ‘Let’s Talk’ in the Zambian partner’s Chinyanja dialect.) The project’s objective is to

develop a resource specifically tailored for disabled individuals, focusing on the exploration of climate precarity,

lived experiences, survival strategies, rights-based advocacy, educational resources, communication toolkits,

access to information, and peer-to-peer support.

This project’s main objective is to make a substantial scholarly contribution to the domain of inclusive educa-

tional leadership in times of crisis. This will be achieved through the development of an online library and

community resource that serves as an exclusive platform for disabled families and students to exchange narra-

tives and encounters, obtain resources and assistance, and champion their rights. The project will further con-

tribute to the dissemination of knowledge on the obstacles encountered by individuals with disabilities within

educational institutions and communities affected by climate change. Furthermore, it will advocate for the

implementation of inclusive climate adaptation policies and the adoption of inclusive practices.

The project is being developed in partnership with disabled learners and educators in 8 to 10 countries, repre-

senting a diversity of cultures and contexts. The project will be guided by the following research questions:

• Is it possible to create a safe but potent online space for a cross-cultural global community of disabled

educators, learners, students and their allies to come together to share lived experiences, resources, and

peer-to-peer support with an emphasis on climate precarity and educational adaptation?

Might these resources have a positive impact on disabled people and their communities when it comes

to disability-inclusive climate adaptation and educational policy?

The project titled “Tikambe! - Our Stories, Our Lives, Our Planet” is a significant and timely endeavor. The de-

velopment of this resource will serve as a useful asset for educational leaders who can support individuals with

disabilities and their families, while also making a significant contribution towards the progress of disability-

inclusive climate adaption efforts in schools and into wider local, national and international communities.
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New Citizens of Schools: Positioning of Refugee Students and
Parents in Turkish Educational System

Saturday, 6th July - 16:30: (Cameronia) - Theatre

Mr. Ali Faruk Yaylacı (Kutahya Dumlupınar Univeristy), Mrs. Filiz Goktuna Yaylaci (Anadolu University)

Turkiye, which has a rich history of migration, has become a typical migration country as a result of recent de-

velopments. Turkiye has been faced with intense migration flows due to the civil war in Syria since 2011. More

than 5million foreigners live in Turkiye, which is increasingly becoming a destination country as well as a tran-

sit country. Themajority of these foreigners are children and young people of educational age. Although serious

progress has been made in refugee children’s access to education, there are important problems in the context

of education. The perception of refugees and foreigners as temporary guests in Turkiye has negatively affected

the process of developing permanent policies in the field of education.The lack of strong, healthy and holis-

tic education policies negatively affects the mutual adaptation of the host society and newcomers. Education

is critical in improving harmony between newcomers and the host society. Solving the educational problems

of refugee children will make a vital contribution to building a common future. In this context, this research

will focus on the positions of refugee children and their parents in the Turkish education system within the

framework of organizational citizenship. The organizational citizenship approach is based on the understand-

ing of establishing a civic relationship between the school and its members, as in the state-citizen relationship.

Examining the relationship between schools and citizens on the basis of rights and responsibilities can make

important contributions to understanding the educational problems of refugees and improving mutual har-

mony. In order to evaluate the position of refugee students and parents, who are the new citizens of the school,

in the education system this study was designed as a qualitative research. Data will be collected by conducting

surveys and interviewswith a total of 100 people, including 20 refugee students, 20 refugee parents, 20 teachers

and school administrators, 20 students from the host society and 20 parents from the host society, in schools

attended by refugee students in Eskişehir and Kutahya, Turkiye. In addition to describing the current situation

and problems, the research is also expected to provide an awareness that will contribute to mutual harmony

on the basis of school citizenship. At the same time, it is thought that this research will contribute to a better

understanding of the relationship between the school and its members by focusing on the school citizenship

approach.
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Leading to disrupt the school-to-prison pipeline: A critical
content analysis of school police training curriculum

Sunday, 7th July - 09:00: (Auditorium) - Theatre

Dr. Ann Marie Cotman (University of Florida)

Concerns about school violence in the U.S. have resulted in a substantial increase in discipline and surveillance

practices and mechanisms, ostensibly to create safer school environments. These shifts have reverberated in

schools across the globe through the homogenizing force of policy transfer as American ideologies are dissem-

inated. One sea-change in U.S. schools resulting from school-shooting inspired fears has been an exponential

increase in the number of dedicated school police officers. The consequences of placing police in schools have

yet to be fully evaluated, but what we do know suggests cause for concern. Specifically, a school police pres-

ence may be contributing to the school-to-prison pipeline (STPP), most especially for students with minoritized

identities. Given the significant risks posed by the STPP leaders must ask whose safety concerns are being pri-

oritized. With the influence of American education policy, and the staying power of education policy in general,

the impacts of school police policies are likely to be vast and far-reaching and therefore demand careful exam-

ination.

School leadership that aims to be transformational and/or culturally responsive requires that marginalized

voices and the fullness of the school community help guide a school’s conceptions of safety and dangerous,

prioritization of risk concerns, and evaluation of mitigation efforts. Currently, the scholarship about school

police spans several fields of research, but with a limited contribution from the field of education leadership.

PURPOSE: This study aims to begin to address this gap by examining the training text for school-based law

enforcement used in one of the most populous states in the U.S., one of the few that requires specialized po-

lice training in preparation for serving in schools. THEORY: Embracing the critical strand of hermeneutics,

this study uses the lens of critical whiteness studies to investigate the text for potential intersection with key

components of the STPP, such as, race, school discipline, gender, sexuality, and disability, among other con-

cerns. METHOD: Employing content analysis, each passage in the training curriculum was first examined with

a deductive coding frame of the identified parts of the STPP, i.e., zero-tolerance and exclusionary discipline, dis-

parities in discipline for students withminoritized identities, police surveillance, and culturally non-responsive

school practices. Secondly, each unit of analysis was evaluated for its semantic relationship to the discourse in

which the unit is embedded. Lastly, a detailed analytic memo was recorded leaning on critical hermeneutics

for a robust investigation that avoids over- simplification and embraces ambiguity. FINDINGS: Findings reveal

dysconscious definitions, unreliable information, and deficit thinking that enshrine whiteness as correct and

normal. Significant passages marginalize girls, LGBTQIA+ students, and students with disabilities betraying

a patriarchal, ableist and cis-normative perspective. Other passages reinforce racist, sexist, and homophobic

beliefs inviting deficit thinking about minoritized students from school police officers. IMPLICATIONS: These

findings suggest some implications for leadership practices that can help disrupt the STPP as well as consid-

erations for rebuilding a school safety management framework for more culturally responsive and equitable

schools. Finally, policy implications suggest alternative ways that school police might be prepared, governed,

and deployed.
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(Re)Imagining School Leadership: Cultivating Critical
Conscious and Leveraging Community Cultural Wealth in the

Transformation of South Texas Schools

Sunday, 7th July - 09:20: (Auditorium) - Theatre

Dr. Enrique Aleman (Trinity University), Dr. Evangeline Aguilera (Trinity University)

In this presentation, we describe our university’s principal preparation program as a (re)imagined social jus-

tice and leadership praxis graduate program, and highlight the ways in which we cultivate transformative ap-

proaches to leadership in educational institutions across South Texas. Our programprepares educatorswho are

working on their educational leadership degree to take on the challenges of urban school leadership, preparing

them to enact their leadership from critical consciousness (El-Amin et al, 2017) and community cultural wealth

perspectives (Yosso, 2005). As program directors, we have updated, revised and (re)imagined the program’s

curriculum over the last two years, incorporating a focused knowledge of and practical application of social

justice concepts, including readings from authors and books that have recently been banned by the Texas State

Legislature. In this presentation we share findings from a policy advocacy project that students completed as

part of their “Day on the Hill” experience at the Texas State Capitol. Our guiding research questions include:

What impact did completing this project and presenting to legislators and legislative staff have on students’

advocacy perspective? How do they reflect on the role of educational leaders in the current political climate of

their state?

Theoretically, the program is guided by social justice and equity-focused leadership frameworks (Radd et al.,

2021; Capper et al., 2006), and introduces conceptual tools such as critical consciousness and humanizing ped-

agogies and leadership (Friere, 2018), racial literacy for educational leaders (Douglass Horsford, 2014), and the

enacting of anti-racist strategies (Simmons, 2019). This research is working toward an understanding of educa-

tional leadership as a humanizing practice, and wrestling with the real-world applicability and political acuity

that is necessary in disrupting inequitable policies and practices from within the school systems our students

work in. Data collection included individual and focus group interviews with members of our last three co-

horts of master’s students, totaling approximately forty graduates of our program. In addition, we conducted

thematic and content analysis of the policy research projects that they completed and presented to legislative

staff and policymakers, including projects on school funding, bilingual education, and mental health services

for K12 students. Along with the interview data, we collected and analyzed student reflections about their ex-

periences with advocacy. Finally, the curriculum that we have reimagined over the last two years is our final

source of data. Our findings demonstrate how the application of social justice can be empowering and that hav-

ing knowledge about the systems and policies that impact local schools is imperative to their practice as they

take on leadership roles. We trace how their mindsets evolved from being strictly administrative to advocacy

and equity-focused as a result of their programmatic experiences.

This research contributes to our evolving scholarship on social justice leadership, and the implementation of

leadership preparation, especially in policy and political climates that are not conducive to critical and trans-

formational leadership.
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Implementing a Co-Teaching Model as a Social Justice Tool:
What School Leaders Need to Know

Sunday, 7th July - 09:40: (Auditorium) - Theatre

Dr. Deirdra Preis (Sacred Heart University), Dr. Dawn Jara (Fairfield Public Schools)

Co-teaching is an instructional approach that, when implemented by equity-minded, skilled professionals, can

offer greater educational access to historically underserved populations of students through its fundamental

commitment to universal design, and to culturally relevant instruction and relational practices. However, stud-

ies unanimously agree that, without appropriate attention to creating an inclusive culture and appropriate

operational supports by school leaders, co-teaching is not likely to have the desired impact on disparities in

achievement and advancement. In fact, most school leaders feel largely unprepared to implement co-teaching

due to its absence frommost administrator preparation curricula; currently, much of the literature around this

model offers general implementation recommendations or teacher-centered information rather than provid-

ing specific strategies and practical perspectives that can support school leaders in operationalizing a quality

program. This presentation is a retrospective of the actual experiences of a building administrator and a special

education teacher who collaborated on implementing a co-teaching model in a U.S. suburban high school for

over ten years. From their respective lenses, it provides detailed perspectives around how they managed daily

operations and planning, and the steps they took to build collective commitment and team capacity. It also con-

nects to the professional literature on co-teaching which is weaved throughout the presentation to support to

their claims. Narratives by the authors will highlight both the successes and mistakes they experienced as they

developed the model over time, and explore the nuances and practical challenges addressed. It is anticipated

that this presentationwill be of interest to school leaders seeking to implement a quality co-teaching program to

improve educational access for their students with exceptionalities, BIPOC students, and emergingmultilingual

students in their schools.
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Within ‘the Chinese heterosexual matrix’: exploring the lived
experiences of lesbian and gay mid-level school leaders in

Mainland China

Sunday, 7th July - 10:00: (Auditorium) - Theatre

Mr. Weiyuan Wu (The University of Manchester), Dr. Catherine Atkinson (The University of Manchester)

Research questions
InMainland China, LGBTQ communities continue to experience severe discrimination andmarginalisation (Wei

2020). In schools, LGBTQ-related content has been largely erased, and non-heterosexual educators are governed

by both the political climate and heteronormative culture (Cui 2021).

This study explores the experiences of Chinese lesbian and gay mid-level school leaders, aiming to understand

how political and social governance affect their teaching and leading practices. It asks: 1) In what ways does

heteronormativity primarily manifest in school and concern these non-heterosexual educators? 2) How does sexu-

ality inform their teaching performance in the classroom? 3) How does sexuality impact their leadership practices

at school?

Theoretical framework
This study brings together queer theory – in particular, Foucault’s (1980) conceptualisations of ‘discourse’ and

‘power’, and Butler’s (1990) ‘heterosexual matrix’ - with Chinese conceptualisations of Confucianism and So-

cialism to propose a new theoretical framework which we term ‘the Chinese heterosexual matrix’. Using this

framework, we seek to understand the specific ways in which heteronormativity and Chinese (Party-State) ide-

ologies intersect to create a distinct ‘grid of cultural intelligibility’ (Butler 1990: 23) for LGBTQ school leaders in

China.

Methods
Three Chinese mid-level school leaders who self-identify as gay or lesbian and closeted in school were recruited

on the Chinese social-media platformWeChat in March 2023 after obtaining the ethical approval from the Uni-

versity of Manchester Ethics Committee. Each participant was interviewed for around 60 minutes on Zoom

using a semi-structured interview format, and interviews were audio-recorded. Reflexive thematic analysis

(Braun & Clarke 2022) was used to analyse the data, and three themes were developed:1) Heteronormativ-

ity embodied by school senior leadership team; 2) Disrupting heteronormativity in classroom as a teacher; 3)

(Not)challenging heteronormativity in school as a leader.

Findings
This study reveals that Chinese lesbian and gaymid-level school leaders face constant pressure from hegemonic

heteronormativity in the workplace. This is largely embodied and perpetuated by the school’s strict adherence

to both Party-State ideologies and traditional gender and sexuality norms, which come together to create a

distinctly Chinese heterosexual matrix of intelligibility for LGBTQ mid-level leaders. Additionally, it uncovers

the different approaches taken by these closeted non-heterosexual educators in addressing queer issues in their

roles as teachers and leaders. As teachers, they have the agency to disrupt heteronormativity in their own

classrooms without revealing their sexuality. However, when it comes to challenging heteronormativity at

the school level, their agency is limited by the hyper-visibility of their leadership position. Their disruptive

leadership practices are often covert, scattered, and unsustainable, and must be undertaken on the condition

of not risking exposing their sexuality to their colleagues. We argue that within this matrix the relationship

between leader identity and agency is not predetermined; for these Chinese lesbian and gay mid-level school

leaders, leader identity can serve to both facilitate teaching performance and constrain leadership practices.

Contributions
This study makes a conceptual contribution through its introduction of an innovative conceptual framework:
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the ‘Chinese heterosexual matrix’. It contributes methodologically through presenting the process of recruiting

and interviewing vulnerable and hyper-invisible participants.
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Unveiling Sustainable Horizons in Education through Dr.
Majid Irsan AlKaylani’s Relationship Model

Sunday, 7th July - 09:00: (Agamemnon) - Theatre

Dr. Rania Sawalhi (Eduenterprise), Mr. Ghiath Hawari (Eduenterprise)

With the growing global interest in sustainability and its implications for educational leadership, this study

delves into the efforts of Muslim scholars to construct an educational model that fosters sustainability. In 1985,

Dr. Majid Irsan AlKaylani pioneered a relationship model and developed accompanying tools and frameworks

to assist educators in shaping and guiding educational opportunities. This research followed the discourse

analysis of 27 books and studies related to Dr AlKaylani’s work. The study identifies and analyzes the five key

domains within Dr. AlKaylani’s relationship model and juxtaposes them with UNESCO sustainable develop-

ment goals, shedding light on their potential implications for redesigning educational systems and leadership

practices.

The study’s findings provide valuable insights into how Dr. AlKaylani’s relationship model aligns with sustain-

ability goals, offering a fresh perspective on how educational leadership can be harnessed to foster sustainabil-

ity in educational settings. The implications of this research extend beyond theoretical discourse, serving as a

practical guide for educators and leaders seeking to create sustainable educational opportunities. Ultimately,

this study underscores the importance of combining educational leadership and sustainability efforts to address

the pressing challenges of our time.
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Combining Transformational, Distributed and Servant
Leadership Approaches: A New Interdependent Leadership

Concept (Trianalagous Leadership).

Sunday, 7th July - 09:20: (Agamemnon) - Theatre

Dr. Lisa Ramshaw (Newcastle University)

The purpose of this presentation is to position an interdependent leadership concept that draws on the literature

of well-known theorists and researchers and aims to combine three effective leadership approaches into one

when considering leading change within an organisation. The underlying and fundamental role of values-

integrity, authenticity and transparency-has driven the choice of the three leadership approaches. This newly

conceptualised interdependent leadership concept has been named Trianalogous Leadership, and combines

Transformational, Servant and Distributed Leadership approaches. Transformational leadership as a process,

servant leadership as behavioural, and distributed leadership as practice (Northouse, 2016; Spillane, 2005) align

to promote effective change.

The combination and interdependence of the three leadership approaches–transformational, distributed,

servant–aims to capture the effective features of each and demonstrates how the specific features of each lead-

ership style–Process, Behaviour, and Practice–combine to create a potentially powerful and moral leadership

concept.

The format of this presentation will be theatre style. Before the presentation, the audience will be invited to

consider their own leadership values and ‘go-to’ leadership approaches. After the presentation, the author will

invite questions and considerations from the audience.
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Emancipatory Research

Sunday, 7th July - 09:40: (Agamemnon) - Theatre

Dr. Lee Morgan (Sacred Heart University)

This symbol represents the need to transform the world by creating a space that promotes interdependence

and collaboration amongst a group of people towards a greater good. “Boa Me Na Me Mmoa Wo” embodies

the idea that research involving marginalized communities is inherently interdependent and cooperative.

My research and scholarship are focused on centering the voices of the marginalized, underserved, and

underrepresented within the educational system and developing systemic, transformative approaches to

empower the disenfranchised to thrive. This approach is both ethical and methodological, striving to ensure

that the perspectives, experiences, and needs of marginalized and underrepresented groups take precedence

and receive the utmost attention throughout the research process. It acknowledges historical imbalances and

power differentials that have often silenced marginalized voices and aims to rectify this by amplifying our

voices.

Emancipatory research is particularly relevant in contexts where challenging power imbalances, promoting

social equity, and addressing issues of inequality and discrimination are imperative. I theorize four components

necessary to emancipatory scholarship including (1) Essentialization of context, (2) critically Examination
of systems, (3) Elevation of marginalized voices, and (4) Eradication of oppressive structures.
Essentialization: To understand the nuances of oppression and resistance, it’s essential to contextualize these

concepts within a broader framework. Oppression refers to the systemic and sustained mistreatment, domina-

tion, or subjugation of one group of people by another, often based on characteristics like race, gender, class,

religion, or other forms of identity. Resistance, on the other hand, involves efforts to challenge, confront, or

combat oppression in various ways.

Examination: Perpetuation of marginalization is often rooted in various systemic and structural factors. Ex-

amining these systems critically is essential for understanding how and why marginalization persists. To criti-

cally examine these systems, it’s important to consider the structural and historical factors that underpin them,

as well as the ways in which they interact and reinforce one another. Critical examination should also in-

volve a consideration of how power dynamics, policies, and cultural attitudes contribute to the perpetuation of

marginalization. Identifying these systems is a crucial step toward addressing and dismantling them to create

a more equitable and just society.

Elevation: Elevating the voices of the marginalized and enabling self-advocacy is an ongoing process that re-

quires dedication, resources, and a commitment to social justice. It’s crucial to create an inclusive environment

where everyone, regardless of their background, has the opportunity to be heard and to advocate for their rights

and needs.

Eradication: Eradicating oppressive structures is a long-term commitment that requires the involvement of

individuals, communities, organizations, and governments. It involves a holistic approach that tackles the root

causes of oppression, addresses its various manifestations, and promotes equity and justice for all.

The emancipatory research paradigm challenges conventional research approaches by placing a primary focus

on empowering marginalized communities and upholding a commitment to social justice. It aims to bridge the

gap between theory and practice, emphasizing the importance of taking action to address systemic oppression

and inequality.
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Attracting, sustaining and developing middle leaders in
English Further Education Colleges

Sunday, 7th July - 09:00: (Arcoona 1) - Theatre

Dr. Kevin Richardson (University of Nottingham)

This research had two objectives, to help shape Further Education policy and practice in England and to con-

tribute to an evidence base for policymakers that will generate further investment in the professional develop-

ment of middle leaders.

This research centred on middle leaders in student, customer and regulatory facing roles, namely those in Cur-

riculum, Management information systems (MIS) and Learner Services positions. Its purpose was to develop a

clear insight into the themes of a) The attraction of Middle Leadership, b) The sustaining interest and commitment

c) The Professional development and the Middle Leader, d) Role expectations: people, resource management and

development and the middle leader.

Middle leaders in Curriculum, MIS and Learner Services roles at all AoC member colleges were approached to

complete a survey using a 7-point Likert scale survey. The survey comprised of 55 to which 235 responses were

received. Semi-structured interviews were then conducted with eight middle leaders, selected to reflect each

AoC region and the three categories of middle leaders noted above.

The research highlighted three key positives about middle leadership in English FE Colleges: 1) That the middle

tier is broadly happy it its role, 2) the role is attractive, and it sustains interest and commitment and 3) middle

leaders are very people focused and effective resource managers.

These findings were countered by concerns relating to 1) a mixed range, type and effectiveness of the profes-

sional development and coaching they received, 2) that the rewards do not always reflect the demands of the job,

3) leading people and sustaining an effective team culture are both challenging to sustain, 4) Work/life balance

is not always good and 5) Succession planning in Colleges was seen as a priority.

A range of recommendations emerged from the research;

The further investment in the collegemiddle tier - relating to accredited leadership development; formalised

mentoring and coaching; the development of middle leadership networks.

Theaddressingof thedevelopmentneeds ofmiddle leaders –which should be formally evaluated; in relation

to the strategic and operational roles ofmiddle leaders; that their professional development should be linked to a

greater concern for succession planning; that middle tier professional development should reflect the priorities

of the Ofsted Inspection framework (2021); senior leaders should work to distribute/share leadership, authority

and resources to further empower the middle tier; that middle leaders are supported to engage more fully with

external stakeholders so they can enhanced their appreciation of the wider needs of the community.

Recognition of the middle tier: An evaluation of the workload, expectations and conditions of employment

of middle leaders is undertaken; that particular focus is given to support, development and inclusion of MIS

middle leaders as both specialists and team leaders that support the college as a whole; that the complexity and

centrality of the contribution of those engaged in ‘Learner Services’ is fully acknowledged and that a greater

focus given to the professional career path of those in this central service.
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Amore strategic approach to educational leaders’ well-being
in Wales: towards a well-being ‘charter’

Sunday, 7th July - 09:20: (Arcoona 1) - Theatre

Dr. Chris Lewis (National Academy for Educational Leadership), Mrs. Tegwen Ellis (National Academy for Educational

Leadership (Wales)), Ms. Nia Miles (National Academy for Educational Leadership (Wales))

The ‘well-being’ of learners andbroader school communities has been an area of increasing academic andpolicy

interest in Wales, as in the UK and internationally, for the last decade. The Covid-19 pandemic brought this into

sharp focus.

TheWelshGovernment introduced a Framework for embedding awhole school approach to emotional andmental

well-being in 2021 and, during and following the pandemic, there has been significant additional investment in

well-being support in Wales.

Although leadership has been seen as central in delivering better well-being in schools in Wales, leaders them-

selves have so far been neglected. The subtle but significant difference between ‘leading well-being’ and ‘lead-

ers’ well-being’ is not well understood and the well-being of school (and other educational) leaders in Wales is

not yet prioritised or systematically supported.

This paper explores how educational leaders in Wales experience their own well-being, drawing on extensive

survey, interview and focus group data, gathered between summer 2020 and Autumn 2023, to present a picture

of a profession under pressure.

The paper identifies the key sources of negative experiences of well-being among educational leaders, includ-

ing workload, (high stakes) accountability, staffing and personnel issues, budget constraints and, particularly

post pandemic, pupil behaviour. An emerging theme around the negative impact of perceived organisational

‘mission creep’ and a blurring of the role definitions of senior leaders are also discussed.

The paper then identifies the main sources of well-being support available to leaders and discusses some policy

innovations that are beginning to take leaders’ well-being seriously.

The remainder of the paper takes a practical approach to what the policy response should now be and proposes

a new well-being ‘charter’ for educational leaders in Wales.
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What about teacher wellbeing?

Sunday, 7th July - 09:40: (Arcoona 1) - Theatre

Ms. Sarah Bibi (The Manchester Institute of Education, University of Manchester), Dr. Stephen Rayner (The Manchester

Institute of Education, University of Manchester)

Responding to the Conference theme – ‘who or what is educational leadership for?’ – we focus on the respon-

sibility of school leadership for teachers’ well-being. Specifically, we explore how education policies that are

designed to shape the dispositions and attitudes of school leaders and teachers might – purposefully or inad-

vertently – compromise their wellbeing and pose a risk to their continuation in the profession. Both national

and local and in-school policies may be devised, framed and promoted in ways that obstruct the establishment

of a culture of care in schools, making it difficult for school leaders to prioritise the well-being of their staff.

Recent research data – published separately by the UK government, teachers’ unions and academic researchers

– indicate that excessive numbers of education workers are experiencing poor mental health or work-related

stress, or are planning to leave the profession. We begin by proposing an original conceptualisation of the

complexities of well-being, drawing on research from the fields of education and positive psychology, showing

how knowledge can inform and influence how key stakeholders such as leaders and teachers define and per-

ceive well-being. We use this theoretical work as a basis to analyse data from an empirical project designed to

bring new insights into the challenges facing school leadership, as articulated by teachers in schools in England.

We investigate how well-being is understood and conceptualised by school teachers and leadership teams; and

whether and how the well-being of teachers is prioritised by those who lead schools and school groups in Eng-

land. Our empirical datawere generated in case-study settings from a secondary school and a further-education

(‘sixth form’) college. Following online, institution-wide questionnaires distributed to all teaching staff, inter-

viewswere conductedwith volunteer teachers. Our findings bring new insights into individualwell-being, well-

being culture and the broader ethos of the case-study institutions. Although some of the pressures on teachers’

well-being may have been temporarily exacerbated by the Covid-19 pandemic, it is clear that the subsequent

gradual return to more normal ways of working has not seen changes to the situation where the performance

of both teachers and students is constrained by policy and subject to often intrusive scrutiny. With a focus on

middle leadership and teacher leadership in schools and colleges, we examine how professional practitioners

are constrained or enabled by the policy context; how they interplay with each other and with their students;

and whether local policy decision-making is informed by a concern to establish and maintain a culture of care,

equity and social justice in their institutions. By discussing these case studies set in the context of policy in

England, we draw broader conclusions that have international significance, where we argue for all educational

leaders not to overlook the importance of promoting a culture of care for their staff as they balance the need to

implement policy with making their institution a place where people want to work and to be.
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Middle leader induction and development – an exploration of
prior experiences which inform leadership practice

Sunday, 7th July - 10:00: (Arcoona 1) - Theatre

Mrs. Kathleen Kerrigan (School of Education, University of Glasgow), Dr. Paul Irvine (Liverpool Business School, Liverpool

John Moores University)

Educational leadership is a complex activity which aims to contribute to society by enhancing the life chances

of young people through education. It is generally held that the leadership of organisations such as schools is

often dispersed among multiple colleagues, who have varying roles, responsibilities, and levels of authority.

Scholarly literature and the leadership preparation of school leaders has focussed primarily upon school princi-

pals. However, there is a significant and growing body of research interest in the specific needs of middle-level

school leaders, who, due to their proximity to classroom practice, have the potential to make a positive impact

to learning and teaching and therefore to the life chances of young people.

This paper will explore ways in which middle-level school leaders, might be supported in their leadership prac-

tice and in the development of their leadership capabilities. Leading from the middle carries with it a specific

set of challenges that are different from those found at senior or executive levels, in large part because those

in middle leadership roles find themselves as interlocutors for communication cascading from the senior team

to the classroom teachers, and in reverse, informing the executive of the landscape at the chalkface. More

established middle leaders benefit from ongoing experiences that enable them to build their repertoire of lead-

ership practice, whereas newly appointedmiddle leaders have an added challenge in that theymore frequently

lack the breadth and depth of prior experiences, those based on scenarios they have seen previously, and on

which they can draw on in order that they are enabled to make informed judgement calls.

Studies both within the field of education and beyond suggest that early-stagemiddle leaders do in fact have ex-

periences that are relevant to their role and onwhich they can draw to inform their judgements. As such, early-

stage middle leaders often have more relevant experience than they give themselves credit for, and through

self-reflection, ideally aided by an independent coach, can revisit situations and scenarios they have seen or

experienced themselves and which can not only give direction to decisions and actions that need to be made

presently, but also increase their confidence in their role as a middle leader.

Within the context of the purpose of educational leadership, this paper will draw from empirical data gleaned

through current research to identify and consider experiences that may form the middle leader’s general ap-

proach to their leadership and management role, some of which they may not be overtly aware of. These

experiences may come from their professional experience or from events that are not immediately obvious,

and which may have occurred further back in the leader’s life than they would normally consider looking. The

paper will conclude by considering ways in which early-stage middle leaders, might be supported to draw from

this experience to inform their practice.
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Research Leadership in Universities, a Paradox of Control

Sunday, 7th July - 09:00: (Creation) - Theatre

Prof. Philip Wood (Nottingham Trent Univeristy), Dr. Aimee Quickfall (Leeds Trinity)

Surprisingly little is known about the nature of the senior leadership of research in universities. In a small-

scale exploratory study we interviewed seven pro-vice chancellors (PVCs) of research to understand the nature

of their roles, the skills and traits they believed to be central to the successful development of theirwork, and the

role they played in changing the research culture in their organizations. We captured a spread of experiences

including PVCs from Russell Group, Pre-92, Post-92 and ‘New’ universities.

Streatfield (2001) explores the complexity of leadership work in large corporate organisations, and demon-

strates that whilst senior leaders are expected to set strategic directions and have overall control of corporate

activity, they do in fact lack control in many facets of the organisational space. This means that they have for-

mal control over the direction of the organisation, whilst needing to be aware that their power and reach is

limited. This is what Streatfield describes as the Paradox of Control, needing to be able to comfortably inhabit

the ambiguous position of being in control and not being in control at the same time.

In our research, all research leaders identify their responsibility for advancing research cultures anddeveloping

and supporting the work of academics. However, they also identify a lack of control within their roles; they

have to work through diplomacy rather than by diktat. This is especially true of the responses from the pre-92

and Russell Group leaders, where the academics they lead are part of a more mature research ecosystem. The

Russell Group leader exemplifies this,

‘When I was the Vice President for Research and Innovation [in a different country] everyone who dealt with

research and innovation was part of my portfolio. So, basically I had 220 people within it.’

Now they have no team, and only a part-time share of a personal assistant. This means that their task is much

more about diplomacy and gaining allies than dictating.

This ambiguous role, where the leaders are in control of a major element of university activity, with strategic

plans, targets, KPIs etc. but at the same time have little control over the day to day research activity of individ-

uals, with little material power to decide on research agendas other than where elements of internal funding

might go, shows amajor paradox in their work. They have to learn to livewith the inherent uncertainty this cre-

ates, and as a result, they need to develop acute interpersonal and diplomatic skills to allow them to successfully

navigate the complexity of their role and context.
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Educational Leadership to Unleash Creativity of International
in UK Higher Education

Sunday, 7th July - 09:20: (Creation) - Theatre

Dr. Yoonjeong Lee (University of Leicester)

The research project aims to investigate how educational leadership can contribute to unleashing the creativity

of international students effectively in UK Higher Education.

Unleashing creativity is an important objective in the UK HE. Creativity is not just useful for students’ current

learning and personal development but also valuable for their success in employability and future careers.

Unleashing creativity is essential for generating new knowledge and skills, inventing new products and en-

trepreneurship. Furthermore, it is closely linked to innovations and reforms of existing organisations.

While more and more international students come from all over the world to HE in the UK, the diversity brings

various benefits, but it can also cause unexpected difficulties in teaching and learning in UK higher education.

For example, students’ levels of education and language skills vary, and students bring different expectations of

learning inHE. Unfortunately, some students do not fully understand the required level of learning engagement,

some others are unfamiliar with time management and independent ways of learning and the importance of

academic integrity. In this vein, academic staff face various difficulties in teaching and cannot fully focus on

unleashing creativity.

Many empirical case studies have reported the positive impacts of educational leadership on student outcomes

and organisational improvements across the world for several decades. Educational leadership can be a useful

key to dealingwith current difficulties in teaching and learning inHE and, furthermore, to unleash the creativity

of international students.

Research questions are:

1. What are the needs and features of international students in terms of unleashing creativity?

2. What strategies have been applied to unleash the creativity of international students in HE?

3. How can educational leadership facilitate unleashing the creativity of international students in HE?

A qualitative approach has been employed because the research is closely linked to individual academic staff’s

perspectives, experiences, and reflections. The study is designed as a case of international business students in

the creative industry, and a features of action study is applied.

To investigate the current needs and features, document analysis and observation are selected. For the docu-

ment analysis, curriculum, teaching materials, assessment briefs, and PSR documents are reviewed, focusing

on unleashing creativity, and observation of some sessions are arranged. To formulate and sharemutual under-

standing, ideas and strategies, two interactiveworkshops are conducted inNovember 2023. After theworkshops

reflective perspectives will be collected in the form of written paragraphs. Lastly, semi-structured interviews

will be employed to collect different participants’ understanding, experiences, and plans.

Academic staff who have experience in teaching diverse international students in higher education, andmiddle

leaders who are leading international courses participated in the research.

The research will be completed by the end of March 2024 and ready to present at the conference. The research

will show students’ needs, provide the chance to review the teaching and leadership, and be able to see how

educational leadership of academic staff can contribute to unleash the creativity of international students in

UK Higher Education.
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The creative functions of Third Space leadership in Higher
Education – serving those who lead and leading those who

serve

Sunday, 7th July - 09:40: (Creation) - Theatre

Mrs. Judy Chandler (The Open University)

Educational leadership in Higher Education contains much complexity, not least of all in relation to roles that

contribute to formalised leadership functions. According to the Higher Education Statistics Agency, staff con-

tracts largely fall into two categories – academic andnon-academic. However, both categories ofHE staff include

formal leadership roles which together represent educational leadership andmanagement in higher education.

Over recent years there has been much debate surrounding the apparent academic : non-academic dichotomy,

with an increasing shift towards greater acknowledgement of the diverse roles that sit outside academic roles.

Whitchurch (2008, 2012) writes about the shifting professional identities with regard to roles that occupy the

in-between spaces and are concernedwith both academic and non-academic objectives. This is the Third Space.

These include roles related to Access and Participation or Learning Design and may be enacted within Faculty

while also operating beyond Faculty spaces. Added to this, academic roles are arguably shifting in a similar

manner, as research and teaching often involve activities that might be considered more operational in nature.

What has not yet been fully explored in the literature is the function and purpose of educational leadership in

the Third Space.

Based on research that was carried out during a doctoral study, which explored the enactment of educational

leadership andmanagement by administrativemanagers in a distance and online higher education setting, this

paper represents an articulation of the creative functions of Third Space leadership in Higher Education. The

central question the paper seeks to address isHowmight Third Space leadership be enacted in Higher Education?

The doctoral study involved data produced from interviews, photo elicitation and document review, some of

which is drawn upon in this paper. The themes that emerged from the data included relationships, power and

professional identity. These themes provided a helpful basis for articulating creative functions of Third Space

leadership that is not only in service to educational leaders themselves but also serves those who are being led

through allied planned and unplanned activity. The doctoral study draws on Cultural Historical Activity Theory

as a framework for analysing the complex activity systems that exist in Higher Education. Third Space leader-

ship can be enacted in the in-between spaces at points of intersection within and between activity systems and

it is the creative opportunities found within the allied interactions that this paper highlights. Finally, the paper

proposes a tool for assessing leadership within the Third Space based on the structure provided by Engestrom’s

(2008) expression of Cultural Historical Activity Theory.
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An Evolving Teacher Workforce: Implications for Principal
Leadership

Sunday, 7th July - 09:00: (Inspiration 2/3) - Theatre

Dr. Pedro Reyes (University of Texas Austin), Mrs. Janet Solis Rodriguez (University of Texas Austin), Dr. David DeMatthews

(University of Texas at Austin)

Principals play an important role recruiting, retaining, and professionally supporting teachers. To be effective,

however, principals need to understand the quality of their teacher workforce and be supported in inducting,

retaining, and professionally supporting teachers because if teacher quality declines due to policy or workforce

shifts, principals need to be responsive in their planning and practice. The pandemic has brought about many

shifts in the teacher workforce, some of which remain unknown. Yet, researchers have long identified patterns

in the preparation, placement, and retention of teachers that include a shortage of veteran teachers in certain

certification areas, high rates of teacher turnover, and the inequitable distribution of experienced and high

quality teachers in certain communities. To address some of these challenges and shifts, alternative certifica-

tion programs of varying quality have become a larger player in the educator [and school leader] preparation

market, especially in certain U.S. states. Some studies have found that traditional preservice certification pro-

grams produce teachers who stay in the field longer than their counterparts who take alternative in-service

routes, such as completing additional training while working full-time in the classroom (Marder et al., 2020).

Others find comparable retention rates between traditional and alternative certification pathways (Tai et al.,

2006). Examining the retention patterns of these two types of programs, especially identifying which pathways

produce teachers who remain in the classroom more than five years after joining the field, is imperative given

the loss of human capital and talent in the early years of teaching. Several estimates suggest that 40–50% of

all new teachers leave the profession within five years (Boe et al., 2008; Ingersoll & Smith, 2003). The purpose

of our study is to analyze the factors (organizational and individual) that explain teacher career pathways by

preparation route as well as teacher retention. We rely on a longitudinal dataset in one large U.S. state that

includes a range of student, teacher, school, and district information. Findings from this study shed light on the

unique challenges principals confront in a changing teacher workforce, especially in certain school types. We

concludewith a discussion of important implications for practice, policy, and school leader preparation. Follow-

ing a discussion of these implications, we briefly highlight a set of practitioner-oriented practices for principals

working with higher rates of novice teachers trained in alternative certification programs.
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Divisive Concepts and the Superintendency: Exploring a New
Wave of Contentiousness in K-12 Educational Leadership

Sunday, 7th July - 09:20: (Inspiration 2/3) - Theatre

Mr. Johnathon Jerman (University of Tennessee), Dr. Rachel White (University of Tennessee)

K-12 public school superintendents in the U.S. are receiving significant pushback frompolicymakers fromall po-

litical parties. With the long-term impacts of the COVID-19 pandemic still lingering, superintendents must lead

new initiatives to make up for lost learning, manage reduced or thinned budgets, and continue day-to-day op-

erations all while navigating demanding and often hostile external forces stemming from the divisive concepts

battle. Williams et al. (2019) stated, “Career superintendency in a single district is extremely rare and turnover

in this position is one of the highest in the education field” (p. 1). Now, faced with additional pressures stem-

ming from divisive concepts legislation, which are defined as “bills designed to limit discussion about racism,

sexism, and discrimination in the classroom and/or workplace (The National Coalition for History), this study

seeks to answer 1.) if and how divisive concepts have contributed to superintendent turnover since 2020, and 2.)

what specific factors stemming from the divisive concepts legislation are directly contributing to superintendent

turnover.

Preliminary findings pulled from surveys show a remarkable influence of DEI and CRT on contentiousness

experienced by superintendents across the country. Using a scale of 1-10, superintendents were asked, “What

level of tension has your school district and community experienced related to the following issues/topics over

the past 2 years?” (1 = little to no tension and 10 = the highest levels of tensions). Taking the average of all 388

respondents, DEI had a score of 4.16, and CRT had a score of 4.01. Of the respondents, 26% ranked DEI as a 6

or higher on the level of tension scale. Also noteworthy, 25% respondents ranked CRT as either a 6 or above. In

all, roughly 25.5% of all superintendents who completed the survey believe DEI and/or CRT caused tension in

their district and communities over the last two years. Another question, this time using the Likert scale, asked

respondents if school board meetings they had participated in over the past two years had become noticeably

more contentious. Of the 388 initial respondents, 207 (53.4%) chose either “somewhat agree” (134) or “strongly

agree” (73).

Interviews also provided a qualitative look into superintendents’ lived experiences facing contentiousness in

their districts. One superintendent in a rural district, when asked about navigating divisive topics, described

social-emotional curriculum as a “hot button” in her community because parents associate it with CRT. Another

described personal attacks she dealt with in her community from parents who disagreed with materials being

taught in social studies classes.

This study alignswith the 2024 BELMASConference theme, “Who orWhat is Educational Leadership for? Think-

ing about Purposes in Educational Leadership, Management and Administration” in that it aims to understand

the impact divisive concepts legislation has on the most important level of educational leadership in U.S. public

school systems. Furthering the understanding of how new divisive concepts legislation affect leadership roles

will also help to clarify how these policies affect students, teachers, and principals.
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Building a Culture of Trust: The Key to Effective Educational
Leadership in Crisis

Sunday, 7th July - 09:40: (Inspiration 2/3) - Theatre

Dr. Susan H. Shapiro (Touro Graduate School of Education), Dr. Samantha M.P. Scribner (IU School of Education - IU

Indianapolis), Dr. Paula Magee (IU School of Education - IU Indianapolis)

The purpose of this session is to examine the implications of crisis response in school communities on ethi-

cal educational leadership practice, specifically, the practice of building trust. School communities and their

leaders increasingly confront crises caused by social instability, incidents of school shootings, natural catastro-

phes, and racial, cultural, and political conflict. Every year there seem to be fresh obstacles and difficulties.

Educational administrators are expected to proactively address the challenges posed by climate change, socioe-

conomic disparities, joblessness, and societal unrest. In addition to the emotional, financial, and physical impact

onmembers of the school community, a common consequence of such unsettling events is isolation, ideological

polarization, and subsequent distrust. With this in mind, this presentation addresses the following questions:

1. What is the relationship between building trust and crisis response in school communities?

2. What kinds of leadership practices promote or inhibit trust in school communities?

This paper explores how leaders navigate the organizational pressures caused by various crises. In particu-

lar, we examine practices that build (or inhibit) trust in school communities struggling with conflict, isolation,

and distress. Given the nature of crisis response measures often required of school leaders in times of surprise

and emergency events, the “wicked problems” (Grint, 2010) that underlie organizational recovery from and re-

sponse to crisis are often overlooked. This paper argues that authentic trust (Solomon and Flores, 2001) is a vital

component of effective leadership practice, especially during times of crisis and turbulence (Gross, 2020). Trust

is a widely recognized, often taken for granted, concept that becomes more salient in its absence. However, the

process of cultivating trust (i.e. how do leaders practice authentic trust, and thus build trust), remains a topic

of inquiry, particularly in times of crisis and turbulence. In line with the conference theme of, Who or What

is Educational Leadership for? Thinking about Purpose in Educational Leadership Management and Admin-

istration, this paper highlights the importance of trust and trusting in cultivating and maintaining inclusive,

democratic school communities.

The authors define authentic trust and discuss leadership practices that build trust, as well as practices that

foment distrust in school communities, particularly in the context of crises. The authors discuss the discerning

ethical judgment necessary for fostering authentic trust, and the pitfalls of ‘cordial hypocrisy and blind or ba-

sic trust. Drawing from a selection of cases illuminating the significance of building trust amid crises in school

communities, the authors engage participants in a discussion of the implications of these conclusions on prepar-

ing ethical and effective educational leaders. The case studies will be used to create interactive and dynamic

discussions between an audience and the author(s) to explore the concepts presented.
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Navigating the Storm: Values-Based Leadership in VUCA
environment

Sunday, 7th July - 10:00: (Inspiration 2/3) - Theatre

Mrs. Farah Liyana Mohamad Halil (Universiti Putra Malaysia), Dr. Nor Azni Abdul Aziz (Universiti Putra Malaysia), Prof.

Aminuddin Hassan (Universiti Putra Malaysia)

The beginning of the 21st century has led leadership and management theories to pay renewed attention to the

importance of Values-Based Leadership (VBL), especially in volatile, uncertain, complex, and ambiguous (VUCA)

situations. In recent years, leaders in education have faced a daunting path in leading their organizations that

is uncharted, unprecedented, and uncertain. The role of leaders in education is becoming increasingly chal-

lenging. They must steer their organizations through turbulent times while maintaining the moral and ethical

compass that defines their core values. This abstract explores the concept of VBL in the context of VUCA, focus-

ing on the implications of this leadership approach in guiding their educational organizations towards stability

and resilience.

The VUCA context is often characterized by constant change, unexpected disruptions, and shifting educational

landscapes that can have a profound impact on the way organizations operate. Educational leaders (ELs) can-

not escape this environment, and a leader is not a leader if he or she does not know how to navigate such an

environment. In such a dynamic environment, VBL has proven to be an example of stability and ethical guid-

ance. Value-driven leaders anchor their decisions and actions in a clearly defined set of core values, which often

include principles such as integrity, honesty, authenticity, and accountability. These values serve as a guiding

framework that enables leaders to make ethical decisions, build trust, and create a positive environment for

their organizations.

TheVBL approach does not stand alone, as it is a collective term for various leadership theories such as authentic

leadership, ethical leadership, and servant leadership, with clear similarities and differences between each

theory. As such, values-oriented leaders need to change not only their mindset but also their attitude. The

philosophy of the VBL approach is based on the premise that people are primarily motivated by values; people

place great value on their personal values and live by them. In other words, values are one of the natural

motivators. When dealingwith VUCA situations, ELs need to be able tomake decisions and take actions based on

strong core values such as moral and ethical values, that ultimately focus on and take into account stakeholder

concerns. Ultimately, VBL is about leaders creating a safe, open environment, offering hope and care to their

followers, and taking them into account before making decisions guided by a set of principles.

In summary, the significance of VBL in the context of VUCA is paramount. This leadership approach not only

provides stability and a strong ethical foundation but also positions educational organizations for long-term

success. In the midst of unpredictable challenges, ELs who unwaveringly prioritize their core values create

trust, resilience, and a deep sense of purpose among followers in organizations. In the face of VUCA, which

is constantly changing the educational landscape, VBL remains a beacon of ethical leadership and resilience,

fostering a culture of adaptability and lasting organizational impact.
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Culturally Responsive and Globally Minded Preparation for
Leaders and Educators with Collaborative Online

International Learning (COIL)

Sunday, 7th July - 09:00: (Innovation) - Theatre

Dr. Catherine Shiffman (Shenandoah University), Dr. Vicky Spencer (Shenandoah University)

Leaders and educators need the knowledge, skills, and dispositions towork in culturally diverse institutions and

prepare students for the global context in which these young people will one daywork and live. Professional ca-

pacities are further strengthened with exposure to new ideas, strategies, and practices from educators in other

parts of the world. The Collaborative Online International Learning (COIL) virtual exchange model can support

these preparation priorities by connecting international peers using a range of communication technologies. As

a low-cost strategy, COILs offer the added benefit of expanded access to international learning. Despite rapid ex-

pansion in higher education, COILs and other virtual exchangemodels for postgraduate learners in educational

leadership and special education programs are rare.

COILs support the learning objectives of a course and/or program, and typically are integrated into an existing

course (e.g., Rubin, 2022). COILs tend to focus on intercultural, global, and disciplinary themes (e.g., Helm &

Guth, 2022; Stevens Initiative, 2020). Faculty from two or more international institutions partner to design and

implement the COIL. A typical COIL occurs over several weeks. The learners work in international teams on a

collaborative project. Learners also complete reflections and assessments.

This presentation will explore the learning potential of COILs in postgraduate leader and educator preparation,

guided by two questions:

• What culturally responsive, global, and disciplinary learning outcomes can be supported by a COIL for

postgraduate programs that prepare education leaders and educators working with special needs popu-

lations?

• What COIL curricular and instructional components contribute to learning outcomes for these learners?

The authors will situate the discussion in the context of the broader virtual exchange and COIL research liter-

ature (e.g., de Wit, 2016; Helm & Guth, 2022). The presentation is informed by theories specific to culturally

responsive education and intercultural competence (e.g., Deardorff, 2018; Khalifa, et al., 2016); globally-minded

educational leadership preparation (e.g., Easley & Tulowitki, 2013); and comparative cultural contexts of ed-

ucational leadership (e.g., Flessa, et al., 2021; Harris & Jones, 2018). The Community of Inquiry framework

(Garrison, 2016) will guide analysis of the ways in which social, cognitive, and teaching dimensions of a COIL

contribute to learning outcomes.

This presentationwill also drawon the authors’ experience designing and conducting COILs, and leading faculty

training at a U.S.-based university between 2021 and 2023. The authors have conducted COILs for learners

enrolled in an education doctorate in educational leadership program and a master’s in applied behaviour

analysis program in partnership with faculty in Australia, Bosnia & Herzegovina, Malaysia, and Saudi Arabia.

The authors will identify themes from their qualitative data analysis of curricular and instructional materials,

student assignments, and other artifacts produced during these COILs.

COIL is a promising strategy for engaging with international peer educators, practicing intercultural and cul-

turally responsive communication, and expanding a global mindset. This is a low-cost approach that expands

access to international learning. The presentation will contribute lessons learned and recommendations for

faculty and administrators considering COIL in postgraduate leader and educator preparation.
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Can visual artworks in school environments inspire
development of students’ leadership potential? A case study

of a secondary school in Nigeria

Sunday, 7th July - 09:20: (Innovation) - Theatre

Dr. Raymond Tangonyire, SJ (Institute for Educational Planning and Administration, University of Cape Coast)

Effective leadership practice is important in creating a just, peaceful and sustainably prosperous world where

opportunities for mutual growth of everyone are maximised. Contemporary scholars in educational lead-

ership spaces have argued that developing leader-full school communities is crucial for building a just and

peaceful world. In these communities, leadership practice creates opportunities for everyone, including learn-

ers/students and teachers to develop their capacities and participate in leadership. This means that while edu-

cational leadership, management and administration should aim to develop everyone, it should be more inten-

tional about fostering leadership skills of learners. While scholars have researched student voice as a conduit

to developing their leadership capacities, there appears to be a dearth of research that focuses on artworks

and leadership development of students. In Africa, in particular, the development of students’ leadership po-

tential is often left to chance. Drawing on Howard Gardner’s multiple intelligence theory, this interpretivist

exploratory case study sought to explore how students’ engagement with artworks in school environments can

contribute to fostering their leadership potential. The study focused on a secondary school in Nigeria that has

been intentional about developing student leadership capacities through the incorporation of artworks in its

environment.

Twenty-one (21) purposefully sampled multiple stakeholders participated in the research. Data were gathered

through semi-structured interviews, focus group discussions and observations, and analysed inductively and

deductively. The study revealed that the aesthetic, ethical and spiritual facets of artworks can help energy-

laden young learners to slow down, feel beauty, imagine, reflect, think higher and be creative. By engaging

with artworks through the challenging process of either creating or interpreting them, students can build their

spiritualities, identities and leadership qualities such as patience, resilience, empathy and communication. Sim-

ilarly, because artworks have the capacity to appeal to learners’ senses – seeing, hearing, feeling, and touching,

they can inspire them to develop their multiple intelligences, including kinaesthetic, interpersonal and intrap-

ersonal intelligences. This implies that art appreciation canmotivate learners to develop capacities for servant,

emotional, ethical and aesthetic/ecological leadership. Data identifying the actual processes underlying how

creating, interpretating and incorporating artworks foster human leadership capacities can be of great benefit

to BELMAS 2024 participants. With attendees coming from professionally, geographically and experientially

varied backgrounds, seeking ideas on who/what educational leadership is for, this study may offer some help-

ful ideas for practice. For example, the findings above can stimulate a beneficially critical professional dialogue

among participants on the relationship between artworks and leadership development. The study’s focus on art

appreciation and leadership development can also engender researchers attending the conference to conduct

further and large-scale research on some of the findings to benefit a broader audience of BELMAS.

Key words: Leadership, leadership development, identity, spirituality, artwork incorporation, school environ-

ment, Nigeria
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A framework to enhance pupil leadership through the Drama
Curriculum.

Sunday, 7th July - 09:40: (Innovation) - Theatre

Mrs. Claire Hamilton (The university of Glasgow)

Rationale
The recent move to incorporate the United Nations Convention of the Rights of the Child into Scots Law means

that fulfilling children’s rights, and therefore embedding them in Scotland’s Education system, is a top prior-

ity. Despite a positive education policy context and a wealth of research highlighting the positive outcomes for

learners, there continues to be challenges fulfilling these policy intentions in practice. This review of contempo-

rary, empirical evidence synthesises existing literature in the field of pupil leadership in order to provide new

insight, rooted in classroom practice. It also examines how curriculum Drama can equip young people with the

skills and abilities to lead effectively. The paper concludes with a framework which aims to support discussions

around planning, implementation and evaluation of pupil leadership practice at departmental level, developing

a participatory ethos from the inside out.

Aims
This paper aims to:

• Identify the principles underpinning effective pupil leadership in schools.

• Critically examine the contextual factors which support and undermine its success.

• Identify how educational leaders can support and enable pupils to lead effectively.

• Investigate the extent to which the Drama curriculum can equip young people with the knowledge and

skills required to lead effectively.

Methodology
This systematic review of literature is based on the analysis of 24 published journals relating to pupil leadership

from2011 – 2022. This paper takes the formof qualitative research synthesis, a rigorous approach including four

key elements; a step by step methodology, pre-established review protocol, quality assurance checklist and re-

porting guidelines. The data from the studies was synthesised using Reflexive Thematic Analysis. This involved,

familiarisation with the data, generating codes, constructing themes, revising and defining and reporting the

analysis. This produced a coherent and compelling interpretation of the data and insightful analysis leading to

evidence-based recommendations for practice.

Findings
This paper concludes that pupil leadership continues to be influenced by policies and structures determined by

adult beliefs. Issues of performativity continue to impact the time afforded to pupil leadership, with teachers

and leaders prioritising the attainment agenda. Pupil leadership is most effective when situated in a school

culture which values its contributions to school improvement, relationships, curriculum reform and learning

climate. When underpinned by transformative leadership, pupils and teachers believe they can work together

to make positive changes within their school and feel empowered to do so. Factors which enhance its success

include; a whole-school coordinated approach, staff training and opportunities to engage in authentic intergen-

erational collaboration. To be inclusive, pupil leadershipmust be experienced through pedagogical approaches

in the classroom such as; cooperative group work, critical enquiry and modelling democratic processes. The
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collaborative nature of Drama is the most emancipatory aspect which promotes a pedagogy of participation.

Providing opportunities for pupils to develop confidence, empathy and leadership skills in a low risk environ-

ment prepares them for more formal shared decision-making out with the classroom and beyond school. This

paper highlights the importance of the prominence of Drama in the curriculum if we are to fulfil the aspirations

of the UNCRC.
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Comparing MAT founder CEOs to entrepreneurial non-profit
founders – what can we learn about the implications and risks

associated with executive founder succession?

Sunday, 7th July - 10:00: (Innovation) - Theatre

Ms. Eleanor Bernardes (University of Nottingham)

Over the last two decades, MATs have formed in a myriad of ways, through different waves of the Academies

Programme, and underpinned by differing ideological assumptions. This has created a range of fundamentally

different organisations, led and managed in different ways, and shaped and driven by the vision and values

of different individuals, in many cases the MAT founding CEOs. This significant role is new for the sector and

has emerged organically and unplanned. Whilst it is also more regulated now than it was ten years ago, MAT

founders themselves have played a significant part in the ‘professionalization’ of the role, including shaping

the responsibilities and expectations associated with it. Using a lens of neo-institutionalism, MAT Founders can

therefore be seen to function in ways akin to ‘institutional entrepreneurs’, leveraging their assets to transform

old institutions and create new ones.

Situated in the Leadership Development strand, this paper will explore issues related to Executive Founder Suc-

cession in Multi Academy Trusts (MATs), based on an ongoing PhD study. Leadership succession in educational

leadership to date has generally focussed on the succession of school-based leaders, such as Headteachers. In

contrast, this paper will explore to what extent Multi Academy Trust Founding CEOs can be compared to the

entrepreneurial founders of charities and non-profits, and what can therefore be learned from other sectors

about the inherent challenges of executive founder succession.

This paper will draw on the existing literatures on the topic of non-profit founder succession, alongside new

interview and survey data taken from the wider MAT CEO study. The data has been collected using a mixed-

methods research design and comprises of semi-structured sector informant interviews (with both policy mak-

ers and MAT Founders), a national online questionnaire, and interviews that form part of longer term case

studies of founder succession events in MATs.

The literature suggests that some of the greatest challenges relating to executive founder succession arise from

the way in which the founders of non-profits and charities may see their enterprises as a ‘prolongation of their

own personality and values’. This creates particular obstacles for an organisation as it moves from nascent

to mature organisational structures and operating procedures and seeks to replaces its founder with a new

CEO. Key themes that emerge from the existing literature explore the decisions that need to be taken as organ-

isations approach founder succession events, for example: the benefit of internal vs external candidates; the

organisational appetite for continuity vs change; and the common desire for a founder to remain involved in

the organisation at board level. This paper will compare these issues to MAT Founder CEOs with the aim of

understanding the extent to which current research can be applied to the MAT sector, and what can be learned

about the inherent risks of executive founder succession.
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The leadership lacuna - principal preparation in Northern
Ireland

Sunday, 7th July - 09:00: (Cameronia) - Theatre

Prof. Margery McMahon (University of Glasgow School of Education), Dr. Claire Woods (Ulster University),

Prof. Martin Hagan (St Mary’s University College, Belfast)

The professional qualification for headship in Northern Ireland (PQH NI) was first introduced in 1999 and has

undergone several reviews and redesign since. While continuing to be seen as a high-status credential, there

are several challenges associated with principal preparation in the unique context of Northern Ireland, which

this paper explores. The paper traces the history of principal preparation since the founding of the Northern

Ireland state in 1921, through to the present day, where the suspension of the devolved government means

that policy and financial decisions are made by civil servants and not elected representatives. Consequently,

the major strategy for developing and building leadership capacity in education, Learning Leaders, launched in

2016, has not been progressed in the way envisaged. Against this background the paper examines how aspiring

principals and headship preparation providers have responded to this to ensure a pipeline of future school

leaders. This occurs in a context which remains deeply contested and conflicted, and the paper concludes by

offering a comparative analysis of headship preparation programmes from a global perspective which may

point towards a future model for new principals in Northern Ireland.

171



Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

Creating Supportive Spaces for Doctoral Students to Thrive

Sunday, 7th July - 09:20: (Cameronia) - Theatre

Dr. Mariela Rodriguez (University of Texas at San Antonio)

The academic socialization of students who are working toward earning a Ph.D. can be complex given the often

exclusionary practices within academia. A supportive mentoring relationship plays a key role in supporting

students’ experiences (Contreras Aguirre & Romero, 2023). Strategies to maintain open lines of communication

and socialization opportunities that have been helpful to student retentionwill be shared. Participants will gain

examples of effective communication strategies within a mentoring relationship. In this session, examples of

creating supportive mentoring relationships in academic spaces will be discussed. The value of Ph.D. student

socialization can provide a “sense of belongingness” (López, Cortés Maravilla, & Mercado-Lopez, 2020). For it

is through socializing doctoral students into the requirements of academia that include research publication,

teaching, and service will help to increase the potential for these graduates to enter a tenure-track position at

a university with a clearer understanding of the requirements. The aspects of socialization include purpose-

ful efforts by faculty advisors and mentors to involve doctoral students in opportunities to build their skill-set

(Johnson, Ward, & Gardner, 2017). These include co-authoring journal articles and co-teaching courses. In

these ways, students become co-constructors of their own growth and development with the guidance of the

mentors. Possible outcomes of session participation include the possibility of expanding mentoring and social-

ization practices at participants’ own institutions.
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Different pathways, same destination: Australian and Swedish
principals’ perceptions of their leadership preparation

Sunday, 7th July - 09:40: (Cameronia) - Theatre

Dr. Susanne Sahlin (Norwegian University of Science and Technology (NTNU)), Dr. Berni Moreno (The University of Melbourne)

In 2011, The Australian Institute of Teachers and School Leadership (AITSL) established a set of standards to

guide the preparation and development of principals informed by three leadership requirements: vision and

values, knowledge and comprehension, and personal qualities and social and communication skills. Despite

the existence of a national framework, approaches to leadership preparation in the State of Victoria continue

to be described as ad hocand often disconnected, given the absence of any compulsory principal preparation

program. As a result, the preparation of early-career principals is very much left to each individual through

a number of opportunities, such as middle leadership roles, coaching and mentoring, and university courses,

amongst others. Whilst many of the aforementioned opportunities would appear to be adequate, little is still

known about early-career principals’ perceptions and evaluation of these opportunities in preparing them for

the principal role.

In Sweden, the principal training has been an education in constant change, but there has been systematic

training of school leaders since themid-1970s and today the training of principals is institutionalized in Sweden.

The National Principal Training Program (NPTP) is currently hosted by seven universities at the request of the

Swedish National Education Agency and is based on an agreed national target document that coordinates their

expectations. It is offered for the first time when the participant has commenced a principal position. Some

appointed principals have gone through voluntary recruitment training or pre-service preparation programs as

teachers, and some have experience as teacher leaders, deputy principals, or substitute principals. In contrast,

others had no leadership training or experience before their participation in the mandatory national principal

program. The national program is a 3-year mandatory in-service program and consists of three courses.

Through a comparative analysis, the purpose of this study was to understand how two very different leader-

ship preparation pathways equipped early-career principals with the necessary skills and knowledge as they

took on their first principalship, through the eyes of the leaders themselves. This study sought to answer (1)

how early-career principals perceive the quality of their leadership preparation and what it has meant once

in the principal role and (2) what differences and similarities exist between early-career principals’ percep-

tions of their leadership preparation in Australia and Sweden, and howwe can understand it from a leadership

development perspective.

Preliminary findings confirm that in both contexts, principals valued exposure to mentoring opportunities and

building their principal literacy in areas, such as school laws, jurisdictions and school improvement initiatives.

Similar tensions were also perceived and revolved around the complexities of engaging in leadership prepa-

ration while managing a full-time job, limited exposure to ‘real’ problem-solving and a willingness to develop

expertise in peoplemanagement. This study has implications for the preparation, development and retention of

future school leaders regardless of the pathway taken to reach the principalship. In addition, this study adds to

the knowledge base on global perspectives on leadership preparation, with particular insight into how current

pathways are perceived by those who undertake them.
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Leading learning improvement: The role of university
department heads in Canada

Sunday, 7th July - 11:00: (Auditorium) - Poster Presentation

Ms. Yu Zan (University of Saskatchewan), Prof. Paul Newton (University of Saskatchewan)

The department head plays a pivotal role in leading teaching and learning activities in universities, which has

been correlated with student success, satisfaction, retention, and graduation rates. The challenging nature of

the department head’s role, as noted by Creaton and Heard-Laureote (2021), is reflected in job postings that

require the capacity to integrate strategic leadership into the improvement of teaching and learning. Buller

(2012) argued that the department head is probably viewed as “the most important, least appreciated, and

toughest administrative position in higher education” (p. 3). Existing leadership research has largely focused on

department heads’ managerial, administrative, and political duties (Munna, 2021), but little attention has been

paid to the processes of how they fulfill their roles as learning leaders. Hence, this study aims to investigate

the multifaceted roles of department heads in leading for learning at a Canadian research-intensive university.

Additionally, department leadership for addressing equity, diversity, and inclusion (EDI) in university teaching

and learning has been emphasized in the existing literature. According to the 2019 Universities Canada report,

while only 23% of Canadian universities have an action plan specifically targeting EDI issues in teaching and

learning, the role of department heads in integrating EDI into university teaching and learning is recognized in

the plan, including curricular revision and EDI training for instructors and graduate supervisors (Universities

Canada, 2019).

The study seeks to answer three research questions: (1) How do department heads support the teaching prac-

tices of faculty members and mentor new faculty? (2) What are department heads’ experiences in curriculum

and program development? (3) How do department heads mobilize leadership to ensure teaching and learning

that reflects the principles of EDI?

The studywas conducted using a synthesis of instructional leadership, leadership for learning, andmiddle lead-

ership literature. We conceptualize department heads’ leadership for learning as comprised of the following:

1) establishing goals and priorities; 2) ensuring EDI in teaching and learning; 3) developing faculty teaching

excellence; 4) curriculum leadership; 5) monitoring teaching and learning; and 6) community engagement.

The data from this qualitative study was collected through document analysis and semi-structured interviews

with ten department heads and analyzed through thematic analysis using the software NVivo. Initial findings

indicate that department heads have faced stresses, tensions, and a lack of preparation in fostering a conducive

learning climate. Some of the strategies department heads employ to lead learning improvement are academic

governance, quality assurance of teaching and curriculum, faculty performance evaluation, academic dispute

resolution, anti-racism and anti-oppression advocacy, and learning community building.

Through an exploratory case study, this research empirically validates the key role of university department

heads in driving pedagogical innovation and facilitating high-quality learning experiences and calls for post-

secondary policymakers to support the professional development of department heads as learning leaders. In-

sight from this study enriches the discourse on theways inwhichmiddle leadership can be leveraged to improve

educational outcomes and address extant achievement gaps among diverse post-secondary student populations

(e.g., First Nations, Urban Indigenous, and Newcomers).

175



Who or What is Educational Leadership for? Thinking about Purposes in Educational Leadership,
Management and Administration

Leading for learning: A systematic scoping review of studies
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Ms. Yu Zan (University of Saskatchewan)

The purpose of this study is to explore the roles of university department heads in leading teaching and learn-

ing for their academic units. A systematic scoping review of peer-reviewed articles in the last two decades

was performed in line with Arksey and O’Malley’s guidelines, informed by the Preferred Reporting Items for

Systematic Reviews and Meta-Analyses (PRISMA) 2020 statement. The review followed Arksey and O’Malley’s

five-stage methodological framework: (1) identifying the research question and purpose, (2) identifying rele-

vant published studies, (3) selecting studies that meet the inclusion criteria, (4) charting the data, and (5) cate-

gorizing, synthesizing, and reporting the results. Using databases Eric, ProQuest, and Scopus to capture studies

from educational leadership, education policy and management, and higher education scholarly journals, a to-

tal of 7052 articles were identified and 23 studies were selected for inclusion in the scoping review. Collected

data were analyzed through inductive content analysis, identifying emerging patterns, categories, and themes.

The results of the review illustrate that the literature pertaining to department head leadership of learning and

teachingwas particularly limited from 2004 to 2018, whereas there was a significant rise in the recent five years

(n=13, 56.5%). The included articles were written by 52 authors from eight countries in Asia, North America,

Africa, and Oceania and the United States with 14 studies is the most productive country (60.9%). A qualita-

tive case study produced by Franken et al. and a systematic review article written by Maddock were published

within the same journal - Journal of Higher Education Policy and Management (JHEPM). Analysis revealed that

the lack of resources and recognition for department heads hinder their ability to contribute to teaching and

learning activities. Specifically, less preparation and fewmiddle leadership professional training opportunities

for department heads lead them to be overwhelmed with the academic affairs of the department, college, and

university. Insight from this review and comprehension of the role of university department heads in leading

learning improvement demonstrated the necessity of institutional support for the professional growth of de-

partment heads. The article ends by offering recommendations for further research and policy implications for

higher education.
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How can data triangulation support the development of a
flexible model of practice to reduce employee turnover and
enhance retention? An exploration of the perceptions of

leaders, early years educators, and policy actors in England.
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Ms. Cristina Motoca (University of Roehampton)

The doctoral thesis aims to use three potential sources to develop a flexible model of practice for leaders in

early years settings to address turnover and retention and, in this way, to contribute to the creation of new

knowledge in the field. Therefore, using three potential data sources, such as leaders, early years educators

and policy actors, data triangulation will be the key tool to assess the alignments or divergences (or a bit of

both) that may arise in the data sets. Therefore, the data will be collected from three sets of individual semi-

structured interviews. The researcher will use reflexive thematic analysis to analyse the data. This approach is

themost appropriate to answer the proposed research questions since it aligns with the interpretivist paradigm

underpinnings and the adopted interview method. In the realm of qualitative research, a strong relationship

exists between the researcher’s goals and the theoretical framework they employ (Mohajan, 2018). Therefore,

organisational theory, organisational culture, and leadership theory will be the theoretical framework used.

RQ1: What strategies do leaders employ when facing employee retention issues, and what are early years edu-

cators’ views on these strategies?

RQ2: How do leaders in the sector envisage policy actors as change agents to address employee turnover and

retention effectively?

RQ3: How might the devised flexible model of practice from strategies support leaders in overcoming issues

related to employee turnover?

RQ4: What advantages and limitations could arise from adopting this flexible model of practice to reduce em-

ployee turnover?

Previous studies have demonstrated that the quality of early years settings and the outcomes for young chil-

dren may be adversely affected by employee turnover and low retention when viewed from an organisational

standpoint (Cottle and Alexander, 2012; Simon, Owen and Hollingworth, 2016). Children attending early years

settings need consistent access to the same early years educators, a crucial element for establishing strong rela-

tionships and attachments (Cassidy et al., 2005). Likewise, Phillips, Austin and Whitebook (2016) maintain that

higher early years educator turnover rates are linked to poorer quality teacher-child relationships. Hence, an

unstable early years workforce may significantly impact children’s emotional security (Sturgeon, 2019). Even

more so, children from disadvantaged backgrounds may be greatly affected by this as they mostly live in dys-

functional families, so their emotional stabilitymay already be compromised (Reidt-Parker and Chainski, 2015).

What is known about employee turnover and retention within the English context is largely based on sev-

eral commissioned large-scale survey reports by organisations such as the National Day Nurseries Association

(NDNA), Early Years Alliance and Social Mobility Commission. The predominant reliance on narratives derived

from larger-scale study survey reports conducted bymembers of these organisations implies that the prevailing

understanding of the sector on employee turnover and retention pertains in England from large-scale study sur-

vey reports. Yet, new empirical research focused on these issues could complement the large-scale study survey

reports published to date by bringing to light the voices of those working within the sector who continuously

face these problems and constraints.
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Dr. Niall Mackinnon (Avernish Prospect)

Following a national conversation in 2002 a review and proposals report ‘A Curriculum for Excellence’ set an

altered direction for Scottish school education. It was conceptually and structurally innovative, envisaging

radical reform, whilst emphasizing considerable existing strengths within the national education system to be

drawn on.

Its central goal was to foster ‘Four Capacities’ of children’s potential as ‘Successful Learners, Responsible Citi-

zens, Effective Contributors, Confident Individuals’ along with personal descriptive attributes and capabilities.

Seven principles of curriculum design were set out to achieve these with layered conceptual and operational

components. A developmental process ‘Building the Curriculum’ of five themes over five years was framed by

reflective questions. Schools and councils were to own the detailed construction process, moulding it to their

individual circumstances and needs.

Our school community was closely involved in these national processes. The local authority was supportive

with structured processes of development planning and special initiatives. The national curriculum agency of-

fered guidance, grants and publications of local development initiatives. The curriculum framework ‘building’

process was to be formative and collaborative within and between all levels of the system. In undertaking this

approach in Plocktonweworked collaborativelywith partner bodies, national agencies, businesses, community

bodies, third sector organizations, software companies and other schools, near and far.

For Sahlberg (2011, 2015), ‘Niall MacKinnon, who teaches at Plockton Primary School, makes a compelling ap-

peal for “locally owned questions and purposes in realizing practice within the broader national policy and

practice frameworks (MacKinnon, 2011, p. 98)” to circumvent the Global Educational Reform Movement or

GERM.

We ‘built’ the curriculum framework in accordance with the review principles reinterpreting curriculum as

a framework not as delivery or performance. The poster here is formed solely of pupils’ learning, social and

collaborative development and knowledge building. It provides a prompt for realignment of Scottish school ed-

ucation to the original 2004 review intent via Scardamalia’s (2002) Knowledge Building Principles, the Freedom

to Learn Manifesto (2016) and formative imperative to ‘study the work’, ‘get knowledge’ and ‘absorb variety’ in

system terms as per The Vanguard Method (Seddon 2008, 2014, 2019; MacKinnon 2020).

In May 2011 a school pupil presented a web report ‘Growing Green’ of the school’s activities in horticulture,

related collaboration via the Oracle Thinkquest virtual environment and a website which a team of three de-

vised andmade in school. They owned the task as purpose, method andmeans. A different mindset rediscovers

the children and teachers as they really are, in their terms: “get to know those pupils, and those staff, and you

will find they have genuinely excelled themselves in what they have achieved, over time.” (‘Nigel’ in Ball and

Olmedo 2013:92)

This method and ethos provides a pathway away from the centrist, top-down, performative, externally driven

predicament currently paralyzing development, enhancement and adaptive change in Scottish school educa-

tion. We demonstrated that public knowledge created by children can provide a means to school system regen-

eration and national education reform built from the ground up. It should recommence.
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